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ABSTRACT

Humour and critical thinking are two concepts that fosters and generates each other; therefore
they cannot be thought separately from each other. These two concepts together are the most
significant and effective skills that can be used in evaluating the cognitive development. From this
point of view, this study was conducted to examine the relationship between the humour styles
and critical thinking dispositions of adolescents. This was a descriptive study in correlational
screening model. ‘Humour Styles Questionnaire’ and ‘UF/EMI Critical Thinking Dispositions
Inventory’ were used in the study. The sample group was selected by using random sampling
method and the study was conducted with 112 adolescents, who were studying in high schools
located in the city centre of Kirklareli and were voluntary to participate. For the purpose of
finding out the relationship between the humour styles and the critical thinking dispositions of
the adolescents, correlation coefficient significance test was carried out. As a result of the study,
it was observed that there were significant relationships between humour styles and critical
thinking dispositions of the adolescents.
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INTRODUCTION

Humour having no accepted common definition is explained as a cognitive experience of understanding and
exploring inconsistent thoughts, events, and conditions by McGhee (Loizou, 2006); Mireaullt et al. (2012) states
that humour is regarded as a multidimensional ability of perception and an indicator of entertainment
including social, emotional, behavioural, cognitive and neurological concepts. Humour paves the way for
revealing the feelings, intervenes in thoughts, ensures the interpretation of environmental stimuli with a more
positive and realistic cognitive structuring, and helps to replace negative thoughts with new and realistic
options of thoughts. Thus, behaviour patterns of individuals also change (Kuiper & Martin 1998). Humour
relieves the stress and affects the health of individuals positively through various mechanisms with the help of
physiological changes caused by laughter. As a result of relieving the stress, individuals are able to view life
from a humorous perspective and feel positive. Individuals who solve interpersonal problems and conflicts
more easily with humour become more successful in human relations and establish many satisfying
relationships (Martin & Lefcourt, 2004). Being effective in meeting the need of ‘belonging’ which is one of
fundamental psychological needs of humans; humour also contributes to the development of interpersonal

relations (Erikson & Feldstein, 2006; Nezlek & Derks, 2001).

Martin et al., (2003) described four humour styles; two adaptive (Self-Enhancing Humour, Affiliative Humour)
and two maladaptive (Self-Defeating Humour, Aggressive Humour). While ‘Self-Enhancing Humour’ is defined
as using humour to have fun without hurting anyone in case of negativities and to avoid stress and negative
feelings, ‘Affiliative Humour’ is defined as using humour to develop interpersonal relations by respecting others
and considering our own needs. On the other hand, while ‘Self-Defeating Humour’ is defined as using humour
in a self-destructive way to develop relationships with others; ‘Aggressive Humour’ is described as using
humour in a destructive and humiliating way by acting according to the senses of superiority and pleasure
(Martin et al., 2003). When examining the literature, it is seen that a humorous atmosphere is effective on
adolescents’ creative thinking (Ay et al., 2013; Ziv; 1983), friendship relations (Eder & Standford, 1984; Fiihr,
2001; Kahraman, 2008), communication skills (Akyol, 2011), and life satisfaction (Ay et al., 2013). It is
determined that adolescents use humour especially to join a new group, express themselves to the group (Eder
& Stanford, 1984) and also solve their problems (Fihr, 2001) and humour styles are associated with problem
solving methods (Didin & Koksal Akyol, 2017b). It is stated that humour styles are affected by personal
characteristics like being angry, conscientious, self-esteem level, and feeling socially competent/incompetent

(Fox et al., 2013; Martin et al., 2003).

The core element of humour which embraces the realities of life in an extraordinary, amusing, entertaining,
and satiric way is that it is critical. This is because humour is not independent from the social function and it
requires questioning while amusing. Traditions, social system, managements and injustices may constitute the

topics of humour and these topics are also the basic objects of criticism (Avci, 2003).
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Today when it is easy to reach the information, but more difficult to make an evaluation and choice; we need
critical thinking in order to make right decisions. In other words, there is a need for open-minded individuals
who think flexibly (Baillargeon, 2017; Kurnaz, 2013). Derived from the views of John Dewey; critical thinking is
grounded on a questioning process and thus, all superior thinking skills are based on critical thinking (Kurnaz,
2013). Critical thinking is intertwined with many thinking skills and includes mental activities that guide in
evaluating the arguments and developing beliefs in an individual’s decision making process (Huitt, 1998). Ennis
(1985) defines critical thinking as logical and reflective and addresses it from belief and application aspects.
Facione (1990), on the other hand, defines critical thinking skills from the aspects of explanation,
interpretation, analysis, evaluation, inference, and self-assessment. Even though these skills are a prerequisite
for critical thinking, it is not enough for the individual to have these skills for realizing critical thinking. The
studies show that even though individuals have these skills, they are unable to use them in many cases (Ekinci
& Ekinci, 2017). Because critical thinking comprises several dispositions along with these skills and requires
coexistence of skills and dispositions. Being a complementary element of critical thinking, critical thinking

dispositions differ from critical thinking skills.

Ennis (1985) and Facione (1990) states critical thinking disposition as; seeking an explicit expression to the
problem, finding reasons, using reliable sources, being well-informed, handling the situation as a whole,
adhering to the main point, noticing the basic problem, seeking alternatives, being open-minded, having an
attitude when sufficient evidence is reached, being exact within the bounds of the situation, handling complex
situations neatly, being sensitive to the feelings and thoughts of people, and being zealous and insistent in
reaching the information. Critical thinking dispositions express consistent inner motivation used by the
individual to give the right reaction to the situations and incidents she or he encounters (Facione, 2000). Critical
thinking disposition is as important as critical thinking skills, because individuals are guided by not only their
skills, but also their attitudes and dispositions (Kékdemir, 2003). Critical thinking dispositions facilitate and
support the use of critical thinking skills. Irani et al., (2007) indicate that individuals who do not have sufficient
level of critical thinking dispositions do not deal with complex problems, find different solutions to problems,
do not question or try to solve problems. In the literature, there are studies that determine the critical thinking
dispositions of different occupational groups (teaching, nursing, midwifery etc.,) (Bakir, 2015; Coskun, 2013;
Emir, 2012; Kong, 2001; Kuglk & Uzun, 2013; Tumkaya, 2011). There are also studies that reveal the
relationship of critical thinking dispositions with different elements. Accordingly, critical thinking dispositions
have been found to be related with academic achievement (Akbiyik & Seferoglu, 2002; Geng, 2017), philosophy
of education (Aybek & Aslan, 2017), self-efficacy and despair (Kezer et al., 2016) and social emotional learning

(Arslan & Demirtas, 2016).

Irani et al., (2007) examined critical thinking dispositions in three dimensions (Engagement, Cognitive Maturity,
and Innovativeness). Accordingly, individuals with the disposition of ‘Engagement’ are in an effort to use
reasoning skills while solving their problems and making judgements. They are self-assured and are able to

explain their reasoning processes. Individuals with the disposition of ‘Cognitive Maturity’ are aware that a
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problem usually has more than one solution. They know that others may have different thoughts and are open
to the opinions of other people. They realize that personal reasons may affect the decision making mechanism.
On the other hand, individuals with the disposition of ‘Innovativeness’ are always in quest for new information.
They desire to find the truth with their investigating and questioning structure even if the truth contradicts
with their own thoughts and beliefs (Ertas Kilig¢ & Sen, 2014a). While examining the studies conducted using the
UF/EMI Critical Thinking Disposition Instrument in the literature, it is seen that the relationship of critical
thinking dispositions with different educational methods (Kilic & Sen, 2014b), personality values (such as
sensitivity, responsibility, respect) (Coskun & Altinkurt, 2016), self-efficacy (Meral & Tas, 2017) and problem
solving skills (Friedel et al., 2008; Lamn et al., 2011; Rudd et al., 2000) is examined.

Ulger (2016) suggests that there is a relationship between creative thinking and critical thinking skill. Thus, it is
seen that humour which is related with creative thinking and can also be evaluated as a non-routine problem
solving way may be closely associated with critical thinking. Since humour and critical thinking are the two
concepts that support and generate each other, they cannot be thought to be separated from each other.
Humour is a very efficient factor for creating a tolerant environment. Environments facilitates emergence of
critical thinking are also free and democratic. Thus, it is possible to state that it will be harder for critical
thinking to emerge in communities where humour has not developed. It is seen that individuals who have not
developed enough from the aspect of humour and critical thinking show a disposition to violence while solving
their problems. However, humour which is a skill associated with creativity makes individuals smile in the face
of problems and get encouraged to find different solutions that would be accepted by everyone (Ozdemir,
2010). While humour expresses creativity and positive opposition against the monotony of life; critical thinking
emerges in the tolerant and productive world of humour where different viewpoints can exist together. An
unnatural seriousness is observed in communities where creative and critical thinking skills have not
developed, which is actually a mask used for covering awkwardness and ineffectiveness. What is ignored here
is that humour is grounded on criticizing seriousness, especially exaggerated seriousness. Then, critical thinking
and humour also have a strong relationship with wisdom. Humour style of wise men who realize the
ineffectiveness of unnatural seriousness actually explains this. A positive and constructive creative thinking in
some ways reveals the virtuousness level that can be reached by a person together with the skill of interpreting

life in a humorous way (Ozdemir, 2010).

Some studies in the literature indicate that humour is associated with critical thinking (For example: Ozdemir,
2010; Tozduman Yarali & Didin, 2017). On the other hand, there is no study focusing on the relationship
between critical thinking dispositions and humour styles being used. Due to all these reasons, the aim of this
study is to examine the relationship between the humour styles and critical thinking dispositions of

adolescents.
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METHOD

The study is a quantitative and descriptive study planned in the correlational survey design to examine the
relationship between the humour styles and critical thinking dispositions of adolescents studying in the city
centre of Kirklareli. In this method, the relationship between two or more variables is determined and the

situation is defined as exactly as possible (Blyukoztirk et al., 2016).
Sample Group

The study group was determined with random sampling method and the data were collected from a total of
112 adolescents (53 girls and 59 boys aged between 15-16 years) studying in three high schools in the city
centre of Kirklareli. Data collection process was conducted by the researcher in groups based on voluntariness

in the classroom environment.
Data Collection Tools

In the study, the humour styles of the adolescents were determined using the “Humour Styles Questionnaire”,
developed by Martin et al., (2003) and adapted into Turkish by Yerlikaya (2003) and their critical thinking
dispositions were determined using the “UF/EMI Critical Thinking Disposition Instrument”, developed by Irani

et al., (2007) and adapted into Turkish by Ertas Kilig and Sen (2014a).

Humour Styles Questionnaire: Being developed by Martin et al., (2003) to measure four subscales regarding
personal differences in daily use of humour and adapted into Turkish by Yerlikaya (2003), Humour Styles
Questionnaire is a self-assessment scale. The scale has two adaptive subscales and two maladaptive subscales
assessing four humour styles and including 8 items in each one. These subscales are Affiliative Humour, Self-
Enhancing Humour, Aggressive Humour, and Self-Defeating Humour. The questionnaire is the seven-point likert
scale ranging from ‘Strongly disagree’ to ‘Strongly agree’. There are reversely scored eleven items. Thus,
minimum score and maximum score of each subscale is 7 and 56, respectively. High scores of each subscale

refer to the use frequency of the relevant humour style.

The factor loadings range from .32 to .75 between the Turkish version and original version of the questionnaire.
These results may indicate that the questionnaire has a consistent factor structure. In the Turkish version of the
guestionnaire, the Cronbach’s alpha internal consistency coefficients of the subscales were .74 for Affiliative
Humour, .78 for Self-Enhancing Humour, .69 for Aggressive Humour, and .67 for Self-Defeating Humour. On the
other hand, the time invariance reliability coefficients were reported respectively as .88, .82, .85, and .85 for
the subscales (Yerlikaya, 2003). The questionnaire was applied to 471 high school students whose mean age
was 16.1 for the purpose of testing the construct validity of the Humour Styles Questionnaire for high school
students. The factor analysis revealed that the sampling adequacy was .79. The Cronbach’s alpha internal
consistency coefficients were .75 for Self-Enhancing Humour and Affiliative Humour, .64 for Aggressive

Humour, and .63 for Self-Defeating Humour (Yerlikaya, 2007).
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UF/EMI Critical Thinking Disposition Instrument: The instrument was developed by Irani et al., (2007) based on
Facione’s study (1990) and its Turkish adaptation was conducted by Ertas Kili¢ and Sen (2014a). This Likert-type
instrument has three subscales (engagement, cognitive maturity and innovativeness) and 25 items. The items
are scored between 1- strongly disagree and 5-strongly agree. Confirmatory factor analysis (CFA) was used for
the construct validity of the scale. The analysis results verified the three-factor original structure of the scale.
As a result of confirmatory factor analysis (CFA), the goodness of fit indices of the scale were x2 /sd= 2.99 GFl=
.84, AGFI= .81 RMSEA= .08, RMR= .06, SRMR= .06, CFl = .94, NFI= .91, NNFI= .94, and PGFI= .70. Cronbach’s
Alpha internal consistency coefficients for reliability were determined as .88 for the engagement subscale, .70
for the cognitive maturity subscale, .73 for the innovativeness subscale and .91 for the overall scale (Ertas Kilig

& Sen, 2014a).
Data Analysis

In this study, skewness and kurtosis coefficients were used to determine compatibility of the variables to
normal distribution and the distribution was found as normal (P>0.05). Parametric analyses were used to
analyse the normally distributed data. The test for significance of correlation coefficient was conducted for the
used to determine the relationship between the humour styles and critical thinking dispositions of the
adolescents and interpret the extent of the relationship between normally distributed two variables

(BUyukozturk, 2015).
FINDINGS (RESULTS)
The following tables illustrate the findings of the study.

Table 1. The Means and Standard Deviations of Scores Obtained by the Adolescents from Subscales of the
Humour Styles Questionnaire and Critical Thinking Disposition Instrument

N M SD Min. Max.
Humour Styles Questionnaire
Affiliative Humour 112 38.87 7.43 20 54
Self-Enhancing Humour 112 36.70 8.59 17 55
Aggressive Humour 112 24.65 7.56 8 44
Self-Defeating Humour 112 26.71 8.19 8 47
UF/EMI Critical Thinking Disposition
Instrument
Cognitive Maturity 112 23.16 3.80 19 58
Engagement 112 38.83 6.45 12 30
Innovativeness 112 28.79 4.83 13 39
Total Disposition 112 90.43 14.35 39 123

Note. The lowest and highest possible scores to be obtained from each subscale of the Humour Styles
Questionnaire are 7 and 56, respectively. On the other hand, the lowest and highest possible scores to be
obtained from the UF/EMI Critical Thinking Disposition Instrument are 11 and 55 in the subscale of
Engagement, 8 and 40 in the subscale of Cognitive Maturity, 7 and 35 in the subscale of Innovativeness
and 26 and 130 in the subscale of Total Disposition.
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When examining Table 1, it was observed that the mean scores of the adolescents were as follows: (X=38.8750)
in Affiliative Humour, (X=36.7054) in Self-Enhancing Humour, (X=24.6518) in Aggressive Humour and
(X=26.7143) in Self-Defeating Humour, which are the subscales of the Humour Styles Questionnaire; and also
(X=23.1696) in Cognitive Maturity, (X=38.8304) in Engagement, (X=28.7940) in Innovativeness and (X=90.4375)

in Total Disposition, which are the subscales of the UF/EMI Critical Thinking Disposition Instrument.

Table 2. Results of Test for Significance of Correlation Coefficient Concerning the Adolescents’ Scores of
Humour Styles Questionnaire and UF/EMI Critical Thinking Disposition Instrument

Engagement Cogniti've Innovativeness . TOt?I,
Maturity Disposition

Affiliative Humour
R .250 .228 .232 273
P .008™ .015" .014" .004™
N 112 112 112 112
Self-Enhancing Humour
R .260 .240 .330 .279
p .006™ .011° .000™" .003™
N 112 112 112 112
Aggressive Humour
R 172 310 .244 .256
p -.070 -.001" -.010" -.006"
N 112 112 112 112
Self-Defeating Humour
R .055 .022 .145 .090
P -.564 .815 -.127 -.346
N 112 112 112 112

* p<.05, ** p<.01

When examining Table 2 showing the relationship between the humour styles and critical thinking dispositions
of the adolescents, it was observed that there were a positively significant (p<.05; p<.01) correlation between
the subscales of Affiliative Humour and Self-Enhancing Humour and all the subscales of the UF/EMI Critical
Thinking Disposition Instrument and a negative significant (p<.01) correlation between the subscale of
Aggressive Humour and the subscales of Cognitive Maturity, Innovativeness and Total Disposition; on the other
hand, no significant correlation between the subscale of Self-Defeating Humour and none of the subscales of

the UF/EMI Critical Thinking Disposition Instrument.

CONCLUSION, DISCUSSION AND SUGGESTIONS

The study was conducted for the purpose of examining the relationship between the humour styles and critical
thinking dispositions of the adolescents. The study was limited with high schools located within the provincial
borders of Kirklareli, questions in the assessment tools of “Humour Styles Questionnaire” and “UF/EMI Critical
Thinking Disposition Instrument” which were mentioned in the study and the qualities they measure. The

results obtained in the study were summarized and represented below.
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Humour and critical thinking are the two concepts that support and generate each other. In fact, individuals
who do not have a developed humorous viewpoint also have weak critical thinking skills (Ozdemir, 2010).
Critical thinking blooms in a free environment, whereas humour has a role of creating an awareness of being
free (Avci, 2003). In addition, it is possible to state that critical thinking is a combination of knowledge,
cognitive skills/abilities and emotional dispositions, (Ennis, 1987; Halpern, 1998); whereas humour has a
combination of cognitive, emotional and social aspects (Didin & Kéksal Akyol, 2017a). As stated by Ozdemir
(2010); this study, which was grounded on the idea that positive critical thinking and humour skills reveal the
individual’s virtuousness level, aimed to determine the relationship between the humour styles and critical

thinking dispositions used by the adolescents.

When the results of the study were examined, it was observed that there was a positively significant
correlation between the subscales of Affiliative Humour and Self-Enhancing Humour and all the subscales of
critical thinking disposition. In the literature, it is indicated that individuals with Affiliative Humour style have a
higher life satisfaction and academic achievement (Ay et al., 2013), are more tolerant, recognise and respect
other people (Martin, 2007), and have a higher self-esteem and positive mood (Martin et al., 2003; Fox et al.,
2013). On the other hand, individuals with Self-Enhancing Humour style use humour to change their viewpoints
of problems and avoid negative feelings (Martin, 2007), display a self-confident approach in the face of
problems, are open to experience, have a higher self-esteem, positive mood (Martin et al., 2003), and life
satisfaction (Ay et al., 2013). Thus, these positive humour styles are associated with all the subscales of critical
thinking disposition which is asserted to be related with features like being open-minded, having no hesitation
to face a problem, seeking alternatives, addressing the situation as a whole (Ennis, 1985; Facione; 1990), being
sensitive, respectful and responsible (Coskun & Altinkurt, 2017), having a high self-efficacy (Kezer et al., 2016;
Meral & Tas, 2017; Phan, 2009) and academic achievement (Akbiyik & Seferoglu; 2006), which is compatible
with the literature knowledge. Then, it is possible to state for individuals with these humour styles to display a
self-assured attitude in the face of problems and use their reasoning skills (Engagement), know that problems
may have multiple solutions and other individuals may have different thoughts (Cognitive Maturity), and to be
investigative, interrogative, open to experience and always desire to find the truth (Innovativeness). Therefore,
the fact that these individuals displayed all subscales of critical thinking disposition and Affiliative Humour and
Self-Enhancing Humour styles, which are the adaptive humour styles, is compatible with the literature

knowledge.

Another result of the study suggested that there were negative significant correlations between the subscale of
Aggressive Humour and the Cognitive Maturity and Innovativeness subscales and Total Disposition. In the
literature, it is indicated that Aggressive Humour is used by individuals who have a lower self-esteem and feel
socially insufficient (Fox et al., 2013) and also have a weaker anger management (Martin et al., 2003), negative
and inefficient problem solving methods (Didin & Kdksal Akyol, 2017b) and a lower life satisfaction (Ay et al.,
2013). Thus, individuals with this humour style consider critical thinking disposition an opportunity for using

situations where reasoning is necessary and their problem solving skills and ignore the subscale of Engagement
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which includes trusting in the skill of reasoning (Ertas Kilig¢ and Sen, 2014; Ekinci and Ekinci, 2017). This is a
significant result. In addition, according to the results of the study, it can be asserted that individuals with
Aggressive Humour have difficulties in being open to and respectful for the opinions of others, recognizing that
problems may have multiple solutions (Cognitive Maturity), and aiming to investigate, question and find the
truth even if it contradicts with their own beliefs and thoughts (Innovativeness), in short, they have a weak

critical thinking disposition (Total Disposition).

In the study, no significant correlation was encountered between the subscale of Self-Defeating Humour and
none of the subscales of critical thinking disposition. In the literature, it is indicated that a negative self-
perception lies behind Self-Defeating Humour style (Fox et al., 2013) and individuals with this humour style
pretend to be happy, have a lower life satisfaction (Ay et al., 2013; Martin et al., 2003), and avoid solving
problems in a constructive way (Didin & Koksal Akyol, 2017b; Martin et al., 2003). The studies show that
individuals with critical thinking disposition address their problems holistically and seek alternatives to their
problems (Ennis, 1985; Facione; 1990) and have problem solving skills (Friedel et al., 2008; Lamn et al., 2011;
Rudd et al., 2000) and a higher self-efficacy (Kezer et al., 2016; Meral &Tas, 2017; Phan, 2009). In the light of
literature knowledge; a negative correlation was expected between Self-Defeating Humour and critical thinking
disposition, but no significant correlation was determined as a result of the study. It is considered that there is
a need for more studies to explain the correlation between Self-Defeating Humour styles and critical thinking

dispositions.

The result of the study showed that there was a correlation between humour styles and critical thinking
dispositions. Additionally, as this study is a correlational study, it is not possible to establish the cause-and-
effect relationship based on the results. Thus, it is suggested to plan experimental studies and examine

whether or not there is a cause and effect relationship between the variables addressed.

While considering that positive critical thinking and humour skills are associated with cognitive skills; it is
recommended to plan studies on the use of positive humour styles by children and adolescents and supporting

critical thinking dispositions.
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ERGENLERIN MiZAH TARZLARI VE ELESTIREL DUSUNME EGILIMLERI
TURKGE GENiS OZET
GiRIS

Kabul edilen ortak bir tanimi olmayan mizahi McGhee; tutarsiz disiince, olay ve durumlari anlama ve
kesfetmenin bilissel deneyimi olarak agiklarken (Loizou, 2006), Mireaullt vd., (2012) mizahin sosyal, duygusal,
davranigsal, bilissel ve norolojik kavramlari iceren g¢ok yonli bir algilama yetenegi ve eglence gostergesi
sayildigini belirtir. Duygularin ortaya ¢ikmasina neden olan mizah, dislincelere midahale eder ve gevresel
uyaranlarin daha olumlu ve gergekgi bir bilissel yapilanma ile yorumlanmasini saglayarak, olumsuz distincelerin
yerini yeni ve gercekci dislince secgeneklerinin almasina yardimci olur. Boylece bireylerin davranis
oriintilerinde de degisiklikler meydana gelir (Kuiper & Martin 1998). Mizah, yasanan stresi hafifletir;
kahkahanin yarattigi fizyolojik degisimler ile kisilerin sagliklarina cesitli mekanizmalarla olumlu etkilerde
bulunur. Yasanan stresin hafiflemesi sonucu bireyler hayata mizahi bir bakis acisiyla bakabilir ve olumlu
duygular hissederler. Mizah ile kisilerarasi problemleri ve catismalari daha rahat ¢6zen bireyler, insan

iliskilerinde daha basarili olurlar ve ¢ok sayida tatmin edici iliskiler kurabilirler (Martin & Lefcourt, 2004).

Martin vd. (2003), ikisi uyumlu (Kendini Gelistirici Mizah, Katilimci Mizah) ve ikisi uyumsuz olmak tzere (Kendini
Yikici Mizah, Saldirgan Mizah) dort tip mizah tarzi tanimlamislardir. Yasanilan olumsuzluklar karsisinda
bagkasina zarar vermeden eglenmek, stres ve olumsuz duygulardan’ kaginmak icin mizahi kullanma ‘Kendini
Gelistirici Mizah’ olarak isimlendirilirken, ‘Katihmci Mizah’ kendi ihtiyaglarini da géz 6niinde bulundurarak
digerlerine saygili bir bicimde kisilerarasi iliskilerini gelistirmek amacli mizahi kullanma olarak tanimlanmustir.
Baskalari ile olan iliskilerini gelistirmek adina mizahi kendisine zarar verici bicimde kullanma ‘Kendini Yikici
Mizah’ olarak ifade edilirken, kendi Ustlinlik ve haz duygulariyla hareket ederek, mizahi baskalarina zarar
verecek sekilde, alay ederek, dalga gecerek veya kisileri kiiclik diistirecek sekilde kullanma ise ‘Saldirgan Mizah’
olarak isimlendirilmistir (Martin vd., 2003). Literatir incelendiginde mizahi bir atmosferin, ergenlerin yaratici
distinmelerinde (Ay vd., 2013; Ziv; 1983), arkadaslik iliskilerinde (Eder & Standford, 1984; Fuhr, 2001;
Kahraman, 2008), iletisim becerilerinde (Akyol, 2011) ve yasam doyumlarinda (Ay vd., 2013) etkili oldugu
gorlilmektedir. Ergenlerin Ozellikle yeni bir gruba girmek ve gruba kendini ifade edebilmek icin mizahi
kullandiklari (Eder & Stanford, 1984), ayrica karsilastiklari problemleri ¢6zmek icin de mizaha basvurduklari
(Fihr, 2001) ve mizah tarzlarinin problem ¢6zme yéntemleri ile iliskili oldugu (Didin & Koksal Akyol, 2017b)
belirlenmistir. Kullanilan mizah tarzlarinin kisinin 6fkeli olma, vicdanh olma, 6z sayg! diizeyi ve kendini sosyal
acidan yeterli/yetersiz gérme gibi bireysel 6zelliklerden etkilendigi (Fox vd., 2013; Martin vd., 2003) ifade

edilmektedir.

Hayatin gergeklerini sira disi, glliing, eglenceli, satirik bir yolla ele almak olan mizahin en temel unsuru elestirel

olmasidir. Clinkli mizah toplumsal islevden bagimsiz degildir ve giildirirken sorgulamayi gerektirir. Gelenekler,
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toplumsal sistem ve yonetimler, adaletsizlikler, mizahin konusunu olusturabilirler ve bu konular ayni zamanda

temel elestiri nesnesidirler (Avci, 2003).

Bilgiye ulasmanin kolay, ancak degerlendirme ve secim yapmanin daha zor oldugu giiniimizde, dogru kararlar
alabilmek amaciyla elestirel diisinmeye gereksinim duyulmaktadir. Elestirel diisinme, bircok diisiinme
becerisiyle i¢ icedir, bireyin karar alma slrecinde argimanlarin degerlendiriimesine ve inanglarin gelisimine yol
gosteren zihinsel faaliyetleri igerir (Huitt, 1998). Her ne kadar elestirel diisinme igin bilissel beceriler 6nemli
olsa da bireyin bu becerilere sahip olmasi elestirel diisinmenin gergeklesmesi igin yeterli degildir. Yapilan
arastirmalar, bireylerin bu becerilere sahip olduklari halde, pek ¢ok durumda bu becerileri kullanamadiklarini
gostermistir (Ekinci & Ekinci, 2017). Clinku elestirel disinme igin beceri ve egilimlerin bir arada bulunmasi
gerekmektedir. Elestirel diisinmenin tamamlayici bir unsuru olan elestirel disinme egilimleri, elestirel

diisinme becerilerinden farklihk gosterir.

Ennis (1985) ve Facione (1990)'in elestirel disinme egilimini; problemin acik ifadesini arama, nedenler bulma,
glvenilir kaynaklari kullanma, iyi bilgilendirilmis olma, durumu bitiniyle ele alma, ana noktaya bagl kalma,
temel sorunu gozden kagirmama, alternatifler arama, acik fikirli olma, yeterli kanita ulastiginda bir durusa sahip
olma, durumun izin verdigi 6lglide kesin olma, karmasik durumlari diizenli bir bicimde ele alma ve insanlarin
duygu ve dusincelerine duyarlh olma, bilgiye ulasmada gayretli ve israrci olma seklinde ifade ettikleri
gorilmektedir. Elestirel disinme egilimleri bireyin karsilastigl durum ve olaylara dogru tepkide bulunmak icgin
kullandigi tutarl i¢sel motivasyonu ifade eder (Facione, 2000). Elestirel disinme egilimi elestirel disiinme
becerileri kadar 6nemlidir, ¢linki bireyler becerileri tarafindan oldugu kadar tutum ve egilimleri tarafindan da
yonlendirilirler (Kékdemir, 2003). Elestirel diisinme egilimleri de elestirel disinme becerisinin kullanimini
kolaylastirir ve destekler. Irani vd. (2007), elestirel diistinme egilimleri yeterli diizeyde olmayan bireylerin
karmasik sorunlarla ilgilenmediklerini, problemlere farkl ¢dziim yollari bulamadiklarini, sorgulayici olmadiklarini
veya sorunlari ¢ozmeye calismadiklarini belirtmektedirler. Literatir incelendiginde farkli meslek gruplarinin
(6gretmenlik, hemsirelik, ebelik vb.) elestirel disinme egilimini belirleyen ¢alismalara rastlanmaktadir (Bakir,
2015; Coskun, 2013; Emir, 2012; Kong, 2001; Kuglik & Uzun, 2013; Timkaya, 2011). Elestirel dusiinme
egiliminin farkli unsurlarla iliskisini ortaya koyan calismalar da yapilmistir. Buna gore elestirel diisinme egilimi;
akademik basariyla (Akbiyik & Seferoglu, 2002; Geng, 2017), egitim felsefesiyle (Aybek & Aslan, 2017), 6z
yeterlik ve umutsuzlukla (Kezer vd., 2016), sosyal duygusal 6grenmeyle (Arslan & Demirtas, 2016) iliskili

bulunmustur.

Irani vd. (2007), elestirel dislinme egilimlerini ¢ boyutta incelemislerdir (Katihm, Bilissel Olgunluk ve
Yenilikgilik). Buna goére ‘Katilim’ egilimine sahip bireyler, problemleri ¢ézerken ve yargida bulunurken akil
yuritme becerilerini kullanma ¢abasi igindedirler. Bu durumda kendilerinden emindirler ve gercgeklestirdikleri
akil yiratme siireglerini aciklayabilirler. ‘Bilissel Olgunluk’ egilimine sahip kisiler, bir problemin genellikle birden
¢ok ¢ozlim yolu oldugunun farkindadirlar. Baskalarinin dislincelerinin kendisininkinden farkli olabilecegini

bilirler ve baskalarinin goruslerine aciktirlar. Kendisiyle ilgili sebeplerin karar verme mekanizmasini
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etkileyecegini fark ederler. ‘Yenilikgilik’ egilimindeki bireyler ise, daima yeni bilgi arayisindadirlar. Arastiran ve
sorgulayan yapisiyla, kendi diisiince ve inanglariyla gelisse dahi dogruyu bulma arzusunda olurlar (Ertas Kilig¢ &
Sen, 2014a). Literatiirde UF/EMI Elestirel Disiinme Egilimi Olcegi kullanilarak yapilan arastirmalar
incelendiginde elestirel disiinme egiliminin farkli 6gretim yontemleriyle (Kili¢ & Sen, 2014b), kisilik degerleriyle
(duyarlilik, sorumluluk, saygi vb.) (Coskun & Altinkurt, 2016), 0z yeterlilikle (Meral & Tas, 2017) ve problem
¢6zme beceriyle iliskisine (Friedel vd., 2008; Lamn vd., 2011; Rudd vd., 2000) bakildigi gériilmektedir.

Ulger (2016), yaratici disiinme ve elestirel diisiinme becerisi arasinda bir iliski oldugunu ortaya koymustur.
Buna gore yaratici dislinme ile baglantisi bulunan rutin digi problem ¢ézme yolu olarak da degerlendirilebilecek
mizahin, elestirel distiinme ile yakindan baglantili olabilecegi gorilmektedir. Mizah ve elestirel disiinme,
birbirini besleyen ve var eden iki kavram olduklarindan, birbirinden ayri distnllemezler. Mizah, hosgorila
ortam yaratmada oldukga etkili bir faktérdir. Elestirel diisinmenin ortaya ¢ikmasini kolaylastiran ortamlar da
Ozglr ve demokratiktir. Bu nedenle mizahin gelismedigi toplumlarda elestirel dislinmenin ortaya ¢ikmasinin
zor olacagi soylenebilir. Mizah ve elestirel bakis yoniinden yeterli gelisimi gbsteremeyen bireylerin sorunlarini
¢cOzerken siddete egilim gosterdikleri goriilmektedir. Oysa yaraticilikla baglantili bir beceri olan mizah sayesinde,
kisiler problemler karsisinda gillimseyebilecek ve herkesin kabul edecegi farkli ¢6zim yollari bulmak igin
cesaretleneceklerdir (Ozdemir, 2010). Mizah, yasamin tek diizeligine karsi yaraticiligi ve olumlu karsi cikmayi
ifade ederken, elestirel disiinme de mizahin farkli bakis agilarinin yan yana yasayabildigi, hosgorili ve Gretken
diinyasinda ortaya g¢ikmaktadir. Yaratici ve elestirel diisiinme becerileri gelismeyen toplumlarda, yapay bir
ciddiyet gorilmektedir. Bu aslinda beceriksizligi ve verimsizligi 6rtmek icin kullanilan bir maskedir. Burada goz
ardi edilen, mizahin ozellikle abartih ciddiyetin elestirisi Gzerine kuruldugudur. O halde aslinda elestirel
disiinme ve mizahin bilgelik ile de gug¢lu bir baglantisi vardir. Yapay ciddiyetin verimsizligini fark eden bilge
insanlarin sahip olduklari mizahi Uslup aslinda bunu agiklar niteliktedir. Olumlu ve var edici elestirel diisinme,
yasami mizahi agidan yorumlama becerisiyle birlikte, bir bakima bireyin ulasabilecegi erdemlik seviyesini ortaya

koyar (Ozdemir, 2010).

Literatiirde mizahin elestirel diisiinme ile iliskili oldugunu gésteren arastirmalar bulunmaktadir (Orn: Ozdemir,
2010; Tozduman Yarali & Didin, 2017). Ancak elestirel diisiinme egilimi ile kullanilan mizah tarzlari arasindaki
iliskiye odaklanan herhangi bir ¢alismaya rastlanilmamistir. Bu nedenlerden dolayi, bu galismada ergenlerin

mizah tarzlariyla elestirel diisinme egilimlerinin iliskisinin incelenmesi amaglanmistir.
YONTEM

Bu arastirma nicel modelde, iliskisel tarama deseninde, tanimlayici bir arastirmadir. Calisma grubu tesadfi
ornekleme yontemiyle belirlenmistir ve Kirklareli il merkezindeki (g lisede 6grenim goéren toplam 112 ergenden
(15-16 yasindaki 53 kiz, 59 erkek) veri toplanmistir. Veri toplama islemi arastirmaci tarafindan, sinif ortaminda
gruplar halinde, gonilllliik esasina dayali olarak gerceklestirilmistir. Arastirmada, ergenlerin kullandiklari mizah
tarzlarini belirlemek icin Martin vd. (2003) tarafindan gelistirilen, Yerlikaya (2003) tarafindan Tirkceye

uyarlanan “Mizah Tarzlari Olcegi” ve elestirel diisinme egilimlerini belirlemek igin Irani vd. (2007) tarafindan
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gelistirilen, Ertas Kilig ve Sen (2014a) tarafindan Tiirkgeye uyarlanan “UF/EMI Elestirel Diisiinme Egilimi Olcegi”
kullanilmigtir. Ergenlerin mizah tarzlar ile elestirel diisinme egilimleri arasindaki iliskiyi tespit etmek amaciyla

korelasyon katsayisi 6nemlilik testi yaptimistir.
BULGULAR

Bulgular incelendiginde Katilimci Mizah ve Kendini Gelistirici Mizah alt boyutlari ile UF/EMI Elestirel Disinme
Egilimi Olgegine ait tiim alt boyutlar arasinda pozitif yénde anlaml (p<.05; p<.01) ve Saldirgan Mizah alt boyutu
ile Bilissel Olgunluk, Yenilikgilik ve Toplam alt boyutlari arasinda negatif yonde anlamli dizeyde (p<.01) iligkiler
oldugu gériiliirken, Kendini Yikici Mizah alt boyutu ile UF/EMI Elestirel Diisiinme Egilimi Olcegine ait hicbir

boyut arasinda anlaml bir iliskiye rastlanmamustir.
TARTISMA, SONUC VE ONERILER

Olumlu elestirel disiinme ve mizahi becerilerin bireyin ulasabilecegi erdemlik seviyesini ortaya koydugu
disuncesinden hareketle yola ¢ikilan bu arastirmada, ergenlerin kullandiklari mizah tarzlari ile elestirel

disinme egilimleri arasindaki iliskinin ortaya konulmasi amaglanmistir.

Arastirma bulgulari incelendiginde; Katilimci Mizah ve Kendini Gelistirici Mizah alt boyutlari ile elestirel
diisinme egiliminin tim alt boyutlari arasinda pozitif yonde anlaml bir iliski oldugu gortlmistir. Literatiirde
Katiimci Mizah tarzina sahip bireylerin yasam doyumlarinin ve akademik basarilarinin yiiksek (Ay vd., 2013),
hosgorili, diger bireyleri onaylayan ve saygl duyan (Martin, 2007), benlik saygisi yiksek ve olumlu duygu
durum igerisinde (Martin vd., 2003; Fox vd.,2013) olduklari belirtiimektedir. Kendini Gelistirici Mizah tarzina
sahip bireylerin ise problemlere yonelik bakis acilarini degistirmede ve olumsuz duygulardan kaginmada mizahi
kullandiklari (Martin, 2007), problemler karsisinda kendilerine giivenen bir yaklasim sergiledikleri, deneyime
acik, benlik saygisi yiksek, olumlu bir duygudurum (Martin vd., 2003) ve yasam doyumu (Ay vd., 2013)
icerisinde olduklari belirtiimektedir. Bu nedenle bu olumlu mizah tarzlarinin agik fikirli olma, problemle
karsilasmaktan c¢ekinmeme, alternatifler arama, durumu butliniiyle ele alma (Ennis, 1985; Facione; 1990),
duyarli, saygili ve sorumluluk sahibi olma (Coskun & Altinkurt, 2017), yiiksek 6zyeterlilik (Kezer vd., 2016; Meral
& Tas, 2017; Phan, 2009) ve akademik basari (Akbiyik & Seferoglu; 2006) gibi 6zelliklerle iliskili oldugu belirtilen
elestirel dliisinme egiliminin tiim alt boyutlari ile iliskili olmasi literatiir bilgileriyle uyumlu bir sonugtur. O halde
bu mizah tarzlarina sahip bireyler icin sunlar soylenebilir: Problemler karsisinda kendinden emin bir durus
sergiler ve akil yiriitme 6zelliklerini kullanir (Katilim), problemlerin birden ¢ok ¢6ziim yolu olabilecegini ve diger
bireylerin farkh dustinceleri olacaginin bilincindedir (Bilissel Olgunluk) ve deneyime acik, arastiran, sorgulayan
ve daima dogruyu bulma arzusu igerisinde olan bireylerdir (Yenilik¢ilik). Bu nedenle bu bireylerin elestirel
disinme egiliminin tim alt boyutlarini ve olumlu mizah tarzlari olan Katiimci ve Kendini Gelistirici Mizah

tarzlarini gostermeleri literatir bilgileri ile uyumluluk géstermektedir.
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Arastirmanin bir diger bulgusuna gore, Saldirgan Mizah alt boyutu ile Bilissel Olgunluk, Yenilikgilik alt boyutlari
ve Toplam Egilim arasinda negatif yonde anlamli iliskiler saptanmistir. Literatiirde Saldirgan Mizahin 6zsaygisi
disuk ve kendini sosyal agidan yeterli gérmeyen bireyler tarafindan kullanildigi (Fox vd., 2013), ayrica bu
bireylerin 6fke kontrollerinin zayif (Martin vd., 2003), problem ¢6zme yontemlerinin olumsuz ve etkisiz (Didin
& Koksal Akyol, 2017b) ve yasam doyumlarinin disik oldugu (Ay vd., 2013) belirtiimektedir. Bu nedenle bu
mizah tarzina sahip bireylerde elestirel distinme egiliminin, akil yirGtmenin gerekli oldugu durumlari ve
problem ¢ézme yeteneklerini kullanmak igin bir firsat olarak gérme ve akil yuriitme yetenegine giivenmeyi
iceren Katilm alt boyutunun (Ertas Kilig ve Sen, 2014; Ekinci ve Ekinci, 2017) goériilmemesi anlamli bir sonugtur.
Ayrica arastirma sonuglarina bakilarak Saldirgan Mizaha sahip bireyler icin baskalarinin géruslerine acik ve
saygili olmakta ve problemlerin birden ¢ok ¢6ziim yolu olabileceginin farkina varmakta (Bilissel Olgunluk),
arastirmayi, sorgulamayi ve kendi inang ve dislinceleri ile gelisse dahi dogruyu bulmayi amag haline getirmekte

zorlanan (Yenilikgilik), kisacasi elestirel diisinme egilimi (Toplam Egilim) zayif bireylerdir denilebilir.

Arastirmada Kendini Yikici Mizah alt boyutu ile elestirel diisinme egiliminin hicbir alt boyutu arasinda anlamli
bir iliskiye rastlanmamistir. Literatirde Kendini Yikici Mizah tarzinin altinda olumsuz benlik algisinin yattigi (Fox
vd., 2013) ve bu kisilerin mutluymus gibi yapan, yasam doyumlar duastk (Ay vd., 2013; Martin vd., 2003),
problemleri yapici bir sekilde ¢cozmekten kaginan bireyler oldugu belirtilmektedir (Didin & Koksal Akyol, 2017b;
Martin vd., 2003). Arastirmalar elestirel distinme egilimine sahip bireylerin problem durumlarini holistik ele
alan ve problemlere alternatifler arayan (Ennis, 1985; Facione; 1990), problem ¢6zme becerisine (Friedel vd.,
2008; Lamn vd., 2011; Rudd vd., 2000) ve yiksek ozyeterlilige (Kezer vd., 2016; Meral &Tas, 2017; Phan, 2009)
sahip olduklarini géstermektedir. Literatir bilgileri 1siginda Kendini Yikici Mizah ile elestirel diisinme egilimi
arasinda negatif yonde bir iliski beklenirken, arastirmanin sonucunda anlamli bir iliskiye rastlanmamistir.
Kendini Yikici Mizah tarzi ile elestirel diisinme egilimleri arasindaki iliskiyi agiklamak i¢in daha fazla arastirmaya

ihtiyac¢ oldugu dusilmektedir.

Arastirmanin sonucu mizah tarzlari ile elestirel disiinme egilimleri arasinda bir iliski oldugunu gostermektedir.
Ancak bu bir korelasyon calismasi oldugundan elde edilen sonuglara dayanarak sebep-sonug iliskisi
kurulamamaktadir. Bu nedenle deneysel calismalar planlanarak ele alinan degiskenler arasinda sebep-sonug

iliskisi olup olmadigi incelenebilir.

Anahtar Kelimeler: Mizah tarzlari, elestirel disiinme egilimi, ergenler.
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