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ABSTRACT

This research aims to reveal the relationship between the engagement levels of employees and
the effectiveness level of schools. Having utilized relational screening models, this research has a
descriptive survey model. The research seeks to examine the relation between the variables. The
population of the study consists of primary and secondary school teachers and administrators
working at private and state schools located within the districts of Kahramanmaras (Dulkadiroglu
and Onikisubat) during the academic year of 2016 and 2017. The research sample holds a total of
410 participants who were selected by random sampling method. This research has employed
the “Engagement Scale” to determine the engagement levels of the teachers and administrators
and “Effective School Scale” to identify their perceptions towards the effectiveness of schools.
Frequency, percentage, mean, t-test, one-way analysis of variance, correlation and multiple
regression analysis were used during data analysis. Research results have revealed a positive and
significant relation between the engagement levels of the employees and the effectiveness of
schools. The engagement level of the teachers and administrators has been found to be a
significant predictor of effective school. The engagement levels of the teachers and
administrators account for about 34% of the total explained variance of the effectiveness level of
primary and secondary schools.

Keywords: Effective school, work engagement, teacher, administrator.

1-This article is an extended version of the oral presentation presented at the 2nd International Social Sciences Congress
which is held on 6-8 April, 2018 in Gaziantep/Turkey. The study has been conducted by the first author’s master’s thesis
completed with the second author’s counseling.
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INTRODUCTION

Education, in its most general sense, is defined as the process of acquiring a new behaviour and change in
behaviours. This process has numerous direct and indirect benefits to humanity (Ertiirk, 1992). The benefits of
the education are closely related to the effectiveness and productivity of the educational process. The
effectiveness of education and the recognition of social needs/expectations depend upon whether education

activities are carried out within a certain plan and program (Unsal & Korkmaz, 2017).

Many stakeholders are paramount in achieving the goals of education. School administrators, teachers,
students, and parents are among those stakeholders. However, educators and administrators who work as
locomotives in these schools have one of the most effective roles in achieving the ultimate goals of education
(K6se, 2015). The individual characteristics of teachers and administrators and their attitudes towards their
work have decisive qualities in terms of the effectiveness of education. One of these characteristics is mostly

related to teachers and administrators’ engagement to their work.

Having emerged shortly after the definition of "burnout" which was firstly defined by Freudenberger (1974),
"engagement" is an extended concept that expresses a positive situation as an antithesis of the burnout
(Maslach, Schaufeli & Leiter, 2001). The assumption that burnout is antithesis requires the existence of
contradictory situations of burnout subscales in order to be able to experience engagement (Maslach &
Goldberg, 1998). Engagement can be defined as the state of the mind being positive regarding a particular
event. Besides, it is also considered as assessing one's cognitive self as a whole and developing sincere
relationship with colleagues (Maslach & Leiter, 2008). More specifically, it is defined as a multidimensional
mental processthat is not connected to a specific aim, to an individual, or to a specific point of focus (Saks,

2006).

Individuals can use varying degrees of their selves physically, cognitively and emotionally in their work role
performances (Kahn, 1990). Engagement is considered as the physical presence of energy in the workplace of
the individual at the physical level, while it is expressed as the belief in the institution at the cognitive level. The
emotional sense is related to the attitude and loyalty of the employee to the institution, the administrators,
his/her colleagues and the leader (Keser & Yilmaz, 2009). Thus, engagement provides individuals with taking
responsibility for their own professional development and being committed to high quality performance

standards (Bakker, Schaufeli, Leiter& Taris, 2008).

The concept of engagement is also defined as a work-related, positive and satisfying mental state expressed by
vigor, dedication and absorption (Schaufeli, Salanova, Gonzalez-Roma & Bakker, 2002). In this regard,
individuals’” work engagement is mostly desired within the context of education since those who dedicate
themselves to their jobs may be more committed and willing, and they may be able to make healthier and
more satisfying relationships in the working environment as well as offering better quality output.
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Schools need employees who feel full of energy, who are dedicated to reach their work-related goals, and who
are often fully immersed in their work (Bakker & Lieter, 2010). The work engagement of the employees
themselves ensures the quality of the working life and prosperity. Burnout, which is the opposite of employees'
work engagement, leads to numerous negativities in terms of organizational aspects (Maslach & Goldberg,
1998). Therefore, it is of upmost significant to have engaged employees with a view to ensuring that school
activities are achieved at the desired level. In return, employees handle with the future of the institution, work
harder than expected by contributing to the success of the organization, and trust their knowledge and skills
which are decisive forces for performance thanks to the belief that they will make a difference within the

organization (Esen, 2011).

The engagement of employees in the school may reveal situations in which an individual identifies
himself/herself with the school and performs well on behalf of the school's goals. Engagement, which has
significant benefits both individually and organizationally, is also influenced by numerous variables; moreover,
it may affect those variables, one of which is the effectiveness level of schools. The concept of effectiveness
can be expressed as "the ability to create an expected effect, outputs, very specific and factual results" (Sisman,
2012). In plain English, effectiveness is defined as "the degree at which the organization achieves its goals"
(Barnard, 1938, Cited in Balci, 2013). Hence, effectiveness of education is described as the level of achieving

educational objectives.

Effective education is closely pertaining to the existence of effective schools. Effective school is the school in
which an optimal learning environment is established and the cognitive, emotional, psychomotor, social and
aesthetic developments of the students are optimized (Klopf, Gordon, Etel-Schelden & Kevin-Brennan 1982;
Cited in Balci, 2013). An effective school can be considered as the environment where the ideal educational
environment is created. Effective schools hold administrative features such as instructional leadership, strong
school-family relationships, a traceable learning process and high expectations for educational goals (Ozdemir,
2000). In this respect, organizations have made efforts to increase productivity and effectiveness for long years.
These efforts have become even more intense today. The organizations’ inclination to increase the
effectiveness also necessitates the identification and measurement of these concepts (Ekinci & Yilmaz, 2002). A
number of models have been put forward by researchers for the purpose of measuring the level of
effectiveness, and some features of the school have been analyzed in different dimensions based upon the
effectiveness models. The effectiveness of an organization is directly correlated with the efficiency and
educational orientation of the effectiveness dimensions of the organization (Bastepe, 2009).Being educational
organizations, schools need to be effective in order to sustain their assets because organizations remain alive
only when they are effective (Bursalioglu, 2012). The effectiveness of the education system formed by
educational organizations depends largely on the degree at which all the schools achieve their aims (Basaran &

Cinkir, 2011).
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The roles of administrators and teachers in the presence and level of effectiveness, which have an important
place in terms of the education system, cannot be underestimated. Administrators and teachers contribute to
the effectiveness of education through engaging themselves to work. In this sense, there may also be a
relationship between engagement regarding teachers and administrators’ interests, desires, attitudes and
dedication and the effectiveness of schools. Hence, such a study has been conducted on the relation between
engagement and the effectiveness of schools. Within this context, the research question is as such: "Is there a
relationship between the engagement levels of the teachers and administrators and the effectiveness level of

primary and secondary schools?" In service of this goal, answers to the following questions have been sought:

I. What are the engagement levels of teachers and administrators in elementary and secondary schools?

Il. What is the level of effectiveness of primary and secondary schools depending on the views of teachers
and administrators working at primary and secondary schools?

IIl. Do the engagement levels of teachers and administrators in primary and secondary schools significantly
vary across several demographic characteristics (gender, marital status, educational status, job title,
institution type and school type)?

IV. Do the views of teachers and administrators on the effectiveness levels of primary and secondary schools
differ significantly in terms of several demographic variables (gender, marital status, educational status, job
title, institution type and school type)?

V. Is there a relationship between the engagement levels of employees and the effectiveness level of the
characteristics of primary and secondary schools?

VI. How do the engagement levels of the employees predict the effectiveness of primary and secondary

schools?

METHOD

This part presents research model, population and sample, data collection tools and data analysis.
Research Model

Having utilized relational screening models, this research has a descriptive survey model. Survey models are
research models that aim to describe a situation existing in the past or current (Karasar, 1994). The research
focuses on the relationship between engagement level of the teachers and administrators and effectiveness of

schools.
Population and Sample

The population of the study consists of primary and secondary school teachers and administrators working at

private and state schools located within the districts of Kahramanmaras (Dulkadiroglu and Onikisubat) during
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the academic year of 2016 and 2017. The research sample holds a total of 410 participants who were selected
by random sampling method. The research data has been gathered from 23 schools (14 primary + 9 secondary)
out of 345 schools (210 primary + 135 secondary). For the minimum sample size calculation, the sample size

formulas were used for the variables in which the population size is specified (Bluyukoztirk, 2012).

n =%n0= (t2.P.Q)/d?

N

In these formulas, P reflects to have a certain characteristic, while Q does not. Since P is not estimated for the
population, P value is regarded as 0.5. The value d indicating the amount of deviation that can be considered as
insignificant for estimating the population is taken as 0.05 (5%) for this study. t is the value corresponding to
the probable confidence levels of P and PQ. N is the size of the population and consists of 5336 participants. n
value refers to the minimum sample size. Upon analyzing the research data, 410 participants (teachers and

administrators), that is n=358,36 were found to be sufficient for the research sample.

Table 1 depicts the demographic information (gender, marital status, educational status, job title, institution

type and school type) concerning the participants.

Table 1. Frequency and Percentage Values of the Demographic Information Concerning the Participants

Demographic Information Groups F %
Male 231 56,3
Gender
Female 179 43,7
Married 348 84,9
Marital Status
Single 62 15,1
Undergraduate 26 6,3
Educational Status Graduate 344 83,9
Postgraduate 40 9,8
Teacher 373 91,0
Job title
Administrator 37 9,0
State school 379 92,4
Institution type
Private School 31 7,6
Primary 245 59,8
School type
Secondary 165 40,2

Table 1 suggests that the numbers of the participants regarding their demographic characteristics are
higher in terms of those who are male, married, teachers, who have graduate degree and who work
at state primary schools.
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Data Collection Tool
This research has employed the “Engagement Scale” and “Effective School Scale”.

Engagement Scale: The tool which was developed by Schaufeli, Gonzalez-Roma & Bakker (2002) consists of 17
items and 3 dimensions (vigor, dedication, and absorption). The Cronbach alpha values of the dimensions are
.79 — .89 and - .72, respectively. The Engagement Scale, the Turkish adaptation of which was created by Kdse
(2015) possesses 17 items and 2 dimensions. The results of the exploratory factor analysis made by Kose (2015)
have revealed that the tool has 2 dimensions (professional attitude-professional enthusiasm) and the two-
factor structure of the scale was verified through confirmatory factor analysis. The reliability coefficient was
found to be 0.94 for the overall scale. As to the sub-dimensions, the coefficients were determined to be .91,
and .73, respectively. The internal consistency coefficient Cronbach’s alpha reliability coefficient was found to
be .90 for the overall scale in the present study. The coefficients of the two dimensions were determined to be

.89 and .69 in this study. Table 2 displays the reliability values regarding the effective school scale.

Table 2. Reliability Coefficients of the Engagement Scale

Dimensions Original The present study
Professional attitude .94 .89
Professional enthusiasm 73 .69
Total .94 .90

Table 2 displays that the reliability level of the overall work engagement scale and the 1st dimension
(professional attitude) are high in the present study. The reliability level of the 2nd dimension (professional
enthusiasm) is also acceptable.

Confirmatory Factor Analysis (CFA) has been conducted through use of mPlus 7.4 package program in order to
confirm the factor loadings of the “Engagement Scale”. Figure 1 shows the diagram model related to the CFA

results.
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Figure 1. Confirmatory Factor Analysis Diagram Model Regarding the Engagement Scale

CFA results have suggested that the two-factor structure of the scale was confirmed and the model has good fit

indices (x?/sd=2.61, CFI= .92, TLI=.90, RMSEA= .063, SRMR= .044). The factor loadings of the scale range from
.36t0.76.

Effective School Scale: The scale was developed by Abdurrezzak (2015)based on the studies of Balci (1993),
Sisman (1996), Bastepe (2002) and Ayik (2007). The tool has 31 items and 5 dimensions (1-Administrator, 2-
Teachers, 3-School atmosphere and education process, 4-Students, 5-School environment and parents).
Confirmatory factor analysis has confirmed the five-structure of the scale. The reliability coefficient was found
to be 0.95 for the overall scale. As for the dimensions, 1-Administrator, 2-Teachers, 3-School atmosphere and
education process, 4-Students, 5-School environment and parents- the coefficients are .77, .90, .88, .92, .91
respectively. The total scale’s Cronbach’s alpha reliability coefficient was re-calculated and determined to be
.93 in the present study; when the sub-dimensions were recalculated, 1-Administrator, 2-Teachers, 3-School
atmosphere and education process, 4-Students, 5-School environment and parents were determined to be .74,
.85, .78, .89 and .85, respectively. The reliability values for the effective school scale are presented in Table 3.
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Table 3. The Reliability Coefficients Regarding the Effective School Scale

Dimensions Original The present study
Administrator 77 74
Teachers .90 .85
School atmosphere and Education process .88 .78
Students .92 .89
School environment and parents 91 .85
Total (the overall scale) .95 .93

According to Table 3, the reliability values of the overall effective school scale and all dimensions are reliable

and acceptable.

Confirmatory Factor Analysis (CFA) has been conducted in order to confirm the five-factor structure of the

“Effective School Scale”. Figure 2 shows the diagram model related to the CFA results.
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Figure 2. Confirmatory Factor Analysis Diagram Model Regarding the Effective School Scale
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CFA results have indicated that the five-factor structure of the scale was confirmed and the model has good fix
indices (x?/sd=2.27, CFI= .90, TLI=.90, RMSEA= .023, SRMR= .049). The factor loadings of the scale range from
.42 to .80.

Data Analysis

The research data were analyzed through use of SPSS 23.0 statistical package program (Statistical Package for

the Social Sciences).

The data analysis has shown that the skewness and kurtosis values related to the engagement scale has been
identified to be -.60 and .65, and those of the effective school scale are -.41 and .41, respectively. These values
range between +1.50 and -1.50 interval suggesting that the research data demonstrate normal distribution

(Tabachnick & Fidell, 2015). Hence, the data provided the requirements of the parametric tests.

First, the frequency, percentage and mean of the data were calculated during data analysis. t-test was used for
the variables with two groups (gender, marital status, job title, institution type and school type.), and one-way
analysis of variance (ANOVA) for those with more than two groups (educational status). Pearson correlation
analysis was conducted so as to determine the direction, level and amount of the relation between
engagement and effective school. Multiple regression analysis was used to explain the relationship between
the dimensions of the engagement (independent) and effective school (dependent) variables through effective

mathematical equation.
FINDINGS (RESULTS)

This part presents the research findings.
The Views of the Participants on the Engagement and Effective School Variables

According to the findings obtained from the views of a total of 410 participants on engagement and effective
school variables, each variable has been presented separately within itself.

The averages of the responses of all participants related to engagement and effective school have been
identified to be X=3.97 and X=3.83, respectively. Taking into account that the averages are evaluated at the
level of "agree" ranging from 3.41 to 4.20 interval score, the participants’ level of engagement and their views

on the effective school have been determined to be at the level of "agree".
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An Examination of the Participants’ Views Regarding Self-Employment and Effective School in Terms of

Several Demographic Characteristics

The scores of the engagement scale and effective school scale have been compared separately depending on
the demographic information concerning the participants. Therefore, the research has used t-test for the
variables such as gender, marital status, job title, institution type and school type, and one way analysis of
variance (ANOVA) was used for educational status.

Findings related to the Analysis of Engagement Level in terms of Several Demographic Characteristics

Table 4 presents t-test results conducted to determine whether the views of the administrators and teachers

about work engagement statistically differ across gender.

Tablo 4. t-Test Results of Work Engagement Levels in terms of Gender

Factor Groups N X S Df T p
Work engagement Male 231 3,95 0,56

408 -0,83 0,41
General Female 179 4,00 0,53
1st dimension Male 231 3,97 0,57

408 -0,41 0,68
(Professional attitude) Female 179 3,99 0,54
2nd dimension Male 231 3,88 0,74

408 -2,04* 0,04

(Professional
Female 179 4,03 0,69
enthusiasm)

*p<0,05

A closer look at the views of the teachers and administrators regarding the overall engagement scale and
dimensions indicates that no significant difference has been noted in the overall scale and professional attitude
dimensionin terms of gender [(t(408)= -.83, p=.41),(t(408)= -.41, p=.68)];whereas the dimension of professional

enthusiasmsignificantly differ across gender (t(408)=-2.04, p=.04).

Table 5 displays t-test results conducted to identify whether the work engagement levels of the administrators

and teachers significantly differ across marital status.
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Tablo 5. t-Test Results of Work Engagement Levels in terms of Marital Status

Factor Groups N X S df t p
Work engagement Married 348 3,96 0,55
408 -1,04 0,30
General Single 62 4,03 0,50
1st dimension Married 348 3,96 0,57
408 -1,03 0,30
(Professional attitude) Single 62 4,04 0,48
2nd dimension Married 348 3,93 0,68
(Professional 408 0,71 0,48
Single 62 3,98 0,69

enthusiasm)

Table 5 revelaed no significant difference in the overall scale, and its dimensions-professional attitude and
professional enthusiasmdepending on the participants’ marital status [(t(408)= -1.04, p=.30),(t(408)= -1.03,
p=.30), (t(408)=-.71, p=.48)].

Table 6 displays t-test results conducted to determine whether the work engagement levels of the

administrators and teachers significantly differ across job title.

Tablo 6. t-Test Results of Work Engagement Levels in terms of Job Title

Factor Groups N X S df t p
Work engagement Teacher 373 3,97 0,54
408 0,12 0,90
General Administrator 37 3,96 0,57
1st dimension Teacher 373 3,97 0,56
(Professional 408 -0,30 0,77
Administrator 37 4,00 0,59
attitude)
2nd dimension Teacher 373 3,96 0,72
. 408 2,14% 0,04
(professional
Administrator 37 3,77 0,78

enthusiasm)

*p<0,05
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Upon analyzing the participants’ views in terms of job title, no significant difference has been noted across the
overall scale and the dimension of professional attitude [(t(408)= .12, p=.90),(t(408)= -.30, p=.77)]. However, a
statistically significant difference has been determined across the other dimension; professional enthusiasm

(£(408)=2.14, p=.04).

Table 7 displays t-test results conducted to determine whether the work engagement levels of the

administrators and teachers significantly differ across institution type.

Tablo 7. t-Test Results of Work Engagement Levels in terms of Institution Type

Factor Groups N X S df t p
Work engagement State 379 3,94 0,54
408 -3,85* 0,00
General Private 31 4,32 0,42
1st dimension State 379 3,95 0,56
408 -3,69* 0,00
(Professional attitude) Private 31 4,33 0,46
2nd dimension State 379 3,92 0,69
R *
(Professional 408 2,96 0,00
Private 31 4,31 0,48

enthusiasm)

Table 7 depicts a statistically significant difference between administrators’ and teachers’ views on the overall
scaleand the dimensions of professional attitude and professional enthusiasm in terms of instution type

[(t(408)=-3.85, p=.00),(t(408)= -3.69, p=.00), (t(408)=-2.96, p=.00)].

Table 8 displays t-test results conducted to determine whether the work engagement levels of the

administrators and teachers significantly differ across school type.
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Tablo 8 .t-Test Results of Work Engagement Levels in terms of School Type

Factor Groups N X S df t p
Work engagement Primary 245 3,98 0,56
408 0,39 0,69
General Secondary 165 3,95 0,51
1st dimension Primary 245 3,99 0,58
408 0,51 0,61
(Professional attitude)  Secondary 165 3,96 0,53
2nd dimension Primary 245 3,94 0,70
(Professional 408 0,18 0,86
Secondary 165 3,95 0,67

enthusiasm)

As can be seen in Table 8, the overall work engagement scale and its dimensions of professional attitude and
professional enthusiasm are free from a significant difference in terms of school type [(t(408)= .39,

p=.69),(t(408)= .51, p=.61), (t(408)= -.18, p=.86)].

Table 9 shows ANOVA results conducted to identify whether work engagement levels of the administrators and

teachers significantly vary across educational status.

927 Atcioglu, E. & Koése, A. (2018). The Relationship Between the Levels of Teachers’ and
Administrators’ Work Engagement and the Effectiveness of the Schools, International Journal of
Eurasia Social Sciences, Vol: 9, Issue: 32, pp. (915-947).



”OESS Year: 9, Vol:9, Issue: 32 JUNE 2018

Tablo 9. ANOVA Results of Work Engagement Levels in terms of Educational Status

Factor Groups N X S df F p
Work engagement Undergraduate 26 4,04 0,60
General Graduate 344 3,96 0,54 409-2 0,28 0,76
Postgraduate 40 4,00 0,53
1st dimension Undergraduate 26 4,07 0,59
(Professional Graduate 344 3,97 0,56
409-2 0,48 0,62
attitude)
Postgraduate 40 4,01 0,52
2nd dimension Undergraduate 26 3,88 0,85
(Professional Graduate 344 3,95 0,71
409-2 0,10 0,90
enthusiasm)
Postgraduate 40 3,96 0,74

Table 9 points that the views of teachers and administrators on the engagement scale and its dimensions-
professional attitude and professional enthusiasm- do not significantly differ across educational status [(F(409-

2)= .28, p=.76),(F(409-2)= .48, p=.62),(F(409-2)= .10, p=.90)].

Findings related to the Analysis of the Effectiveness Level of School in terms of Several Demographic

Characteristics

Table 10 presents t-test results conducted to determine whether the views of the administrators and teachers

about effective school statistically vary across gender.
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Tablo 10. t-Test Results of Effective School Levels in terms of Gender

Factor Groups N X S df t p
Effective school Male 231 3,83 0,52

408 -0,10 0,92
General Female 179 3,83 0,52
1st dimension Male 231 3,87 0,66

408 0,46 0,65
(Administrator) Female 179 3,84 0,62
2nd dimension Male 231 3,94 0,63

408 -2,42% 0,02
(Teachers) Female 179 4,08 0,56
3rd dimension Male 231 3,97 0,62
(School atmosphere Female 408 1.49 0.14
and education 179 4,06 0,58
process)
4th dimension Male 231 3,65 0,73

408 1,21 0,23
(Students) Female 179 3,56 0,80
5th dimension Male 231 3,74 0,66
(School environment Female 408 1,01 0,31

179 3,68 0,76

and parents)

*p<0,05

Upon analyzing the views of administrators and teachers on the effectiveness level of school in terms of gender,
no significant difference has been noted across the overall scale and the dimensions of administrator, school
atmosphere and education process, students, school environment and parents [(t(408)= -.10, p=.92),(t(408)=
.46, p=.65), t(408)= -1.49, p=.14),t(408)= 1.21, p=.23),t(408)= 1.01, p=.31)]. However, a difference in favour of

female participants has been determined across the dimension of teachers (t(408)=-2.04, p=.04)

Table 11 suggests t-test results conducted to determine whether the views of the administrators and teachers

about effective school statistically vary across marital status.
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Tablo 11. t-Test Results of Effective School Levels in terms of Marital Status

Factor Groups N X S df t p
Effective school Married 348 3,82 0,52

408 -1,13 0,26
General Single 62 3,90 0,48
1st dimension Married 348 3,87 0,64

408 0,32 0,75
(Administrator) Single 62 3,84 0,69
2nd dimension Married 348 4,00 0,62

408 -0,23 0,82
(Teachers) Single 62 4,02 0,49
3rd dimension Married 348 3,97 0,62
(School atmosphere 408 0,15 0,88

Single 62 3,98 0,53

and education process)
4th dimension Married 348 3,57 0,77

408 -2,30%* 0,02
(Students) Single 62 3,81 0,71
5th dimension Married 348 3,69 0,71
(School environment 408 -1,04 0,30

Single 62 3,79 0,67

and parents)

*p<0,05

Table 11 depicts that the overall scale and the dimensions of the administrator, teachers, school atmosphere
and education process, school environment and parents are not significantly affected by teachers’ and
administrators’ marital status [(t(408)= -1.13, p=.26),(t(408)= .32, p=.75), t(408)= -.23, p=.82),t(408)= -.15,
p=.88),t(408)= -1.04, p=.30)]. Yet, a statistically significant difference has been noted across the dimension of

students in terms of their marital status (t(408)=-2.30, p=.02).

T-test results conducted to determine whether the views of the administrators and teachers about effective

school statistically vary across marital status are shown in Table 12.

930 Atcioglu, E. & Koése, A. (2018). The Relationship Between the Levels of Teachers’ and
Administrators’ Work Engagement and the Effectiveness of the Schools, International Journal of
Eurasia Social Sciences, Vol: 9, Issue: 32, pp. (915-947).



”OESS Year: 9, Vol:9, Issue: 32 JUNE 2018

Tablo 12. t-Test Results of Effective School Levels in terms of Job Title

Factor Groups N X S df t p
Effective school Teacher 373 3,83 0,51

408 0,13 0,89
General Administrator 37 3,82 0,59
1st dimension Teacher 373 3,85 0,66

408 -1,32 0,19
(Administrator) Administrator 37 4,00 0,56
2nd dimension Teacher 373 4,02 0,60

408 2,20* 0,03
(Teachers) Administrator 37 3,80 0,69
3rd dimension Teacher 373 3,97 0,63
(School atmosphere 408 0.06 0.95
and education Administrator 37 3,97 0,57
process)
4th dimension Teacher 373 3,61 0,76

408 -0,07 0,94
(Students) Administrator 37 3,62 0,87
5th dimension Teacher 373 3,70 0,71
(School environment 408 -0,49 0,64

Administrator 37 3,76 0,76

and parents)

Table 12 reveals the views of administrators and teachers on the effectiveness of school in terms of job title;
accordingly, no significant difference has been noted across the overall and the dimensions of administrator,
school atmosphere and education process, students, school environment and parents [(t(408)= .13,
p=.89),(t(408)=-1.32, p=.19), t(408)= .06, p=.95),t(408)= -.07, p=.94),t(408)= -.49, p=.64)]. However, a difference

in favour of teachers has been determined across the dimension of teachers (t(408)=2.20, p=.03).

T-test results conducted to determine whether the views of the administrators and teachers about effective

school statistically vary across institution type are presented in Table 13.
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Tablo 13. t-Test Results of Effective School Levels in terms of Institution Type

Factor Groups N X S df t p
Effective school State 379 3,78 0,50

408 -6,62* 0,00
General Private 31 4,39 0,32
1st dimension State 379 3,84 0,65

408 -2,31* 0,02
(Administrator) Private 31 4,12 0,61
2nd dimension State 379 3,97 0,61

408 -4,27% 0,00
(Teachers) Private 31 4,44 0,37
3rd dimension State 379 3,93 0,60

- *
(School atmosphere 408 4,60 0,00
Private 31 4,46 0,49

and education process)
4th dimension State 379 3,55 0,75

408 -6,46* 0,00
(Students) Private 31 4,43 0,46
5th dimension State 379 3,65 0,69

_ *
(School environment 408 2,94 0,00
Private 31 4,41 0,41

and parents)

*p<0,05

When it comes to the views of administrators and teachers on the effectiveness of school in terms of institution
type, a statistically significant difference has been noted across the overall scale and the dimensions of
administrator, teachers, school atmosphere and education process, students, school environment and parents
[(t(408)= -6.62, p=.00),(t(408)= -2.31, p=.02),(t(408)= -4.27, p=.00), t(408)= -4.60, p=.00),t(408)= -6.46,
p=.00),t(408)= -5.94, p=.00)].

Table 14 suggests t-test results conducted to determine whether the views of the administrators and teachers

about effective school statistically vary across school type.
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Tablo 14. t-Test Results of Effective School Levels in terms of School Type

Factor Groups N X S df t p
Effective school Primary 245 3,89 0,50

408 3,17* 0,02
General Secondary 165 3,73 0,52
1st dimension Primary 245 3,87 0,66

408 0,32 0,75
(Administrator) Secondary 165 3,85 0,63
2nd dimension Primary 245 4,06 0,60

408 2,24% 0,02
(Teachers) Secondary 165 3,92 0,62
3rd dimension Primary 245 4,01 0,63
(School atmosphere 408 0,92 0,36
and education Secondary 165 3,92 0,58
process)
4th dimension Primary 245 3,72 0,73

408 3,42% 0,00
(Students) Secondary 165 3,46 0,80
5th dimension Primary 245 3,82 0,66

*
(School environment 408 3,59 0,00
Secondary 165 3,54 0,75

and parents)

*p<0,05

According to Table 14, no significant difference has been identified across dimensions of administrator and
school atmosphere and education process [(t(408)= .32, p=.75),(t(408)= .92, p=.36)]; however, a statistically
significant difference has been determined across the overall scale and its dimensions such as teachers,
students, school environment and parents [(t(408)= 3.17, p=.02)t(408)= 2.24, p=.02),t(408)= 3.42,
p=.00),t(408)= 3.59, p=.00)].

Table 15 indicates ANOVA results conducted to determine whether the views of the administrators and

teachers about effective school statistically differ across educational status.
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Tablo 15. ANOVA Results of Effective School Levels in terms of Educational Status

Faktor Gruplar N X S df F p
Undergraduate 26 4,02 0,46
Effective School
Graduate 344 3,81 0,52 409-2 2,16 0,11
General
Postgraduate 40 3,86 0,50
Undergraduate 26 4,03 0,54
1st dimension
Graduate 344 3,86 0,65 409-2 0,92 0,40
(Administrator)
Postgraduate 40 3,84 0,66
Undergraduate 26 4,23 0,48
2nd dimension
Graduate 344 4,00 0,61 409-2 2,10 0,12
(Teachers)
Postgraduate 40 3,93 0,57
3rd dimension Undergraduate 26 4,16 0,42
(School atmosphere Graduate 344 3,99 0,64 409-2 1,63 0,20
and education
process) Postgraduate 40 4,04 0,64
Undergraduate 26 3,78 0,73
4th dimension
Graduate 344 3,59 0,77 409-2 0,91 0,41
(Students)
Postgraduate 40 3,68 0,75
Sth dimension Undergraduate 26 3,96 0,56
(School environment Graduate 344 3,68 0,72 409-2 2,46 0,87
and parents) Postgraduate 40 3,81 0,65

As is seen in Table 15, the views of teachers and administrators regarding the effective school scale do not
significantly vary across the overall scale and the dimensions of administrator, teachers, school atmosphere
and education process, students, school environment and parents [(t(409-2)= 2.16, p=.11),(t(409-2)= .92,
p=.40),(t(409-2)= 2.10, p=.12), t(409-2)= 1.63, p=.20),t(409-2)= .91, p=.41),t(409-2)= 2.46, p=.87)].
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Findings Related to the Engagement Levels of Teachers and Administrators and the Effective School Levels of

Elementary and Secondary Schools
Pearson correlation coefficient was calculated in order to reveal the relationship between the engagement
levels of teachers and administrators and effective school levels of primary and secondary schools. Table 16

depicts findings related to the correlation analysis.

Table 16. Pearson Correlation Values related to the Relation between Engagement and Effective School

Variables 1 2 3 4 5 6 7 8 9
1. The Overall Engagement Scale 1 .98* .70* .58* .42* 52* 46* .38* .44%
2. Professional attitude 1 .55% . 58* .40* .50* .46* .39* .45%*
3. Professional enthusiasm 1 .38% .33* 38* .32*% 19* 25%
4. The Overall Effective School Scale 1 .65*% 77* 75* .80* .82*
5. Administrator Dimension 1 .48* . 57*  30* .35%
6. Teachers Dimension 1 .62*  .43*  45*

7. School atmosphere and Education
1 A1* 4T7*
Process Dimension

8. Students Dimension 1 .69*
9. School Environment and Parents

Dimension '
*p<0,05

As can be seen in Table 16, there is a medium level, positive and statistically significant relationship between

engagement and effective school (r =.58, p <.05).

There has been found a statistically medium level, positive and significant relationship between engagement
levels and the dimensions of effective school such as administrator (r=.42, p<.05), teachers (r=.52, p<.05),
school atmosphere and education process (r=.46, p<.05), students (r=.38, p<.05), school environment and
parents (r=.44, p<.05). Besides, a medium level, positive and statistically significant relation has been
determined between effective school scale and dimensions of the engagement scale such as professional

attitude (r=.58, p<.05) and professional enthusiasm (r=.38, p<.05).

Findings on How Engagement Predicts Effective School

The multiple regression analysis was conducted to determine whether engagement levels of the teachers and

administrators predict the effectiveness levels of the primary and secondary schools.
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The findings of the independent variable (engagement) used in explaining the dependent variable (effective

school) are presented in Table 17.

Table 17. Multiple Regression Concerning the Prediction of Engagement to the Effectiveness of School

B S.E. B T p
Stable 1.637 .155 10.581* .000
1-Professional attitude .488 .045 .527 10.931* .000
2-Professional enthusiasm .064 .034 .089 1.849 .065

R=.58 R?=.34 F=103,845* p=.00

*p<0,05

Table 17 displays that the dimension of professional attitude is a statistically significant predictor of the
effectiveness of the school; whereas professional enthusiasm dimension is not. 34% of the total variance in the
effectiveness levels of primary and secondary schools is explained by the teachers and administrators’ work
engagement. According to the results of the regression analysis, the multiple regression equation
(mathematical model) has suggested as to how teachers’ engagement levels predict the effectiveness of

primary and secondary schools:

Effectiveness Level of the School=1.637 +(.488 x professional attitude) + (.064 x professional enthusiasm)

CONCLUSION and DISCUSSION

Research results have revealed that the views of the participants on engagement and the dimensions of
professional attitude and professional enthusiasm are at "agree" level. In his study conducted with 360 police
officers working at istanbul Security Directorate, Demir (2011) has concluded that the overall engagement scale
is at “agree” level. As for the dimensions, professional enthusiasm is at “agree” level and engaged to work is at
“partly agree” level. In another study conducted by Kése (2015), work engagement levels of the classroom and
branch teachers working at primary and secondary schools have been found to be at “agree” level in the
overall scale and its dimensions. The research findings related to the level of engagement are similar to those

of the researches conducted by Demir (2011) and Kdse (2015).

The views of the participants regarding the effectiveness of school and all its dimensions (administrator,
teacher, school atmosphere and education process, students, school environment and parents) have been
determined to be at “agree” level. In his study conducted with administrators and teachers working at primary

schools, Oral (2005) states that the views of the teachers and administrators working at elementary schools on
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effective school are at “sometimes agree” level. As for the dimensions of administrator, teachers and school
atmosphere, participants have “sometimes agree” to the effectiveness of school, while they responded as
“somewhat agree” in terms of the dimensions of students and parents. Akan (2007) has noted that the views of
the administrators and teachers working at primary schools are at the “agree” level for the overall scale,
“completely agree” in administrator dimension, “agree” in the teachers, school atmosphere and education

IM

process, “neutral” in the students and parents dimensions. Besides, Abdurrezzak (2015) indicates that the
views of the participants on effective school are at the level of "agree" in the overall scale, and the dimensions
of administrators, teachers, students and school atmosphere and education process. However, the views of the
teachers and administrators on the effective school are"sometimes agree" in the school and parents
dimension. Various researches have different results related to the effectiveness of school and some
dimensions. Similar results have emerged in the studies conducted by Akan (2007) and Abdurrezzak (2015). The
results of the present study differ from those of the research carried out by Oral (2005). This may result from

the difference in the research sample, school types, and the socioeconomic environment in which the

researches are conducted.

A closer look at the views of the participants on engagement indicates a statistically significant difference in the
dimension of professional enthusiasm in favour of female participants. However, no significant difference has
been identified across gender in the studies conducted by Kése (2015), Kavgaci (2014), Sezen (2014), Ari (2011),
Caglar (2011), Ertemli (2011) and Hakanen, Bakker and Schaufeli (2006).

Upon analyzing the difference between the views of the administrators and teachers on engagement, a
statistically significant difference has been determined in favour of those who are teachers in the second
dimension of keeping on working.This research examined the difference between participants working at state
schools and private schools in terms of institution type. Accordingly, a statistically significant difference has
been found in all dimensions of the engagement scale in favour of those who work at private schools. This is
likely due to the fact that private education institutions have more opportunities and that employees in private

education institutions have to guarantee their jobs for the next years.

A statistically significant difference has emerged in the second dimension (teachers) of effective school scale in
favour of female participants. In the study conducted by Oral (2005), a statistically significant difference exists
in the dimensions of students in favour of male participants. Yilmaz (2006) has found that the views of the
administrators differ across the dimension of teachers in favour of male participants, while teachers’ views
significantly vary across the dimensions of school program and education process in favour of female
participants. Akan (2007) has concluded that the overall scale and its dimensions are free from significance in
terms of gender according to the views of the administrators, while the views of teachers significantly differ
across the dimensions of administrator, student, school culture and environment in favour of males. In another
study conducted by Ayik (2007), the dimensions of the effective school-administrator, teacher, school

atmosphere and teaching-learning process, students and parents significantly vary across gender in favour of
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female participants. Toprak (2011) conducted a study with 246 teachers and revealed a statistically significant
difference in the overall scale and all dimensions in favour of females. In the researches conducted by
Kuzubasioglu (2008) with 278 secondary school teachers and Abdurrezzak (2015) with 580 secondary school
teachers, no significant difference has been identified across gender in the total scale and the dimensions. The
studies conducted on examining the effect of gender on the effectiveness of school demonstrated different
results. This may be due to the difference in the research sample, school types, socioeconomic environment in
which the researches are conducted. In this regard, it is wise to mention that the results of this research are

partially similar to those of the other researches.

The views of the teachers and administrators on the fourth dimension of the effective school (Students) have
been found to vary across marital status in favour of the single participants. As for the second dimension
(Teachers) of job title, a statistically significant difference has been identified in favour of teachers.In terms of
the overall scale and all dimensions, a statistically significant difference has been determined in favour of
participants working at private schools. A similar layout has been noted in the study conducted by Oral
(2005).As for the overall scale, the second (teachers), fourth (Students) and fifth (School environment and
parents) dimensions, a statistically significant difference has been recorded in favour of participants who work

at primary schools.

The results of the research have shown that there is a positive, medium level and statistically significant
correlation between engagement and the effectiveness of schools. The engagement level of the administrators
and teachers working at primary and secondary schools have been determined to account for 34% of the
effectiveness of schools. Given the relevant literature, no study has been conducted on the relation between
engagement and effectiveness of schools. Thus, this can be regarded as the first study that examines the
relation between engagement and the effectiveness of school. Given the studies that examine work
engagement in terms of different variables, a medium level and positive correlation has been found between
organizational climate and work engagement (Ari, 2011; Karakaya, 2015; Kose, 2015). In another study, Senel
(2015) has found a medium level and positive relation between school climate and effective school. The studies
conducted by Caglar (2011) and Tan (2015) have suggested that some leadership styles are related to work
engagement. On the other, the researches conducted by Kazancioglu (2008), Yilmaz (2010), Dingsoy (2011),
Tuncel (2013) and Abdurrezzak (2015) have examined the relationship between school effectiveness and
leadership styles and found that leadership styles are assocaited with school effectiveness. Thus, there has
been determined a relationship between school / organizational climate, leadership styles and school
effectiveness. It also turns out that there is a relationship between school / organizational climate, leadership
styles and work engagement. These results may be said to support the relationship between work engagement

and school effectiveness, which is the result of this research.
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SUGGESTIONS

Recommendations for Practitioners

1. Research results have revealed a significant relationship between engagement and school effectiveness. In
the interest of establishing school effectiveness, administrators should ensure the engagement of the
employees and they should attach great importance to the engagement during the implementation process.

2. As a result of the research, a significant relationship has emerged between school effectiveness and work
engagement. Work engagement is of great importance for the effectiveness of the school. In this regard,
environments which provide job engagement may be created by top management through examining the
situations that cause or obstruct the administrators and teachers to perform the tasks. At that point,
administrative mentality may be displayed by taking the views and recommendations of the employees into
consideration, and awareness of all education administrators should be raised in this regard.

3. It has been determined that private education institutions generally have more effective school
characteristics compared to public institutions and that the employees of these institutions exhibit more self-
employment behavior. Thus, different applications in private education institutions may be examined and
adaptations may be performed in public institutions.

4. The research results have also shown that primary schools are perceived as more effective in the dimensions
of teacher, student, school environment and parents compared to the secondary schools. In this respect,
improvement works may be carried out in the dimensions of teacher, student, school environment and parents
in secondary schools.

5. As a result of the research, a significant relationship has been identified between work engagement and
school effectiveness. Therefore, teacher training institutions should take into account the fact that engagement
is a process consisting of vigor, dedication and absorption. The need for institutions / training activities in order
to train education administrators should be considered by decision makers.

6. In this study, engagement has been found to be a significant predictor of school effectiveness. Schools
wishing to increase their level of effectiveness in this respect should consider their employees' engagement

and include supportive practices to their programs.
Recommendations for Researchers

1. Conducted with the participation of teachers and administrators, this research may be realized with the
administrators of district and provincial national education directorates and their staff, ministry directors and
employees, and pre-school and secondary education institutions.
2. Various researches may be conducted in order to analyze the relations between engagement and effective
school with different variables such as human resource management, leadership, cynicism, and organizational
commitment.
3. Qualitative researches may be conducted regarding the quantitative results of this research.
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OGRETMENLERIN VE OKUL YONETICILERININ KENDiNi iSE VERME DUZEYLERI iLE
OKULLARIN ETKILiLIK DUZEYLERI ARASINDAKI iLiSKi

TURKCE GENiS OZET
GiRIS

Egitimin hedeflerine ulagsmasinda yani etkili olmasinda bircok paydasin roli bulunmaktadir. Okul yéneticileri,
O0gretmenler, 6grenciler ve aileler bu paydaglarin basinda gelirler. Ancak egitimin nihai hedeflerine ulagmasinda
en etkin rollerden birisi, bu okullarda egitimin lokomotifi olarak galisan egitim is gorenlerine yani 6gretmenlere
(Kése, 2015) ve ydneticilere aittir. Ogretmenlerin ve yoneticilerin bireysel dzellikleri ve islerine karsi tutumlari
egitimin etkililigi acisindan belirleyici Ozelliklerdendir. Bu &zelliklerden birisi de 6gretmen ve ydneticilerin

kendini ise vermeleri oldugu séylenebilir.

ilk kez Freudenberger (1974) tarafindan tanimlanan “tiikkenmislik” kavraminin tanimlanmasinin hemen
ardindan sonraki zamanlarda ortaya cikarilan pozitif bir durumu ifade eden “kendini ise verme” tiikenmisligin
bir antitezi olarak ortaya koyularak genisletilmis bir kavramdir (Maslach, Schaufeli ve Leiter, 2001). Kendini ise
verme, zihnin belli bir olguyla ilgili pozitif olma durumu olarak belirtilen, kisinin bilissel olarak kendini isiyle bir
bitin olarak degerlendiren, calisma arkadaslariyla samimi iliskiler gelistirmeyi amaglayan, 6rgit faaliyetleri ile
paralellik gosteren galisanlarin gelistirmis oldugu tutumlar olarak ifade edilmektedir (Maslach ve Leiter, 2008).
Bir baska bakis acisi ile kendini ise verme, belirli bir amaca, olaya, bireysel veya davranissal olarak belirli bir

odak noktasina bagh olmayan ruhsal bir durumu ifade eden ¢ok boyutlu zihinsel stregtir (Saks, 2006).

Bireyler calisma hayatinda islerine karsi, fiziksel, bilissel ve duygusal olarak kendilerini ifade ettikleri zaman
kendini ise vereceklerdir (Kahn, 1990).Fiziksel boyutta kendini ise verme, bireyin isyerindeki galismasinda
fiziksel olarak enerjisinin var olup olmamasi ifade edilirken, bilissel boyutta kuruma karsi inang géz oniine
alinmaktadir. Duygusal boyutta ise ¢alisanin kuruma, Ustlerine, ¢alisma arkadaslarina ve lidere karsi tutum ve
baghhigindan s6z edilmektedir. (Keser ve Yilmaz, 2009). Bu agidan bakildiginda kendini ise vermenin bireysel
diizeydeki sonucu ¢alisanin kisisel olarak gelisimine katki saglamak; performans ve kalite gelisimini arttirmasi

acisindan da orgite fayda getirmek oldugu sdylenebilir (Bakker, Schaufeli, Leiter, Taris, 2008).

Kendini ise verme kavrami dinglik (vigor), adanmislik (dedication) ve 6zdeslesme (absorbtion) ile ifade edilen
isle ilgili, pozitif ve tatmin edici bir zihin durumu olarak da tanimlanmistir (Schaufeli, Salanova, Gonzalez-Roma
ve Bakker, 2002). Bu bakimdan egitimde calisanlarin kendini ise vermelerinin istendik bir durum oldugu
belirtilebilir. Clnk{ kendini ise vermis galisanlarin islerine daha bagh ve istekli olabilecekleri, calisma ortaminda
daha saghkli ve memnuniyet verici iliskiler kurabilecekleri ve daha kaliteli giktilar sunan egitim ortamlarinin

saglanmasina katkida bulunacaklari ifade edilebilir.
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Okullarda calisanlarin kendini ise vermeleri bireyin kendini okulla 6zdeslestirdigi, okulun hedeflerine donik
basarili olmasi adina yuksek performans sergiledigi durumlari ortaya cikarabilecektir. Bireysel ve orgitsel
yonden bu 6nemli faydalari bulunan kendini ise verme davranisi bircok degiskenden de etkilenmektedir. Bu
degiskenlerden birisi de okullarin etkililik duzeyleridir. Etkililik ise “6rgltiin amaglarina ulasma derecesi” olarak
tanimlanmaktadir (Barnard, 1938; Akt. Balci, 2013). Bu tanimdan hareketle egitim etkililigi, egitsel amaglara

ulasma diizeyi olarak tanimlanabilir.

Etkili egitimin yolu, etkili okullarin varhigindan gecer. Etkili okul ise 6grencilerin bilissel, duyussal, psikomotor,
sosyal ve estetik gelisimlerinin en uygun saglandigl optimum bir 6grenme cevresinin olusturuldugu okuldur
(Klopf, Gordon, Etel-Schelden ve Kevin-Brennan 1982; Akt. Balci, 2013). Bu yonlyle etkili bir okul, en ideal
egitim gevresinin olusturuldugu ortam olarak degerlendirilebilir. Birer egitim 6rgiti olan okullarin varliklarini
surdirebilmeleri icin etkili olmalari gereklidir. Ciinkl 6rgitler etkili olduklari siirece hayatta kalirlar (Bursalioglu,
2012). Egitim Orgutlerinin olusturdugu egitim sisteminin etkililigi ise sistemi olusturan tiim okullarin amaglarina
ulagsma derecesine baghdir (Basaran ve Cinkir, 2011).

Egitim sistemi agisindan 6nemli bir yere sahip olan etkililigin varliginda ve diizeyinde ydnetici ve 6gretmenlerin
rolleri yadsinamaz. Yonetici ve 6gretmenler kendilerini ise vererek egitimin amaglarinin gergeklestirilmesine
yani egitimin etkililigine katkida bulunurlar. Bu bakimdan y&netici ve 6gretmenlerin meslek ve gérevlerine olan
ilgi, istek, tutum ve adanmigliklarini ele alan kendini ise verme ile okul etkililigi arasinda bir iligkinin olabilecegi
ifade edilebilir. Bu disliinceden hareketle bu iliskiyi ortaya ¢ikarabilme amaciyla bu ¢alismanin yapilmasina
ihtiya¢ duyulmustur. Bu baglamda “Yonetici ve 6gretmenlerin kendini ise vermeleri ile gorev yaptiklari ilkokul
ve ortaokullarin etkililik duzeyleri arasinda iliski var midir?” sorusu arastirmanin problem climlesini

olusturmaktadir. Bu kapsamda asagida yer alan arastirma sorularina cevap aranmistir:

I. ilkokul ve ortaokullarda gérevli 6gretmen ve yéneticilerin kendini ise verme diizeyleri nedir?

Il. ilkokul ve ortaokullarda gérevli 6gretmen ve yénetici gériislerine gére ilkokul ve ortaokullarin etkililik
dizeyi nedir?

. ilkokul ve ortaokullarda gérevli 6gretmen ve yéneticilerin kendini ise verme diizeyleri bazi demografik
(cinsiyet, medeni durum, 6grenim durumu, gorev adi, kurum tipi ve okul tird) degiskenler agisindan
anlamh bir bigimde farkhlasmakta midir?

IV. ilkokul ve ortaokullarin etkililik diizeylerine iliskin 6gretmen ve ydnetici gériisleri bazi demografik (cinsiyet,
medeni durum, 6grenim durumu, gorev adi, kurum tipi ve okul tiiri) degiskenler agisindan anlamli bir
bicimde farklilasmakta midir?

V. Calisanlarin kendini ise verme dizeyleri ile ilkokul ve ortaokullarin etkili okul 6zelliklerine sahip olma
duzeyleri arasinda bir iliski var midir? Varsa iliskinin yoni ve diizeyi nedir?

VI. Calisanlarin kendini ise verme diizeyleri ilkokul ve ortaokullarin etkililigini ne diizeyde yordamaktadir?
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YONTEM

Arastirma iliskisel tarama modelinde gergeklestirilmis betimsel bir calismadir. Arastirmada Ogretmen ve
yoneticilerin kendini ise vermeleriyle etkili okul arasindaki iliskiye odaklanilmistir. Arastirma evrenini 2016-2017
Egitim-Ogretim Yili Kahramanmaras ili Merkez ilcelerinde (Dulkadiroglu ve Onikisubat) bulunan kamu ve &zel
ilkokul ve ortaokullarinda galisan yonetici ve 6gretmenler olusturmaktadir. Arastirma érneklemini ise bu evren

icerisinden seckisiz yéntemle belirlenen 410 katilimci olusturmaktadir.
Arastirmada “Kendini ise Verme Olgegi” ve “Etkili Okul Olcegi” olmak tizere 2 farkli 8lgme araci kullaniimistir.

Kendini ise Verme Olgegi: Kse (2015) tarafindan Tiirkceye uyarlanan 8lgegin veri toplama amaciyla kullanildigi
bu ¢alismada &lgegin genel guvenirliginin .90; 6lgegin alt boyutlarina iliskin glivenirliklerinin ise 1. boyut igin .89
ve 2. boyut icin .69 oldugu gérilmistir. “Kendini ise Verme Olcegi” nin iki faktérli yapisini dogrulamak
amaciyla bu arastirma kapsaminda mPlus 7.4 paket programi kullanilarak Dogrulayici Faktor Analizi (DFA)
yapilmistir. DFA sonucunda 6lgegin iki boyutlu yapisinin dogrulandigi ve modelin iyi uyum indekslerine sahip
oldugu gérilmistir (x3/sd=2.61, CFI= .92, TLI=.90, RMSEA= .008, SRMR= .044). Olcek maddelerine ait faktér

yiuklerinin .36 ile .76 arasinda degistigi belirlenmistir.

Etkili Okul Olgegi: Etkili Okul Olgegi Balci (1993), Sisman (1996), Bastepe (2002) ve Ayik’in (2007) ¢alismalari
esas alinarak Abdurrezzak (2015) tarafindan 31 madde 5 boyutlu olarak gelistirilmistir. Olgegin veri toplama
amaciyla kullanildigi bu arastirmada o6lgegin geneline ait glvenirligin .93; 6lgek alt boyutlarina iliskin
guvenirliklerinin ise 1. boyut icin .74, 2. boyut igin .85, 3. boyut igin .78, 4. boyut i¢in .89 ve 5. boyut igin .85
oldugu ortaya g¢ikmistir. Etkili okul dlgceginin bes boyutlu yapisini dogrulamak amaciyla bu galisma kapsaminda
DFA yapilmistir. Yapilan DFA sonucunda oOlcegin bes boyutlu yapisinin dogrulandigi ve modelin iyi uyum
indekslerine sahip oldugu goérilmistir (x3/sd=2.27, CFl= .90, TLI=.90, RMSEA= .023, SRMR= .049). Olgek

maddelerine ait faktor ylklerinin .42 ile .80 arasinda degistigi belirlenmistir.

Arastirma verileri incelendiginde kendini ise verme ve etkili okul 6lcegi verilerinin carpikhk ve basiklik
degerlerinin normal dagilim gosterdigi sonucunu ulasilmis bu bakimdan parametrik testler kullanilmistir. Veri
analizinde 6ncelikle verilerin frekans, yiizde ve ortalamalarina bakilmistir. iki gruba sahip olan (cinsiyet, medeni
durum, gorev adi, kurum tipi ve okul tirl) degiskenlerde t-testi; ikiden fazla grubu olan degiskende (6grenim
durumu) ise tek yonllu varyans analizi (ANOVA) uygulanmistir. Kendini ise verme ve etkili okul degiskenleri
arasindaki iliskinin yoniinl, dizeyini ve miktarini belirlemek igcin Pearson korelasyon analizi yapilmistir.
Aralarinda iliski olabilecegi diisiiniilen kendini ise verme (bagimsiz) degiskeninin alt boyutlari ile etkili okul

(bagimh) degiskeni arasindaki iliskiyi matematiksel esitlik ile agiklamak i¢in ¢oklu regresyon analizi yapiimistir.

942 Atcioglu, E. & Koése, A. (2018). The Relationship Between the Levels of Teachers’ and
Administrators’ Work Engagement and the Effectiveness of the Schools, International Journal of
Eurasia Social Sciences, Vol: 9, Issue: 32, pp. (915-947).



” 0 E SS Year: 9, Vol:9, Issue: 32 JUNE 2018

BULGULAR VE SONUC

Arastirma sonucunda katiimcilarin kendini ise verme dizeylerinin ve etkili okula iliskin gorislerinin
“Katihyorum” dizeyinde oldugu ortaya ¢ikmistir. Kendini ise verme degiskeni ile etkili okul degiskeni arasinda

orta diizeyde pozitif ve istatistiksel olarak anlamli bir iliskinin oldugu gérilmektedir (r=.58, p<.05).

Kendini ise verme olgegi geneli ile etkili okul dlgeginin yonetici (r=.42, p<.05), 68retmenler (r=.52, p<.05), okul
ortami ve egitim sireci (r=.46, p<.05), 6grenciler (r=.38, p<.05) okul gevresi ve veliler (r=.44, p<.05) alt boyutlari
arasinda orta dilizeyde pozitif ve istatistiksel olarak anlamli bir iliskinin oldugu; etkili okul 6lgegi geneli ile
kendini ise verme 6lgeginin ise bakis (r=.58, p<.05) ve ise devam (r=.38, p<.05) boyutlari arasinda orta diizeyde

pozitif ve istatistiksel olarak anlamli bir iliskinin oldugu gorilmastdr.

Calisanlarin kendini ise vermenin ise bakis alt boyutunun okul etkililiginin istatistiksel olarak anlamh bir
yordayicisi oldugu; ise devam alt boyutunun ise anlaml bir yordayicisi olmadigi gorilmistiir. Ogretmen ve
yoneticilerin kendini ise vermelerinin ise bakis ve ise devam alt boyutu ilkokul ve ortaokullarin etkililik diizeyinin
aciklanan toplam varyansin yaklasik % 34’tni{ agiklamaktadir. Regresyon analizi sonuglarina gore 6gretmen ve
yoneticilerin kendini ise vermelerinin ilkokul ve ortaokullarin etkililigini yordamasina iliskin ¢oklu regresyon
esitligi (matematiksel model) Etkili Okul Olma Diizeyi=1.637 + (.488 x ise Bakis) + (.064 x ise Devam) seklinde

aciklanmistir.

ONERILER

Uygulayicilara Déniik Oneriler

1. Okul etkililigini olusturma adina, calisanlarin kendini ise vermelerinin saglanmasi gerektigi egitim
yoneticileri tarafindan bilinmeli ve uygulamada buna dikkat edilmelidir.

2. Yonetici ve O0gretmenlerin kendini ise vermelerine sebep veya engel olan durumlar Ust yonetimlerce
incelenerek galisanlarin kendini ise vermelerini saglayici ortamlar yaratilabilir. Bu noktada calisanlarin gorus
ve onerilerini dikkate alma ve calisanlara deger verme yoninde yonetim anlayisi sergilenebilir, bu konuda
bitin egitim yoneticilerinin farkindaliklari daha fazla artinilabilir.

3. Ozel 6gretim kurumlarinin kamu kurumlarina kiyasla genel olarak daha etkili okul ézelligi tasidiklari ve bu
kurumlarin calisanlarinin ise daha fazla kendini ise verme davranisi sergiledikleri belirlenmistir. Bu
bakimdan 06zel 6gretim kurumlarinda yapilan farkli uygulamalar incelenebilir, kamu kurumlarina bu
uygulamalarla ilgili uyarlamalar yapilabilir.

4. Arastirma sonucunda ilkokullarin ortaokullara kiyasla o6gretmen, 6grenci, okul c¢evresi ve veliler
boyutlarinda daha etkili olarak algilandigi gériilmuistir. Bu bakimdan ortaokullarda 6gretmen, 6grenci, okul

cevresi ve veliler boyutlarinda gelistirme ¢alismalari yapilabilir.
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5. Kendini ise vermenin dinglik adanmishk ve 6zdeslesmeden olusan i¢sel bir stire¢ oldugu hususu 6gretmen
yetistiren kurumlarin faaliyetlerinde g6z 6niinde bulundurulmali, egitim yoneticilerini bu yéniyle yetistiren

kurumlara/egitim faaliyetlerine ihtiyac¢ oldugu karar vericiler tarafindan dikkate alinmalidir.
Arastirmacilara Doniik Oneriler

1. Kendini ise verme ve etkili okul degiskenleri ile insan kaynaklari yonetimi, liderlik, sinizm, 6rgltsel baglilik
gibi farkh degiskenler arasindaki iliskiler, yapilacak farkli arastirmalarla incelenebilir.

2. Buarastirmanin nicel sonuglarina iliskin nitel arastirmalar yapilabilir.

Anahtar Kelimeler: Etkili okul, kendini ise verme, 6gretmen, yonetici.
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