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ABSTRACT

The purpose of this study is to understand the experiences of professional musicians about the
strategies that can be used while learning piano music. In this context, the attention, repetition,
articulation-organization and comprehension monitoring strategies and affective strategies used
by pianists while learning a piece were examined. The study group consisted of six pianists. The
design of the study is phenomenology, one of the qualitative research methods. Data were
collected through a semi-structured interview form consisting of 22 questions. Interview form
was formed by turning the items from the “Scale for Learning Strategies Used during Piano
Courses” (Kilinger & Aydiner-Uygun, 2013) into semi-structured open-ended questions. According
to the study results, the participants’ experiences about attention strategies were gathered
under the themes of marking on the note and using visual images. The participants' experiences
about repetition strategies were gathered under the themes of doing repetition, memorizing and
daily practicing-exercising. The participants' experiences about articulation-organization
strategies were gathered under the themes of establishing similarity-difference relationship,
associating with previous learning, detailing-analyzing, grouping, examining technical structure-
character and playing slow. The participants' experiences about comprehension monitoring
strategies were gathered under the themes of determining method, realizing the mistake-
questioning, identifying difficulties, trying to make better, listening yourself/makings others listen
and controlling the time. Finally, the participants' experiences about affective strategies gathered
under the themes of ensuring concentration, discipline, enjoying practicing, feeling anxious,
feeling-imagining.

Keywords: Professional musician, piano music, learning strategies.

1 This study was derived from the theoretical structure in doctorate thesis by Assist Prof. Dr. Ozlem KILINCER in 2013 under
the supervision of Professor Dr. Mehtap AYDINER UYGUN, “Investigation of Learning Strategies Used in Piano Lessons in
Terms of Various Variables” and the Scale of Learning Strategies Used in Piano Lesson, enhanced within the same thesis.
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INTRODUCTION

In the prediction of a pianist’s success in piano, having a repertoire which consists of qualified music and which
he or she performs well is an important criterion. Given the breadth and difficulty of the piano repertoire, the
journey the pianist has to embark on is quite long and difficult. The pianist needs a number of tools that can
help him or her overcome the difficulties he or she encounters on this long and difficult journey. These tools
are strategies that give him or her knowledge and skills necessary to practice and learn the piano repertoire
better and more effectively (Aydiner-Uygun & Kilinger, 2019). Strategy is to act strategically, to want to learn
efficiently and not only to choose, design and execute goals but also to choose, design and execute effective
learning procedures, skills, and techniques (Garcia & Pintrich, 1993). In this respect, acquiring strategy
knowledge and skill is a necessity in increasing the effectiveness of each student's learning no matter in what

stage the student in piano learning.

Piano training is an extremely complex and difficult process. The study and preparation of a repertoire is a
major concern for most students during this process, and from a music education perspective this preparation
involves the use of many kinds of information in different ways (Santos & Gerling, 2011). During this process,
piano educators may hear complaints from many of their students that they have spent hours practicing their
pieces, but still cannot perform at the desired level. This requires the examination of the length of time spent
on the piano, as well as the content of the piano practices. As a matter of fact, Williamon and Valentine (2000)
determined that the amount of practice on the piano did not significantly affect the quality of performance, but
that pianists practicing by employing different practice strategies put more musical, communicative and
technical performances. If so, it can be said that learning of certain strategies that pianists can employ during
their practices will improve their performance on the piano in a positive way by making the piano practice time

more efficient.

The most important step for an effective learning process is to teach the individual to learn. In learning any
subject, in solving a problem encountered and in reaching the determined targets; In learning any subject,
solving a problem encountered and reaching the determined goals, knowing various learning strategies, being
aware of which learning strategies should be used and being able to apply these strategies correctly play an
effective role in successful learning and in reaching the desired goal in a shorter time. Well then, from whom
the students who are just taking their first steps towards becoming professional musicians can learn from these
strategies? Students may have knowledge of some of these strategies from friends, teachers and relatives who
are interested in music. In addition, students can gain insight into practice strategies from the professional
musicians’ postings on their instrument practice processes. The practice ways or strategies experienced by
professional musicians are unique resources for musicians who aim to become a professional musician. When
the history of music is examined, it is observed that all musicians who have reached the peak in their art make

use of the ways, methods and strategies experienced by the important musicians who lived or who are living.
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Strategies are the keys that lead musicians to perform good music. Throughout history, musicians have been
worried about how they can compose well, how they can perform music better and efficiently and how they
can convey the musical message that the composer wants to convey with his work to the listener in a better
and effective way, and they strived to achieve good. Moreover, the answer to the question of how to achieve
good is often not very close to the musician. Accessing information during times when today’s powerful tool,
internet, was not around must have been difficult. However, a skilled musician has a determined effort to
achieve the best. For example; famous composer and organist, Johann Sebastian Bach, walked 378 kilometers
from Arnstadt to Liibeck in 1705 at the age of 20 to listen to the famous 68-year-old organist Buxtehude’s
organ and his recommendations. This visit had a significant impact on Bach's composition and organ
interpretation (ilyasoglu, 1999: 39). It is apparent that during his visit, he learned from Buxtehude a number of

strategies that contributed to his composition and interpretation.

Considering the anecdote from Bach's life in terms of piano education, it can be considered that musicians who
aim to become professionals can make inferences on some practice strategies from the recommendations of
professional musicians. For example, Robert Schumann advises young musicians that it is not enough to learn
music by fingers for good performance and that melodies, harmony and chords should be memorized (cited in
Fenmen, 1947). Schumann's advice emphasizes that practicing on the piano is not sufficient to learn a piece
and that strategic practices analyzing the piece are needed. Ahrens and Atkinson (1966) stated that a chain is
only as strong as the weakest link. The best performance of a piece can be achieved by performing the most
challenging parts well. With these words, Ahrens and & Atkinson (1966) drew attention to strategic practices
on the piece’s challenging parts. In the performance of each study of Chopin studies, Alfred Cortot, the famous
pianist and pedagogue, recommended certain practice strategies that turn the difficult and challenging
passages into simple passages (Cortot, ?). While Cortot's study presented strategies for practicing Chopin
studies, these strategies were adaptable to the practice and learning of other pieces in the piano repertoire. In
his social media account, Fazil Say (2012), today's renowned Turkish pianist and composer, emphasizes the
necessity of analyzing the piece played and states that a piece that was not soundly understood cannot be
performed with hands and breath. He also expressed the critical role of understanding well the place where
each sound belongs in terms of harmony, form and motif structure by analyzing deeply and slowly in making

music.

In addition to directing towards practice and learning strategies that were tested for effectiveness, learning the
professional musicians’ experiences about the strategies they use while practicing, learning and memorizing
the piano repertoire can motivate musicians who aim to become professionals to overcome the difficulties in
the pieces they want to learn. Moreover, today's musicians have a powerful tool such as the internet to access
information. The musicians on the way to be professionals can easily reach the performances of musicians
living anywhere in the world who have reached the level of virtuosity on their instruments through the internet
and the social media offered by the internet, and can even witness professional musicians’ efforts on their way

to become good. For example, Fazil Say (2019) shared his practice process of Beethoven's 32 sonatas, the
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practice strategies he used during this process and his efforts to fully comprehend the world the composer
wanted to portray with his followers from his social media account. These and similar postings of professional
musicians about their experiences during the practice process are important sources of information for

musicians who aim to become a professional. This is also the starting point of the present study.
Study Purpose

The purpose of the present study is to understand the experiences of professional musicians about the
strategies that can be used while learning piano pieces. Within this scope, the answers to the following

questions were sought:

e What are the participants’ experiences about the attention strategies that they use when they are
learning piano pieces?

e What are the participants’ experiences about the repetition strategies that they use when they are
learning piano pieces?

e What are the participants’ experiences about the articulation-organization strategies that they use
when they are learning piano pieces?

e What are the participants’ experiences about the comprehension monitoring strategies that they use
when they are learning piano pieces?

e What are the participants’ experiences about the affective strategies that they use when they are

learning piano pieces?
METHOD
Study Design

The present study employed phenomenology, one of the qualitative research methods. The phenomenon that
was examined was “the experiences about the strategies that can be used case while learning piano pieces
(music)”. The interview conducted for the present study was developed within the framework of the learning
strategies classification headings of the “Scale for Learning Strategies Used during Piano Courses” (Kilinger &
Aydiner-Uygun, 2013). The classification in this scale is based on Weinstein and Mayer’s (1986) and Gagne and
Driscoll’s (1988).

While some learning strategies (repetition, articulation and organization) in Weinstein and Mayer's (1986)
classification of learning strategies are discussed under two categories (basic and complex), no such
classification was done in this study. However, the articulation and organization strategies, which are discussed
as separate categories in Weinstein and Mayer's (1986) classification of learning strategies, are considered as a
single strategy in the validity and reliability works of the scale used in the present study since they were
statistically grouped under one dimension. In addition to the classification developed within this scope,

“attention strategies”, which is one of the sub dimensions of Gagne and Driscoll’s (1988) learning strategies
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classification, were also included in the study. The reason for adding “attention” strategies to the other
strategies is that one of the learning strategies developed based on information processing theory is the
“attention” strategy (Gagne & Driscoll, 1988; O'Malley et al., 1988; Oztiirk, 1995; Senemoglu, 2010; Subasi,
2004). According to the classification in the present study, the strategies used while learning piano music are
attention strategies, repetition strategies, articulation-organization strategies, comprehension monitoring

strategies and affective strategies. The study was designed and conducted under these five strategies.
Study Group

The participants in the study group were six volunteer professional pianists who post their stage performances
and concerts from their social media accounts and whose works the music students follow with interest

through social networking sites. Table 1 presents some demographic characteristics of the participants in the

study group.
Table 1. Some Demographic Characteristics of the Participants in the Study Group
Participant Starting Age to Education
Participant Name . University Graduated From From
Code Education
Abroad
P1 Eren Yahsi 15 Anadolu Yes
P2 Iraz Yildiz 6 Bilkent Yes
P3 Basarcan Kivrak 10 Bilkent Yes
P4 Mert Yesilmenderes 10 Mimar Sinan Fine Arts Yes
P5 Ayse Deniz Gokgin 5 Royal Academy of Music Yes
P6 Emre Sen 13 Hacettepe Yes

Data Collection

The study data was collected through interviews. A semi-structured interview form consisting of 22 questions
was developed. Information was obtained from each participant with this semi-structured “interview form”.
Interview form was formed by turning the items from the “Scale for Learning Strategies Used during Piano

Courses” into semi-structured open-ended questions.

Data Analysis and Interpretation

Firstly, the data obtained were transcribed and converted into written documents. Subsequently, the
transcripts made for each participant were numbered from 1 to 6 to ensure data reliability. In the study,
content analysis technique, which is one of the most preferred analysis methods in qualitative research, was
used (Lichtman, 2010). According to Cohen, Manion, and Morrison (2007), content analysis is a scientific
analysis approach allowing the written and verbal data grouped under appropriate categories by analyzing
them more objectively and systematically. Furthermore, Bogdan and Biklen (2007) defined content analysis as
interpreting the data related to each other by gathering them with phenomenon dimension and by organizing
them in an understandable way for the researchers. In the study, content analysis preferred based on these

definitions was conducted in a multi-stage and systematic manner. In this context, the analysis and
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interpretation of the data set obtained by the researchers was performed in eight stages in accordance with
the nature of the study. These are: (1) Examining interview forms, (2) Numbering interview forms from 1 to 6,
(3) Examining the responses obtained from the participants, (4) Developing categories from the data sets
examined, (5) Distributing the participant responses according to the categories, (6) Conducting validity and
reliability works, (7) Determining the frequency values of the developed categories and (8) Interpreting the

obtained data (Armstrong, Davis & Paulson, 2011; Corbin & Strauss, 2007).

In the data analysis, content analysis technique, which is based on categories depending on the inductive
analysis method was employed. Themes were developed from the categories created as a result of
examination. When determining themes, whether or not the statements under the themes were consistent
both within themselves and with the category to which the theme was grouped were checked. Thus, whether

or not the categories and themes were compatible with each other were determined.
Data Validity and Reliability

In order to increase the validity and reliability of the study and to prevent data loss, audio was recorded during
the interview with the permission of the participants. The participants were asked whether the sub dimensions
of the “Scale for Learning Strategies Used during Piano Courses” reflect their learning process of a piece, and
they were given the opportunity to add and subtract from the statements. After the interviews, audio
recordings were transcribed, and explanations and details were added to the records without changing the

statements of the participants.

The validity works of the current study were carried out in three stages. Accordingly, (a) Data coding and
analysis process were explained in detail (Hruschka et al., 2004), (b) For each of the categories developed in the
study, the statements of the participants which are believed to represent the category best were mentioned in
the findings section (Yildinm & Simsek, 2013), (c) Consistency between related studies was ensured with a
detailed literature review. Similar results can be obtained when the data obtained from the study are re-

scored with the same content (Brink, 1993).

For the reliability of the study, the themes of the researchers and their categories related to the themes were
compared in order to determine whether the themes created within the categories represented these
categories. After the study data was coded separately by the researchers, the theme and category list was
finalized. The reliability of the data which was done this way was calculated using the [Agreement / (Agreement
+ Disagreement) x 100] formula (Miles & Huberman, 1994). The mean reliability was 96% based on this

calculation.
RESULTS

While presenting the findings of the study, starting from the idea that learning piano music is a process, first

the strategies used by the pianists who constituted the study group were grouped under five categories such as
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attention, repetition, articulation-organization, comprehension monitoring strategies and affective strategies.
In the next stage, content analysis was carried out through these strategies forming the categories, and in

addition to the themes under the category, the number of participants discussing the themes were presented.

Table 2. Findings Related to the Strategies and Themes Used while Learning Piano Music

Number of participants
discussing the theme (n)
Marking 6

Using visual element

Doing repetitions

Repetition Memorizing

Daily practicing-exercising

Establishing similarity-difference relationship
Associating with previous learning
Detailing-analyzing

Grouping

Examining technical structure-character

Strategies Themes

Attention

Articulation-organization

Playing slowly

Determining method

Realizing the mistake-questioning
Comprehension Identifying the difficulties
monitoring Trying to make it better

Listening yourself/makings others listen

Controlling the time

Ensuring concentration

Discipline
Affective strategies Enjoying practicing

Feeling anxious

Feeling-imagining

AN WWULWwWEkr AN NOPPOUGOOO BRWUL OIS

Findings Related to Attention Strategies

A learner, who uses attention strategies while practicing a piano piece, employs strategies such as revising the
note, marking the note, drawing stars, highlighting, underlining with colored pencils while starting to learn a
piece. In this context, all of the pianists who participated in the study mentioned that they made some
markings in tone, tempo and speed changes or in difficult passages while learning a piece or teaching a piece.
For example, a participant who stated that he made markings on the note during the learning phase stated the
importance of marking with the following words, “I make many markings on the note. | write a lot of finger

numbers because we have to use the same finger number during the practice process (P2).”

The participants stated that they used attention strategies during their own practices, and that using attention
strategies by using words, and drawing shapes, highlighting and marking the note after reviewing the whole
piece would be beneficial for the students. For example, stating the importance of marking, one participant
said, “/ think it is important to make markings especially for students because there can be too much detail on

the note. It may be useful to make markings in critical places so that these details are not overlooked (P5).” In
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addition, the same participant emphasized that over-marking the note can be distracting. She said, “It is not

visually good to make a lot of markings (P5).”

According to the statements of the participants, they thought drawing images such as pictures or symbols that
will remain in mind were effective strategies in attracting attention. For example, one participant who
concretized the piece with visual images mentioned the importance of visual image. He said, “/ concretize the
abstract parts in piano pieces by using some visual signs. Like drawing a triangle in parts with a triplet and using

symbols indicating the breath places in the piece (P4).”
Findings Related to Repetition Strategies

The knowledge gained in the learning activities starting with the use of attention strategies during the learning
of a piano piece must be processed permanently. One way to permanently process information is repetition.
Repetition strategies are often used to learn piano pieces. An important step in learning a piece is to identify
difficult passages and repeat them until the piece is played easily. For example, a participant stated that he
made repetitions according to the difficulty level. He explained this situation by saying, “I repeat technical
passages continuously in my individual practices. However, this may vary depending on the difficulty or

composer of the piece (P3).”

Another participant emphasized the importance of repetition by stating “The most important thing we need to
do in order to gain mastery of a piece while practicing an instrument is to repeat it (P6).” The same participant
also stated that memorization has an important place in mastering a piece. He said, “In order to present a work,
we must master it. For this, | memorize the note down to the smallest detail, but | will spread this for a few
weeks and do not make extra effort to memorize it (P6).” All participants expressed that daily practice and
exercises are important in mastering and memorizing the piece, especially the finger exercises and rhythmic
exercises. For example, another participant drew attention to the importance of finger exercises and rhythmic
practices in repletion by saying, “..this kind of practice is good for muscle memory. | mean, | memorize
especially difficult passages faster because | repeat difficult passages more often. | often memorize difficult
passages when I'm practicing technique. For this, in my Instagram account, there is a small example in the

featured postings under the heading of “practice tips’. | perform rhythmic exercises like this (P5).”
Findings Related to Articulation-Organization Strategies

In order to ensure the permanence in the learning of a piano piece, it may be necessary to articulate the
information and group these articulated information according to similarities/differences. Many participants
emphasized establishing similarity and difference relationships between the technical, rhythmic, harmonic and
musical structures of piece and the structures of a previously learned piece, which is amongst the articulation-
organization strategies in the learning of a piano piece. The use of articulation-organization strategies was

expressed by one participant like this, “I establish similarity/difference relationships between the techniques in
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a piano music and the techniques in a piano music that | have previously learned. This usually happens
spontaneously. My hand recognizes the techniques (P4).” Another skill that must be acquired in the similarity
and difference relationships of is that the student/musician adapting and applying similar-different (technical,
rhythmic, harmonic, musical) structures in a previously learned piece to similar-different structures in a new
piece. For this, the selected piece should be suitable for information transfer. All of the participants agreed on
this subject. One of the participants said, “/ pay attention selecting a piece for my student that has similarities
with the piece he or she previously practiced. In order to be able to improve himself or herself on parts he or she

had difficulty in the previous piece, | make sure those parts are also in the new piece that | selected (P6).”

Analyzing the piece makes learning meaningful and helps learning easier and permanent. The participants
stated that analysis was generally beneficial. One participant summarized the situation with the words, “If  am
learning a piece, I first analyze it. | ask questions like are there forms, sentences, repetitive things, in what form
it is, is it a Sonata form, which tones go with it, is there a change in the repetition of themes. In the next stage, |
go into more detail. | usually do this when deciphering the piece. | sometimes take the note and analyzing it

separately (P1).”

In addition to analyzing the piece, learning by grouping the rhythmic, melodic and harmonic structures in the
piece according to the similarities and differences can make the learning process articulate. One of the
participants stated the importance of learning by grouping. He said, “/ learn the notes of the piano music by
grouping them according to their movement directions. It is very important to learn by grouping because when

the brain takes less load when it groups (P4).”

An important factor in the effective performance of the piece is playing and interpreting the piece according to
its character. One participant stated, “An adult student should be able to associate music terms like “arioso
dolente” or “perdendo le forze, dolente” with his or her life. For example; the student terms like with music

(P3).”

In addition, the participants mentioned the importance of practicing at a slow pace in order to use the
articulation-organization strategies. A participant summarized this by saying, “...working at a slow pace is
absolutely crucial. While working slowly, it is necessary to pay attention to all the marks on the note and to all

the dynamics and to learn the piece in detail (P5).”
Findings Related to Comprehension Monitoring Strategies

Cognitive processes should be planned and directed in order to reach the goals determined in piano pieces.
This process emerges with the conscious use of comprehension monitoring strategies such as determining
method, planning, making use of the time well, checking yourself and using different learning strategies. In this

respect, one participant called attention to the fact that a musician would improve his or her learning by
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developing methods unique to himself or herself. He said, “..if necessary, new practice methods should be

developed by analyzing the technical approaches unique to the composer (P3).”

While a musician is practicing a piano piece, it is of great importance for him or her to ask himself or herself
certain questions about the piece, to get answers and in short to comprehend how the piece is practiced in
order for that practice to be effective. The participants addressed this issue in the realizing the mistake-
questioning part. For example, it was seen that the participants tried to comprehend their pieces by asking the
questions “What does the composer do here?”, “Which theme was repeated in which tone?”, “Is the same
theme used in a different place? If used, are there any differences?” Determining how to deal with difficulties
and developing a working method in this direction are the points that participants emphasized in general. For
example, about identifying difficulties and trying to make them better, one participant said, “..this practice
comes to the muscle memory. | mean, | memorize particularly difficult passages faster because | repeat the
difficult passages more (P5).” On the same issue, another participant said, “..may vary depending on the
difficulty of the piece or the composer of the piece. | think that repeating technical passages continuously in

every practice is a necessity for quality performance (P3).”

In addition to the aforementioned strategies, participants were also using comprehension monitoring
strategies like listening their own performances by recording them or making a friend listen to them. One
participant stated: “For example, it is much more effective during the learning process to stream the piece
during a particularly stressful time or to know someone is watching. It is more effective when those people are

people that | don’t know or people who know music and who will hear when | make a mistake (P1).”

Controlling the time is another strategy that the participants emphasized in the category of comprehension
monitoring strategies. According to the findings obtained from the participants, if not using the time efficiently
is a problem in learning a piano piece, the possible causes of this problem should be determined. For example,
a participant emphasized that piano practicing hours and breaks should be determined in a consistent and
balanced way according to the needs of the person. She said, “It is important to be consistent about practice
hours. You can’t practice 45 minutes and give a 15-minute break, and then practice an hour and give half an
hour break. If X person needs a break after one hour of practice, then he or she will practice for one hour each
time he or she starts practicing. My limit is an hour and a half. | do not need a break before one hour and a half

isup (P2).”
Findings Related to Affective Strategies

Gathering attention and keeping it while practicing a piano piece is an important factor in learning music. For
an effective practice, ensuring the necessary the concentration is vital. On the importance of concentration,
one of the participants said, “..controlling the aspects that affect concentration and establishing a practice

discipline with this understanding is the key point of this profession (P3).” Similarly, another participant said,
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“The practice environment is very important... For example, if | forget the eraser or something, | need to get up.

These are waste of time they mess with concentration (P2).”

Instead of achieving in the exam, a student practicing a piano piece to learn, to achieve and to enjoy is
discussed under the heading of affective strategies. The participants emphasized that it is generally necessary
to play and practice piano with love and want. On this subject, the participants said, “..You do this because you
love it. Don’t forget this (P6)”, “Enjoy the music you make. Make music for music’s sake (P6)” and “There are
millions of pianists in the world. Nothing happens if one doesn't play. If he doesn't love playing, he shouldn’t. A

person cannot spend a lifetime doing something he doesn't like (P2).”

It is a known fact that feelings such as anxiety, stress, excitement and worry negatively affect the learning
process. However, one of the participants said, “For example, it is much more effective during the learning
process to stream the piece during a particularly stressful time or to know someone is watching. It is more
effective when those people are people that | don’t know or people who know music and who will hear when |
make a mistake (P1).” This statement revealed that the environments made up of feelings such as anxiety,

stress, excitement and worry might have positive effects on the pianist’s learning.

The participants stated that feeling the emotions in the piece and practicing the piece by imagining its story are
effective strategies for learning. One participant expressed this strategy, which can be effective in learning the

work, “While some pieces have stories, you have to find the stories of others and imagine them (P6).”

In addition to all these strategies, the participants stated that listening to music, reading about music,
researching and following the musicians are affective strategies increasing motivation and thus positively
affecting the learning process. One participant summarized the situation by saying, "Going to a concert,
listening to music, reading about music, composers and musical periods, conducting in-depth research about

the piece you are learning and following the musicians both in Turkey and the world will be very useful (P5).”
CONCLUSION and DISCUSSION

This study aims to contribute to the literature on the experiences of professional musicians about strategies
that can be used while learning piano music. The study results revealed a total of 22 themes explaining the
experiences of professional musicians in the categories of attention, repetition, articulation-organization,
comprehension monitoring strategies and affective strategies. According to the results of the study’s first
category, the participants' experiences about attention strategies were gathered under the themes of making
markings on the note and using visual images. Related to this category, the study participants emphasized that
the process of learning a piano piece starts with attention. The participants also addressed the importance of
writing finger numbers and using a number of marks to establish an accurate finger system on the note. These
strategies, which are emphasized in the study, match the attention strategies discussed in the related

literature. In the related literature, for example, the piano pedagogue Fenmen (1997) stated that marking the
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note mistakes made during the performance of the piece, tone changes and cadences in it and writing the
finger numbers that can be easily played on the piece will make learning effective. Similarly, Demirova (2008)
expressed that making markings with colored pencils on a note, coloring or using various symbols are strategies
that concentrate attention on the piece to be learned. Another result of the study on the attention strategies is

that too many markings on the note should be avoided so not to distract.

The results of the study’s repetition strategies category show that the participants' experiences about these
strategies were gathered under the themes of doing repetition, memorizing and daily practicing-exercising.
According to these results, the participants often repeated the difficult passages of the work, and they
memorized the hard passages or the entire piece while repeating. The participants also emphasized that it was
important to practice daily and that they analyzed difficult passages in the piano with rhythmic-technical
practices. The study results determined that professional musicians frequently used repetition strategies during
their learning process. The results are similar to the results of related studies. For example, in Gruson's (1988)
study, it was found that single note or section repetitions are frequently used in musical works. Examining the
relationship between musicians' use of strategy and the development of expertise in instrumental music, in his
study, Hallam (2001a) determined that repetition strategies were used first amongst the strategies. In
Hanberry's (2004) study, the participants of the study group devoted most of their piano practice time to the
repetition of the piano pieces given. In their study on the diversity of strategies used by musicians depending
on their level of expertise, Santos and Gerling (2011) found that musicians saw repetition strategies as the
primary tools to start a difficult task. In their studies conducted with high school students (2017a), university
students (2018) and orchestra artists (2017b) studying music, Aydiner-Uygun and Kilinger concluded that
musicians used repetition strategies in the first place while studying and learning instrumental music.
According to the results of the study’s articulation-organization strategies category, the participants'
experiences about these strategies were gathered under the themes of establishing similarity-difference
relationship, associating with previous learning, detailing-analyzing, grouping, examining technical structure-
character and playing slow. According to the study results, the participants establish similarity-difference
relationships in the piece they practice by themselves. The participants also emphasized the necessity to pay
attention to the fact that the selected pieces should be suitable for the transfer of knowledge in order to
associate with previous learnings in a new piece to be learned. The participants learn the piece by analyzing it,
grouping the notes in it according to their movement directions and examining the technical structure and
character of it. In addition, participants emphasize that the piece should be practiced slowly in order to use
articulation-organization strategies. The most frequently emphasized themes of the participants in the
articulation-organization strategies category are associating with previous learning, detailing-analyzing, and
examining technical structure-character. These results of the study also match the related literature. For
example, Nielsen (1999a) stated that students studying musical instruments can distinguish between new,
same and relevant meters from each other by analyzing music material in each study area. According to
Fenmen (1997), musician should be able to see the character changes in the piece like smiling, thinking and

dreaming.
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According to the results of the study’s comprehension monitoring strategies category, the participants'
experiences about these strategies were gathered under the themes of determining method, realizing the
mistake-questioning, identifying difficulties, trying to make better, listening yourself/makings others listen and
controlling the time. According to these results, the participants developed their own methods during the
learning stage, made their practices more effective by asking themselves certain questions about the piece. The
participants were also flexible in the strategies they used to overcome the difficulties. The participants also
recorded their performance of the piece, listened themselves or made others listen them via the Internet, and
effectively used comprehension monitoring strategies such as controlling the time. The results obtained from
the study show similarities with the results of the related studies. For example, in Gruson's (1988) study,
professional musicians used their practice and learning strategies more flexibly. In Hallam's (2001b) study,
professional musicians exhibited a wide range of metacognitive behaviors (equivalent to the comprehension
monitoring strategies in this study) in the performance preparations covering the problems of learning, such as
concentration, planning, checking and evaluation during the instrument practice, and technical and
interpretation issues. In his study conducted on two organ students’ learning strategies while preparing for a
performance of a difficult piece, Nielsen (1999b) determined that advanced students used more alternative
practice and learning strategies in their instrument learning. Aydiner-Uygun and Kilinger (2017c) revealed that
as the experiences of musicians on their instruments increased, their use of comprehension monitoring

strategies increased.

According to the results of the study’s affective strategies category, the participants' experiences about these
strategies were gathered under the themes of ensuring concentration, discipline, enjoying practicing, feeling
anxious, feeling-imagining. According to the results obtained from the study, the participants consider ensuring
discipline in their practice processes and controlling the factors affecting the concentration as the key points of
the musicianship. Participants emphasized that practicing piano music with love and want is a necessary factor
in for achievement. They also think that being anxious because they know someone who knows music is
listening to the performance has a positive effect on the performance of the piece. Finally, they emphasized
that feeling the emotions in the piece and practicing the piece by imagining the story of it are effective

strategies for learning.
RECOMMENDATIONS

When the results obtained from this study are evaluated from a holistic point of view, it can be concluded that
professional musicians are strategic in learning piano music. In the study, it is evident that the prominent
themes in professional musicians’ experiences regarding strategies are marking in the attention strategies
category, repeating and memorizing the difficult passages in the repetition strategies category, examining
technical structure-character and associating with previous learnings in the articulation-organization strategies
category, and feeling-imagining in the affective strategies category. It is hoped that the professional musicians'

experiences regarding strategies learning music which were determined in the present study will contribute to
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the strategy repertoire of students and educators. These strategies should be available in the strategy
repertoire of the students where and when they need to use while learning piano music. The wider the
repertoire of students' learning strategies, the more they will be able to produce a variety of solutions to the
technical and musical difficulties they face in music and continue their piano practices more efficiently. In this
respect, it is believed that similar studies conducted in the future to clarify how professional musicians learn

music will make significant contributions to expanding the strategy repertoire of students and educators.
ETHICAL TEXT

In this article, the artists in the working group were informed about the content of the interview before the
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PROFESYONEL MUZiSYENLERIN PiYANO MUZiGiNi OGRENIRKEN KULLANILABILECEK
STRATEJILER iLE iLGiLi DENEYiIMLERiINiN iINCELENMESI

0z

Bu c¢alismanin amaci, profesyonel muzisyenlerin piyano mdizigini 6grenirken kullanilabilecek
stratejiler ile ilgili deneyimlerini anlamaya calismaktir. Bu kapsamda piyanistlerin bir eseri
ogrenirken kullandiklari dikkat, yineleme, anlamlandirma-6rgiitieme, anlamayi izleme stratejileri
ile duyussal stratejilerin neler oldugu incelenmistir. Calisma grubu 6 piyanistten olusmustur.
Calismanin deseni nitel arastirma yontemlerinden olgu bilimdir. Veriler 22 sorudan olusan yari
yapilandiniimis bir gérisme formu araciligiyla toplanmistir. Gorlisme formu “Piyano Dersinde
Kullanilan Ogrenme Stratejileri Olgeginin” (Kilinger ve Aydiner-Uygun, 2013) maddeleri yari
yapilandiriimis agik uglu sorular haline getirilerek olusturulmustur. Calismanin sonuglarina gore;
katihmcilarin dikkat stratejileri ile ilgili deneyimlerinin nota lizerinde isaretlemeler yapma ve
gorsel imgeler kullanma temalar altinda toplandigi tespit edilmistir. Katilimcilarin yineleme
stratejileriyle ilgili deneyimlerinin yineleme, ezberleme ve ginlik c¢alisma-egzersiz yapma
temalari altinda toplandigi belirlenmistir. Katiimcilarin anlamlandirma-orgiitleme stratejileriyle
ilgili deneyimlerinin benzerlik-farkhhk iliskisi kurma, eski 6grenmelerle iliskilendirme, ayrintilama-
analiz etme, gruplama, teknik yapiyi-karakteri inceleme ve yavas calma temalar altinda
toplandigi bulunmustur. Katihmcilarin anlamayi izleme stratejileriyle ilgili deneyimlerinin yontem
belirleme, hatayi fark etme-sorgulama, giicliikleri belirleme, iyilestirmeye ¢abalama, kendini
dinleme/baskalarina dinletme ve zamani denetleme temalar altinda toplandigi belirlenmistir.
Son olarak katilimcilarin duyussal stratejilerle ilgili deneyimlerinin konsantrasyonu saglama,
disiplin, severek calisma, endise duyma, hissetme-hayal kurma temalari altinda toplandig tespit
edilmistir.

Anahtar Kelimeler: Profesyonel mizisyen, piyano muzigi, 6grenme stratejileri.
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GiRiS

Bir piyanistin piyanodaki basarisini yordamada nitelikli muziklerden olusturdugu ve nitelikli bir sekilde
performans ettigi bir repertuvara sahip olmasi 6nemli bir 6lgittir. Piyano repertuvarinin genisligi ve glicligi
distndldigilinde, piyanistin kat etmesi gereken yol oldukga uzun ve zorludur. Piyanist bu uzun ve zorlu yolda
karsilastigi glicliikleri asabilmesinde kendisine yardimci olabilecek birtakim araglara ihtiyag duymaktadir. Bu
araglar, ona piyano repertuvarini daha iyi ve etkili bir sekilde galisip 6grenebilmesinde gerekli olan bilgi ve
becerileri sunan stratejilerdir (Aydiner-Uygun ve Kilinger, 2019). Strateji, stratejik bir sekilde hareket etmek,
verimli bir sekilde 6grenmeyi istemek ve yalnizca hedefleri degil; ayrica etkili 6grenme proseddrlerini,
becerilerini, tekniklerini secerek, uygulayarak tasarlamak ve yiriutmektir (Garcia ve Pintrich, 1993). Bu
bakimdan strateji bilgi ve becerisini edinmek, piyano 6greniminin hangi asamasinda olursa olsun her 6grencinin

0grenme durumundaki etkililiginin artirlmasinda bir gerekliliktir.

Piyano egitimi son derece karmasik ve zor bir siirectir. Bu silirecte bir repertuvarin galisilmasi, hazirlanmasi,
¢ogu Ogrenci icin temel bir endisedir ve muizik egitimi penceresinden bakildiginda bu hazirlik pek c¢ok tirde
bilginin farkh sekillerde kullanimini kapsamaktadir (Santos ve Gerling, 2011). Bu sliregte piyano egitimcileri
ogrencilerinin pek ¢ogundan eserlerine galismak igin saatlerce zaman sarf ettikleri ve ancak yine de istenilen
diizeyde performans sergileyemedikleri yakinmalarini isitebilir. Bu durum piyano basinda gegirilen zamanin
uzunluguyla birlikte piyano g¢alismalarinin igeriginin de irdelenmesini gerektirir. Nitekim Williamon ve Valentine
(2000) arastirmalarinda piyanodaki ¢calisma miktarinin performans kalitesine belirgin bir sekilde etki etmedigini
buna karsin farkh calisma stratejilerini ise kosarak calisan piyanistlerin daha mizikal, iletisimsel ve teknik
performanslar ortaya koyduklarini belirlemislerdir. Oyle ise piyanistlerin ¢alismalari sirasinda ise kosabilecekleri
birtakim stratejileri 6grenmelerinin, piyano calisma zamanlarini daha nitelikli hale getirerek piyanodaki

performanslari Gzerinde olumlu yonde gelisimler saglayacagi sdylenebilir.

Etkili bir 6grenme sirecinin isleyebilmesi icin en 6nemli asama bireye 6grenmeyi 6gretmektir. Herhangi bir
konunun 6grenilmesinde, karsilasilan bir problemin ¢oziilmesinde ve belirlenen hedeflere ulasmada; cesitli
O0grenme stratejilerini bilmek, hangi 6grenme stratejilerinin kullanilmasi gerektiginin bilincinde olmak ve bu
stratejileri dogru bir sekilde uygulayabilmek 6grenmenin daha basarili bir sekilde gerceklestiriimesinde ve
belirlenen hedefe daha kisa zamanda ulasilmasinda etkin bir rol oynamaktadir. Peki, profesyonel mizisyen
olma yolunda heniiz ilk adimlarini atmakta olan 6grenciler bu stratejileri kimlerden &grenebilirler? Ogrenciler
kendileri, arkadaslari, muzikle ilgilenen yakinlari ve 6gretmenlerinden bu stratejilerden bazilarinin bilgisine
sahip olabilirler. Bunun yani sira 6grenciler, profesyonel mizisyenlerin enstriiman calisma sireglerine iliskin
paylasimlarindan da ¢alisma stratejilerine dair bilgileri edinebilirler. Profesyonel mizisyenlerin deneyimledigi
¢alisma yollari ya da stratejiler, profesyonel olma yolunda ilerlemeyi hedefleyen mizisyenler icin essiz birer
kaynaktirlar. Mizik tarihine bakildiginda sanatinda doruga ulasmis bitin mizisyenlerin, kendilerinden 6nceki
dénemlerde yasamis ya da kendi donemlerinde yasamakta olan 6nemli mizisyenlerin deneyimledikleri ¢alisma

yol, ydntem ve stratejilerinden faydalandiklari gézlemlenir.
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Stratejiler, muzisyenleri mizikteki iyiye ulastiran anahtarlardir. Tarih boyunca mizisyenler iyi bir besteyi nasil
olusturabileceklerinin, mizigi nasil daha iyi ve etkili bir sekilde performans edebileceklerinin, bestecinin eseriyle
iletmek istedigi muziksel iletiyi dinleyiciye nasil daha iyi ve etkili bir sekilde aktarabileceklerinin kaygisini
duymuslar ve iyiye ulasma ¢abasi igerisinde olmuslardir. Ustelik iyiye nasil ulasabilecegi sorusunun cevabi, cogu
zaman miuzisyenin ¢okta yakinlarinda degildir. Cagimizin gligli araci internetin olmadigi zamanlarda bilgiye
ulasmak hi¢ de kolay olmasa gerektir. Ancak usta bir miizisyenin iyiye ulasmada engel tanimayan bir ¢abasi
vardir. Ornegin; Ginlii besteci ve org yorumcusu “Johann Sebastian Bach 1705 yilinda heniiz 20 yasindayken 68
yasindaki inli orgcu Buxtehude’nin, orgunu ve 6gitlerini dinlemek Uzere Arnstadt’tan Libeck’e yaklagik 378
kilometrelik yolu yirtyerek kat etmistir. Bu ziyaret Bach’in besteciligi ve org yorumculugunda énemli etkilerde
bulunmustur” (ilyasoglu, 1999: 39). Bach’in ziyareti siiresince Buxtehude’den besteciligine ve yorumculuguna

katkida bulunan birtakim stratejilerin bilgisini edindigi agiktir.

Bach’in yasantisindan alintilanan anekdot piyano egitimi acisindan degerlendirildiginde, profesyonel
muzisyenlerin profesyonel olma yolunda ilerlemeyi hedefleyen miizisyenlere piyanodaki miizigi iyi bir calis
performansiyla sergilenmesinde rehberlik edecek 6gitlerinden bazi ¢alisma stratejilerine dair ¢ikarimlarda
bulunulabilecegi diisiinilebilir. Ornegin; Robert Schumann gen¢ miizisyenlere iyi bir calis performansi icin
mazigi yalniz parmaklarla 6grenmenin yeterli olmayacagini, melodi, armoni ve akorlarin da ezbere alinmasi
gerektigini o6gutlemektedir (Akt. Fenmen, 1947). Schumann’in bu 6gudi, bir eseri 6grenmek icin piyano
basindaki calismalarin yeterli olmadigina ve eserin analizine yonelik yapilacak stratejik calismalara ihtiyag
olduguna vurgu yapmaktadir. Ahrens ve Atkinson “Bir zincir, ancak en zayif halka kadar gu¢lidir. Eserdeki en iyi
performans, en zorlu bolimlerin en iyi sekilde ¢alinmasiyla (performans edilmesiyle) saglanabilecektir” (Ahrens
ve Atkinson, 1966) sozleriyle eserin zor boliimlerine yonelik stratejik galismalar yapilmasina dikkat gekmektedir.
Unli piyanist ve pedagog Alfred Cortot; Chopin etiitlerindeki her bir etiidiin performans edilmesinde kendi
ifadesiyle “... pasajlarin icerdigi glicligiin ilksel yapisina getirilmesiyle olusturulan” birtakim g¢alisma stratejileri
onermektedir (Cortot, ?). Cortot’'un bu calismasi Chopin etltlerin ¢alisiimasina iliskin stratejiler sunmakla
birlikte bu stratejiler piyano repertuvarindaki diger eserlerin galisiimasi ve 6grenilmesine uyarlanabilecek
niteliktedir. Glinim{zin Unli Turk piyanist ve bestecisi Fazil Say (2012) sosyal medya hesabindan yaptigi bir
paylasiminda, calinan eserin analiz edilmesinin geregini ve saglam anlasilmamis bir eserin eller ile nefese
saglam bir sekilde performans ettirilemeyecegini vurgulamaktadir. Ayrica analizin derin ve yavas bir sekilde
yapilarak her sesin ait oldugu yerin armoni, form ve motif yapisi bakimindan iyi anlasilmasinin miizik yapmadaki

kritik roliinden bahsetmektedir.

Profesyonellik yolunda ilerlemeyi hedefleyen mizisyenler icin profesyonel muzisyenlerin piyano repertuvarini
cahsirken, 6grenirken ve hafizaya alirken kullandiklari stratejilerle ilgili deneyimlerini 6grenmek, etkililigi
sinanmis c¢alisma ve O0grenme stratejilerine yonlendirmenin yani sira 6grenmeyi hedefledikleri eserlerdeki
glicliikleri asmaya yénelik bir motivasyon da olusturabilir. Ustelik giinlimiiz muzisyenleri bilgiye ulasmak igin
internet gibi glcli bir araca sahiptir. Profesyonel olma yolundaki mizisyenler internet ve internetin sundugu

sosyal medya araciligiyla enstriimanlarinda virtliozliik seviyesine ulasmis diinyanin herhangi bir yerinde yasayan
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mizisyenlerin performanslarina kolaylikla ulasilabilmekte, hatta profesyonel mizisyenlerin iyiye ulasma
yolundaki cabalarina bizzat onlarin paylasimlarindan tanik olabilmektedirler. Ornegin Fazil Say (2019) sosyal
medya hesabindan yaptigl paylasimlarla Beethoven’in 32 sonatini ¢alistigi slreci, bu siregte kullandigi ¢alisma
stratejilerini ve bestecinin eseriyle aktardigi diinyasini tam anlamiyla algilama c¢abasini takipgileriyle
paylagsmistir. Profesyonel miizisyenlerin bir eseri ¢alisma slirecinde deneyimledikleri bu ve benzeri paylasimlari,
profesyonel olma yolunda ilerlemeyi hedefleyen mizisyenler icin nemli bilgi kaynaklaridir. Bu husus mevcut

¢alismanin da ¢ikig noktasini olusturmaktadir.
Calismanin Amaci

Mevcut ¢alismanin amaci profesyonel muzisyenlerin piyano eserlerini 6grenirken kullanilabilecek stratejiler ile

ilgili deneyimlerini anlamaya g¢alismak olup bu kapsamda su sorulara yanit aranmistir:

e Katilimcilarin piyano eserlerini 6grenirken kullanilabilecek dikkat stratejileri ile ilgili deneyimleri
nelerdir?

e Katilimcilarin piyano eserlerini 6grenirken kullanilabilecek yineleme stratejileri ile ilgili deneyimleri
nelerdir?

e Katilimcilarin piyano eserlerini 6grenirken kullanilabilecek anlamlandirma-érgitleme stratejileri ile ilgili
deneyimleri nelerdir?

e Katilimcilarin piyano eserlerini 6grenirken kullanilabilecek anlamayi izleme stratejileri ile ilgili
deneyimleri nelerdir?

e Katilimcilarin piyano eserlerini 6grenirken kullanilabilecek duyussal stratejiler ile ilgili deneyimleri

nelerdir?
YONTEM
Calismanin Deseni

Mevcut ¢alismanin deseni nitel arastirma yontemlerinden “Olgu bilim (Phenomenology)” olarak belirlenmistir.
Calisilan olgu “Piyano Eserlerini (Miizigini) Odrenirken Kullanilabilecek Stratejiler ile ilgili Deneyimler” olarak
diistinilmistir. Calisma kapsamindaki gériisme, “Piyano Dersinde Kullanilan Ogrenme Stratejileri Olgegindeki”
(Kiinger ve  Aydiner-Uygun, 2013) 06grenme stratejileri siniflamasindaki  basliklar cercevesinde
gergeklestirilmistir. Bu 6lgekteki siniflama, Weinstein ve Mayer’in (1986) 6grenme stratejileri siniflamalari ile

Gagne ve Driscoll’lin (1988) 6grenme stratejileri siniflamalarina dayali olarak olusturulmustur.

Weinstein ve Mayer’'in (1986) Ogrenme stratejileri siniflamasinda bazi 68renme stratejileri (yineleme,
anlamlandirma ve orgiitleme) temel ve karmasik olarak iki ayri kategoride ele alinirken bu ¢alismada boyle bir
ayrima gidilmemistir. Bununla birlikte Weinstein ve Mayer’in (1986) 6grenme stratejileri siniflamasinda ayri
kategoriler olarak ifade edilen anlamlandirma ve érgltleme stratejileri, calismada temel alinan 6lgegin gecerlilik

ve glivenirlik calismalarinda istatistiki olarak tek bir boyut altinda toplanmasindan dolayi bu iki strateji tek bir
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strateji olarak ele alinmistir. Bu kapsamda olusturulan siniflamaya ek olarak Gagne ve Driscoll (1988) tarafindan
olusturulan 6grenme stratejileri siniflamasindaki alt boyutlardan biri olan “dikkat stratejileri” de ¢alismaya dahil
edilmistir. “Dikkat” stratejilerinin diger stratejilere eklenme nedeni bilgiyi isleme kuramina dayal olarak
gelistirilen 6grenme stratejilerinden birinin de “dikkat” stratejisi olarak ifade edilmesidir (Gagne ve Driscoll,
1988; O’Malley vd., 1988; Oztiirk, 1995; Senemoglu, 2010; Subasi, 2004). Mevcut ¢alismadaki siniflamaya gore
piyano muzigini 6grenirken kullanilan stratejiler: Dikkat stratejileri, yineleme stratejileri, anlamlandirma-
orglitleme stratejileri, anlamayi izleme stratejileri ve duyussal stratejilerdir. Calisma, bu beg strateji baslig

altinda tasarlanmis ve yuritilmastar.
Calisma Grubu

Calisma grubunu olusturan katilimcilar; mizigi meslek edinen, sosyal medya hesaplarindan sahne
performanslarina ve konserlerine dair paylasimlarda bulunan ve miizik 6grencilerinin ¢alismalarini sosyal
paylasim aglari araciligiyla ilgiyle takip ettikleri piyanistler icerisinden c¢alisma kapsamindaki goriismenin
yapilmasina gonilli olan ve bunun igin zamanlarini ayiran 6 piyanisttir. Tablo 1’de ¢alisma grubunu olusturan

katihmcilarin bazi demografik 6zellikleri verilmektedir.

Tablo 1. Calisma Grubunu Olusturan Katilimcilarin Bazi Demografik Ozellikleri

Katimci Kodu  Katilimer ismi Egitime Baslama Yasi  Mezun Olunan Universite ?g::jnlil
K1 Eren Yahsi 15 Anadolu Var
K2 Iraz Yildiz 6 Bilkent Var
K3 Basarcan Kivrak 10 Bilkent Var
K4 Mert Yesilmenderes 10 Mimar Sinan Giizel Sanatlar Var
K5 Ayse Deniz Gokgin 5 Royal Academy of Music Var
K6 Emre Sen 13 Hacettepe Var

Verilerin Toplamasi

Bu calisma kapsamindaki verilerin gorlisme yoluyla toplanmasi amaglanmis olup bu amag¢ dogrultusunda 22
sorudan olusan yari yapilandirilmis bir gériisme formu hazirlanmistir. Calismanin her bir katilimcisindan bu yari
yapilandiriimis “gériisme formu” ile bilgi alinmistir. Gériisme formu “Piyano Dersinde Kullanilan Ogrenme

Stratejileri Olceginin” maddeleri yari yapilandirilmis acik uglu sorular haline getirilerek olusturulmustur.

Verilerin Analizi ve Yorumlanmasi

Calismada oncelikle elde edilen veriler transkript edilerek yazili belgelere donustirilmistiir. Daha sonra veri
glivenirliginin saglanmasi amaciyla her bir katiimci igin olusturulan transkriptler 1’den 6’ya kadar
numaralandirilmistir. Calismada nitel arastirmalarda siklikla tercih edilen analiz yontemlerinden igerik analizi
teknigi kullanilmistir (Lichtman, 2010). Cohen, Manion ve Morrison’a (2007) gore igerik analizi yazili ve s6zIi
verilerin nesnel ve daha sistemli bir bicimde analiz edilerek kategorilere uygun sekilde gruplandirilmasina

olanak sunan bilimsel bir analiz yaklasimidir. Bogdan ve Biklen (2007) ise icerik analizini, birbirleri ile iliskili olan
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verileri olgular boyutuyla bir araya getirerek ve arastirmacilar icin anlasilabilir bir sekilde organize ederek
yorumlama seklinde tanimlamaktadir. Calismada bu tanimlardan yola ¢ikilarak tercih edilen igerik analizi, cok
asamali ve sistematik bir sekilde yapiimistir. Bu baglamda arastirmacilar tarafindan ¢alismanin dogasina uygun
bicimde diizenlenerek elde edilen veri setinin analiz ve yorumlanma islemi toplam 8 asamada
gerceklestirilmistir. Bunlar: (1) Goérisme formlarin incelenmesi, (2) Gorisme formlarinin 1'den 6’ya kadar
numaralandirilmasi, (3) Katilimcilardan elde edilen cevaplarin incelenmesi, (4) incelenen veri setlerinden
kategorilerin gelistiriimesi, (5) Katilimcr yanitlarinin kategorilere uygun sekilde dagitiimasi, (6) Gegerlilik ve
glvenirlik ¢alismasinin yapilmasi, (7) Olusturulan kategorilerin frekans degerlerinin saptanmasi ve (8) Elde
edilen veriler lizerinden yorumlama yapilmasi asamalaridir (Armstrong, Davis & Paulson, 2011; Corbin &

Strauss, 2007).

Calisma kapsaminda ele alinan verilerin ¢ézimlenmesinde, timevarimci analiz yontemine bagl olarak
kategorilere dayali icerik analizi teknigi kullanilmistir. inceleme sonucu olusturulan kategorilerden temalara
ulasilmaya cahlsiimistir. Temalar belirlenirken, temalar altinda yer alan ifadelerin hem kendi igcinde hem de
temanin bagh oldugu kategoriyle tutarli olup olmadigi kontrol edilmistir. Boylelikle kategorilerin ve temalarin

birbirlerine uygun olup olmadigi belirlenmeye ¢alisiimistir.
Verilerin Gegerliligi ve Glivenirligi

Calismanin gegerlilik ve glvenirligini artirmak ve veri kaybini 6nlemek icin, katilimcilardan izin alinarak gériisme
sirasinda ses kaydi alinmistir. Katilimcilara “Piyano Dersinde Kullanilan Stratejiler Olcedindeki” alt boyutlarin
kendilerinin bir eseri 6grenme sireglerini yansitip yansitmadigi sorulmus, ifadelere ekleme ve ¢ikarma yapma
firsati verilmistir. Gorismelerden sonra ses kayitlari kagida dokiilmis, katilimcilarin ifadeleri degistirilmeksizin,

aciklamalar ve detaylar kayitlara eklenmistir.

Mevcut ¢alismanin gecerliliginin saglanmasi islemi (ic asamada gerceklestirilmistir. Buna gore: (a) Verilerin
kodlanmasi ve analiz slreci detayli bir sekilde agiklanmistir (Hruschka vd., 2004), (b) Calismada elde edilen
kategorilerin her biri icin kategoriyi en iyi temsil ettigi dusunilen katiimcilarin agiklamalarindan 6rnekler
segilerek bulgular béliminde bahsedilmistir (Yildirim ve Simsek, 2013), (c) Detayh bir literatlir taramasindan
sonra ilgili calismalarla mevcut calisma arasinda tutarliik saglanmistir. Calismadan elde edilen veriler, ayni

icerikle yeniden puanlandiginda benzer sonuglar elde edilebilir (Brink, 1993).

Calismanin glvenirligi icin, kategoriler kapsaminda olusturulan temalarin s6z konusu kategorileri temsil edip
etmedigini belirlemek amaciyla arastirmacilarin temalari ve temalara iliskin kategorileri karsilastiriimistir.
Calisma verileri arastirmacilar tarafindan ayri ayri kodlandiktan sonra ortaya ¢ikan tema ve kategori listesine
son sekli verilmistir. Bu sekilde yapilan verilerin glvenirligi; [Gorls birligi / (Gorus birligi + Gorus ayriligr) x 100]
formilu kullanilarak hesaplanmistir (Miles ve Huberman, 1994). Bu hesaplamaya dayali olarak olusturulan

ortalama glvenirlik %96 olarak bulunmustur.
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BULGULAR

Calismadan elde edilen bulgular sunulurken -piyano miziginin 6grenilmesinin bir slire¢ oldugu disiincesinden
hareketle- ilk asamada c¢alisma grubunu olusturan piyanistlerin kullandiklari stratejiler dikkat, yineleme,
anlamlandirma-orgiitleme, anlamayi izleme stratejileri ve duyussal stratejiler olmak lzere bes kategori altinda
toplanmistir. Sonraki asamada ise kategorileri olusturan bu stratejiler lzerinden igerik analizine gegilmis,

kategori altindaki temalar ile temayi vurgulayan katilimci sayisi verilmistir.

Tablo 2. Piyano Miizigini Ogrenirken Kullanilan Stratejilere ve Temalara iligkin Bulgular

Temay!
Stratejiler Tema vurgulayan
katiimci sayisi (n)
isaretleme 6

Dikkat Gorsel 6ge kullanma

Yineleme yapma
Yineleme Ezberleme
Gunliuk calisma-egzersiz yapma
Benzerlik-farkhhk iliskisi kurma
Eski 6grenmelerle iliskilendirme
Ayrintilama-analiz etme
Gruplama
Teknik yapiyi-karakteri inceleme

Anlamlandirma-érgitleme

Yavas ¢alma

Yontem belirleme
Hatayi fark etme-sorgulama
Guglukleri belirleme
lyilestirmeye ¢cabalama
Kendini dinleme/baskalarina dinletme
Zamani denetleme
Konsantrasyonu saglama
Disiplin
Duyussal stratejiler Severek ¢alisma
Endise duyma
Hissetme-hayal kurma

Anlamayi izleme

AN WWULwWwEkLr AN NOPPOUOOO BRWL OIS

Dikkat Stratejilerine Ait Bulgular

Piyano eserine galisirken dikkat stratejilerini kullanan bir 6grenenin, bir eseri 6grenmeye basladigi ilk asamada
notayi gézden gegirdigi, nota Uzerinde isaretlemeler yaptigl, yildiz, boyama, renkli kalemlerle altini gizme vb.
stratejileri kullandigi gbzlenmektedir. Bu kapsamda ¢alismaya katilan piyanistlerin hepsi eseri 6grenirken veya
ogretirken ton, tempo, hiz gegislerinde veya zor pasajlarda yer yer isaretlemeler yaptiklarindan bahsetmislerdir.
Ornegin eseri dgrenme asamasinda kendisinin de nota iizerinde isaretleme yaptigini belirten bir katilmci
isaretlemenin 6nemini su sozlerle dile getirmistir: “Nota lzerinde bir¢ok isaretleme yapiyorum. Parmak

numarasi ¢ok yaziyorum. Clinkii calisma siirecinde ayni parmak numarasini oturtmak zorundayiz (K2).
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Katilimcilar kendi calismalarinda dikkat stratejilerini kullandiklarini belirtmelerinin yani sira 6grencilerin de
eserin bltlinlini gozden gegirerek nota Uzerinde gesitli sekiller, boyamalar, isaretlemeler yaparak ve kelimeler
kullanarak dikkat stratejilerini kullanmalarinin eseri tanimalari agisindan faydali olabilecegini belirtmislerdir.
Ornegin bir katihmci “Ozellikle 6grenciler icin isaretlemeler yapmanin énemli oldugunu disiiniiyorum ¢iinkii
nota lzerinde ¢ok fazla detay olabiliyor. Bu detaylarin gézden kagmamasi igin kritik yerlere isaretler koymak
faydali olabilir (K5)” seklinde isaretlemenin éneminden bahsetmistir. Buna ek olarak ayni katilimci “Cok fazla
isaretlemeler yapmak da gérsel agidan géz icin iyi degil (K5)” sozleriyle nota lizerinde gereginden fazla

isaretleme yapmanin dikkat dagitici olabilecegini vurgulamigtir.

Katihmcilarin ifadelerine bakildiginda eserlerin Uzerinde akilda kalacak resim veya simge gibi Ogeler
olusturmanin dikkati cekmede etkili stratejiler oldugunu diisiindiikleri bulgusuna ulasiimaktadir. Ornegin;
eserde gorsel imgelerle somutlastirma yaptigindan bahseden bir katilimcr gérsel imgenin 6nemini su sekilde
dile getirmistir: “Piyano eserlerinde yer alan benim igin soyut olan durumlari, bir takim gérsel isaretler
kullanarak somut duruma getiririm. Ornedin; triole olan yerlere iicgen resmi cizmek, eserdeki nefes yerlerini

belirten simgeler kullanmak gibi (K4).”
Yineleme Stratejilerine Ait Bulgular

Piyano eserinin 6grenilmesinde dikkat stratejilerinin kullaniimasiyla baslayan 6grenme etkinliklerinde kazanilan
bilgilerin kalici olarak islenmesi gerekmektedir. Bilgiyi kalici bir sekilde isleme yollarindan biri de yinelemedir.
Yineleme stratejileri, piyano eserinin 06grenilmesinde siklikla kullanildigi gozlenen stratejilerdir. Eserin
ogrenilmesindeki 6nemli bir adim zor pasajlarin belirlenip ¢alma kolayligi elde edilinceye kadar yinelenmesidir.
Eserin zorluk derecesine gore yineleme (tekrar) yaptigini ifade eden bir katilimci bu durumu séyle aciklamistir:
“Bireysel ¢alismalarimda teknik pasajlari siirekli olarak tekrar ederim. Ancak bu, eserin zorluk durumuna veya

bestecisine gére dediskenlik gosterebilmektedir (K3).”

Baska bir katilimci “Bir enstriiman ¢alisirken esere olan hakimiyeti kazanmak, eserle biitiinlesmek icin yapmamiz
gereken en 6nemli sey tekrar etmektir (K6)” sozleriyle yinelemenin (tekrarin) 6nemini vurgulamistir. Yine ayni
katihmci esere hakimiyet konusunda ezberin de dnemli bir yeri oldugunu su sekilde ifade etmistir: “Bir eseri
sunmak icin o esere hdkim olmamiz sart. Ben bunun icin notayi en kii¢iik detayina kadar ezberlerim, fakat bunu
birkag¢ haftaya yayarim ve ezberlemek icin ayrica efor sarf etmem (K6).” Esere hdakim olma ve eseri ezberleme
konusunda katilimcilarin hepsi giinliik ¢calisma ve egzersizlerin énemli oldugunu, 6zellikle parmak egzersizleri ile
ritmik egzersizlerin bu konuda yardimci oldugu belirtmislerdir. Ornegin bir katiimci “..bu pratik kas hafizasina
geliyor yani ¢alistigim ézellikle zor pasajlari daha hizli ezberliyorum ¢iinkii zor pasajlari daha ¢ok tekrarliyorum.
Zor pasajlarin ezberini genellikle teknik ¢alisirken yapmis oluyorum. Instagram hesabimda bunun igin ‘practice
tips’ basligindaki éne ¢ikanlarda kii¢clik bir érnek var. Bunun gibi ritmik egzersizler yapiyorum (K5)” sozleriyle

ezber yapmada parmak egzersizlerinin ve ritmik ¢alismalarin dnemine dikkat ¢ekmistir.
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Anlamlandirma-Orgiitleme Stratejilerine Ait Bulgular

Piyano eserinin 6grenilmesinde kaliciligin saglanabilmesi igin bilgilerin anlamlandiriimasi ve anlamlandirilan bu
bilgilerin benzerlik/farkliliklarina gore gruplandiriimasi gerekebilir. Piyano eserinin  6grenilmesindeki
anlamlandirma-orgiitleme stratejilerinden eserde yer alan teknik, ritmik, armonik, mizikal yapilarin énceden
Ogrenilmis eserdeki yapilarla benzerlik ve farklilik iligkilerini kurabilme ¢ogu katihmci tarafindan vurgulanmistir.
Anlamlandirma-6rgitleme stratejilerinin kullanimi bir katilimci tarafindan su sézlerle dile getirilmistir: “Piyano
miiziginde yer alan tekniklerle énceden 6grenmis oldugum piyano miiziklerinde yer alan teknikler arasinda
benzerlik/farklilik iliskileri kurarim. Bu genellikle kendiliginden olur. Elim tanir (K4).” Benzerlik ve farklilik
iliskilerinde edinilmesi gereken bir baska beceri de 6grencinin/muzisyenin daha énce 6grenilen bir eserdeki
benzer-farkli (teknik, ritmik, armonik, muzikal) yapilari, 6grenilecek yeni bir eserdeki benzer-farkh yapilara
uyarlayabilmesi ve uygulayabilmesidir. Bunun igin segilen eserin bilgi aktarimina elverisli bir yapida olmasi
gerekebilir. Katihmcilardan ¢ogu bu hususa katilmis biri bu hususla ilgili uygulamalarini soyle ifade etmistir:
“Sectigim eserle é6grencimin 6nceden ¢alistigi eser arasinda benzerlikler olmasina ézen gésteriyorum. Bir 6nceki
caldigi eserde zorlandigi béliimlerde gelisebilmesi agisindan, yeni segtigim eserde mutlaka o béliimlerin

olmasina dikkat ediyorum (K6).”

Eserin analiz edilmesi 6grenmeyi anlamli hale getirip daha kolay ve saglam bir sekilde 6grenmenin
gerceklesmesine yardimci olur. Katilimcilar genel olarak analizin yararli oldugunu ifade etmis olup bir katilimci
durumu soyle 6zetlemistir: “Eger yeni bir eser 6greniyorsam énce onun analizini yapiyorum; form, ciimleler,
tekrarlayan seyler var mi, ne formda? Sonat formu mu? Hangi tonlara gidiyor. Temalarin tekrarinda bir
dedisiklik var mi? Gibi sorular soruyorum. Sonraki asamada daha detaya iniyorum. Bunu genelde pargayi desifre

ederken yapiyorum bazen notayi alip ayrica analiz ettigim de oluyor (K1).”

Eserin analiz edilmesinin yani sira, eserde yer alan ritmik, melodik, armonik yapilarin benzerlik ve farkliliklarina
gore gruplama yapilarak 6grenilmesi de 6grenme sirecini anlamli hale getirebilir. Katiimcilardan biri gruplama
yaparak 6grenmenin 6nemini sdyle ifade etmistir: “Piyano miiziginin notalarini hareket yénlerine gére
gruplandirarak 6grenirim. Gruplandirarak 6grenmek ¢ok énemli ¢iinkii beyin gruplandirdigi zaman daha az yiik

ahyor (K4).”

Eserin etkili bir sekilde performansinda 6nemli bir etken de karakterine gére calinip yorumlanmasidir. Bu
hususu bir katiimci soyle ifade etmistir: “Yetiskin olan bir édrencinin miizik terimlerini hayati ile
iliskilendirebilmesi gerekir. Ornedin; “arioso dolente” (kederli aria) veya “perdendo le forze, dolente” (gii¢
kaybederek, kederli) gibi terimleri miizikle anlatabilecek bir birikim ve diisiinsel siirece égrencinin ulasmis olmasi

gerekir (K3).”

Ayrica katihmcilar anlamlandirma-orgitleme stratejilerinin  kullanilabilmesi icin eserin yavas tempoda

“

calisiimasinin 6neminden bahsetmislerdir. Bu durum bir katilimci tarafindan su sozlerle 6zetlenmistir: “..yavas
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tempoda ¢alismak kesinlikle ok énemlidir. Yavas ¢alisirken nota lzerindeki her isarete uyarak tiim dinamiklere

6zen gbstermek ve ¢alisilan eseri tiim ayrintilariyla 6grenmek gerekir (K5).”
Anlamayi izleme Stratejilerine Ait Bulgular

Piyano eserlerinde belirlenen amaclara ulagabilmek igin bilissel sireglerin planlanmasi ve yodnlendirilmesi
gerekmektedir. Bu siire¢ yontem belirleme, plan yapma, zamani iyi degerlendirme, kendini denetleme, farkl
o0grenme stratejilerini kullanabilme gibi anlamayi izleme stratejilerinin bilingli bir sekilde kullaniimasiyla ortaya
¢tkmaktadir. Bu durumla ilgili olarak bir katilimci “..bestecinin kendine has teknik yaklasimlari incelenerek, eger
gerekli gériiliirse, yeni ¢calisma yontemleri gelistirilmelidir (K3)” sozleriyle mizisyenin kendine 6zgl yontemler

gelistirerek 6grenmesini ilerletecegine dikkati cekmektedir.

Piyano eseri galisilirken mizisyenin kendisine eser hakkinda birtakim sorular sormasi, cevaplar almasi kisacasi
nasil calisacaginin bilincine varmasi o ¢alismanin etkili olabilmesi agisindan biliyik 6nem tasimaktadir.
Katihmcilar hatayi fark etme-sorgulama kisminda bu konuya deginmislerdir. Ornegin katilimcilarin “Besteci
nerede ne yapiyor? Hangi tema hangi tonda tekrarlanmis? Ayni tema farkh bir yerde kullaniimis mi?
Kullanildiysa farkhliklar var mi?” ifadeleriyle ¢alismalarinin bilincine varmaya cabaladiklari gézlenmistir. Bu
bilingle glgliklerle nasil bas edeceklerini belirleyip o yonde bir ¢alisma yontemi olusturmak katilimcilarin genel
olarak vurguladiklari noktalardir. Ornegin: “..bu pratik kas hafizasina geliyor yani ¢alistiim ézellikle zor
pasajlari daha hizli ezberliyorum ¢iinkii zor pasajlari daha ¢ok tekrarliyorum (K5)” ve “...eserin zorluk durumuna
veya bestecisine gére degiskenlik gésterebilmektedir. Teknik pasajlarin siirekli olarak her ¢alismada tekrar
edilmesinin, kaliteli bir performans igin gereklilik oldugu diistincesindeyim (K3)” ifadeleri glglikleri belirleme ve

iyilestirme calismalari dahilinde katiimcilarin gbz 6niine aldiklari durumlardir.

Bahsedilen stratejiler haricinde eseri 6grenme siirecinde kendi performansini kaydederek dinleme veya bir
bagkasina dinletme gibi anlamay: izleme stratejilerine basvuran katilimcilarin oldugu gézlenmistir. Bunu da bir
katilimcr su sekilde ifade etmistir: “Ozellikle stresli zamanlarda mesela facebook’ta stream etmek ya da
birilerinin izledigini bilmek, tanimadigim birileri olursa 6zellikle ya da miizigi bilen ézellikle yanlis yaptigimda

duyma ihtimali olabilecek birilerine ¢alarsam ¢ok daha etkili oluyor 6grenme siirecimde (K1).”

Anlamay izleme stratejileri kategorisinde katilimcilarin tzerinde durduklari stratejilerden birisi de zaman
denetimidir. Katilimcilardan elde edilen bulgulara gore; piyano eserinin 6grenilmesinde zamanin etkili bir
sekilde kullanilamamasi sorunu var ise bu sorunun olasi nedenleri belirlenmelidir. Ornegin: “Calisma saatleri
konusunda istikrarli olmak énemli. iste kirk bes dakika ¢alis on bes dakika ara ver, sonra bir saat calisarak ara
ver, sonra yarim saat sonra bir ara éyle degil. X kisi bir saatlik ¢calismadan sonra mi ara ihtiyaci duyuyor o zaman
her ¢calismaya oturdugunda bir saat ¢alisacak. Benim limitim bir bugcuk saat. Bir buguk saat dolmadan ara verme
ihtiyacr duymuyorum (K2)” ifadesi piyano galisma saatleri ve aralarinin kisinin ihtiyacina gore, tutarh ve dengeli

bir sekilde belirlenmesi gerektigine vurgu yapmaktadir.
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Duyussal Stratejilere Ait Bulgular

Piyano eserini ¢alisirken dikkati toplama ve dikkatin devamliligini saglama muzigin 6grenilmesinde énemli bir
etkendir. Etkili bir c¢alisma icin gerekli konsantrasyonun saglanmasi ile ilgili olarak katihmcilarin:
“...konsantrasyonu etkileyen yénlerini kontrol altinda tutmak ve bu anlayisla prensipli olarak ¢alisma disiplini
olusturmak bu meslegin kilit noktasidir (K3)” ve “Calisma ortami ¢ok énemli... Silgiyi unutmusum piyanodan kalk

falan. Bunlar vakit kaybi konsantrasyon bozuklugu (K2)” ifadeleri konsantrasyonun énemini vurgulamaktadir.

Ogrencinin piyano eserini sinav kaygisiyla degil, 6grenmek icin, zevk aldigi icin, basarili olmak icin calismasi
durumu duyussal stratejiler basligi altinda ele alinan bir durumdur. Genel olarak piyanoyu severek, isteyerek
¢almanin ve piyano eserlerine severek, isteyerek calismanin basarili olmak icin gerekli oldugu gorisu
katilimcilar tarafindan da vurgulanmistir. Bu durum katiimcilar tarafindan: “..bu isi severek yapiyorsunuz,
unutmayin (K6)”, “Yaptiginiz miizigin tadini ¢ikarin. Miizigi miizik i¢in yapin (K6)” ve “Diinyada milyonlarca
piyanist var. Bir tanesi ¢calmasa hicbir sey olmaz. Sevmiyorsa istemiyorsa yapmasin. insan hayat boyu sevmedigi

bir seyle émilir gegciremez (K2)” ifadeleriyle dile getirilmistir.

Ogrenme siirecinde endise, stres, heyecan, kaygi vb. duygulanimlarin 6grenmeyi olumsuz yénde etkiledigi
bilinmektedir. Fakat bu durumla ilgili katihmcilardan birinin “Ozellikle stresli zamanlarda mesela facebook’ta
stream etmek ya da birilerinin izledigini bilmek, tanimadigim birileri olursa ézellikle ya da miizigi bilen ézellikle
yanhs yaptigimda duyma ihtimali olabilecek birilerine ¢alarsam ¢ok daha etkili oluyor 6Grenme siirecimde (K1)”
ifadesi endise, stres, heyecan, kaygi gibi duygulanimlarin olustugu ortamlarin piyanistin 6grenmesine olumlu

etkilerde bulunabilecegi diisiincesini ortaya ¢ikarmistir.

Katilimcilar eserdeki duygu durumunun hissedilmesinin ve eserin Oykulsinin hayal edilerek calisiimasinin
o0grenmede etkili stratejiler oldugunu ifade etmislerdir. Bir katilimci eseri 6grenmede etkili olabilecek bu
stratejiyi su ifadesiyle dile getirmistir: “Bazi eserlerin hikdyeleri olmakla beraber bazilarini sizin bulmaniz, hayal

etmeniz gerekiyor (K6).”

Katiimcilar batin bu stratejilerin yani sira miizik dinlemenin, migzikle ilgili okumalar yapmanin, arastirmanin ve
muzisyenleri takip etmenin motivasyonu artiran ve boylece 6grenme siirecine pozitif yonde etki eden duyussal
stratejiler oldugunu belirtmislerdir. Bir katihmcinin: “Konsere gitmek, miizik dinlemek, miizik ve bestecilerle
ilgili, miizikal dénemlerle ilgili okumalar yapmak, ¢alisilan eserle ilgili derinlemesine arastirmalar yapmak,
diinyada ve Tiirkiye’de miuzisyenleri takip etmek ¢ok faydal olacaktir (K5)” ifadesi bu durumu net bir sekilde

Ozetlemektedir.
SONUC ve TARTISMA

Bu calisma, profesyonel mizisyenlerin piyano miuzigini 6grenirken kullanilabilecek stratejiler ile ilgili
deneyimleri hususunda literatlire katki saglamayi amaglamistir. Calisma sonucunda profesyonel miizisyenlerin

dikkat, yineleme, anlamlandirma-orgitleme, anlamayi izleme stratejileri ile duyussal stratejiler
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kategorilerindeki deneyimlerini aciklayan toplam 22 tema oldugu belirlenmistir. Calismanin ilk kategorisine
iliskin elde edilen sonuglara gore; katilimcilarin dikkat stratejileri ile ilgili deneyimlerinin nota Uzerinde
isaretlemeler yapma ve gorsel imgeler kullanma temalari altinda toplandigl tespit edilmistir. Calismanin
katihmcilar bu kategoriyle ilgili olarak bir piyano eserini 6grenme siirecinin dikkat ile basladigini
vurgulamiglardir. Katilimcilar ayrica nota lzerinde 6zellikle dogru bir parmak sisteminin kurulmasi i¢in parmak
numaralari yazilmasinin ve birtakim isaretler kullanilmasinin 6nemine deginmislerdir. Calismada vurgulanan bu
stratejiler, ilgili literatiirde vurgulanan dikkat stratejileriyle eslesmektedir. ilgili literatiirde de érnegin piyano
pedagogu Fenmen (1997); eserin performansi sirasinda yapilan nota yanliglarinin, eserdeki ton degisimleri ve
kadanslarin kalemle isaretlenmesi, eser lzerinde kolayca calinabilecek parmak numaralarinin yazilmasi gibi
calismalarin 6grenmeyi etkin kilacagindan bahsetmistir. Demirova (2008), nota Uzerinde renkli kalemler ile
isaretlemeler yapilmasinin, boyama ya da gesitli simgelerin kullanilmasinin dikkatin 6grenilecek eser {izerinde
yogunlasmasini saglayan stratejiler oldugundan s6z etmistir. Calismanin dikkat stratejileriyle ilgili elde edilen

diger bir sonucu da nota lGzerindeki isaretlemelerin dikkati dagitabilecek ¢oklukta olmasindan kaginilmasidir.

Calismanin yineleme stratejileri kategorisine iliskin sonuglarina gore; katilimcilarin bu stratejilerle ilgili
deneyimlerinin yineleme, ezberleme ve ginlik g¢alisma-egzersiz yapma temalari altinda toplandig
belirlenmistir. Calismadan elde edilen bu sonuglara gore; katimcilar siklikla eserin zor pasajlarini yinelemekte
ve yineleme yaparken eserin zor pasajlarini veya tamamini ezberlemektedirler. Katiimcilar ayrica ginlik pratik
yapmanin énemli oldugunu vurgulamislar, eserdeki zor pasajlari piyanoda yaptiklari ritmik-teknik ¢alismalarla
¢O6zUmlediklerini belirtmislerdir. Calismanin sonuglari profesyonel mizisyenlerin eseri 6grenme sireglerinde
siklikla yineleme stratejilerinden faydalandiklarini ortaya koymustur. Sonuglar, ilgili calismalarin sonuglariyla da
benzerlik gdstermektedir. Ornegin Gruson’un (1988) calismasinda, miizik eserlerine calisma esnasinda tek
notalarin ya da bolim tekrarlamanin sik kullanildigi tespit edilmistir. Hallam (2001a) miizisyenlerin strateji
kullanimlari ile enstrimantal muzik alanindaki uzmanlik gelisimi arasindaki iliskileri degerlendirdigi
calismasinda, ilk sirada yineleme stratejilerinin kullanildigini belirlemistir. Hanberry’nin (2004) calismasinda,
¢alisma grubunu olusturan deneklerin piyano c¢alisma zamanlarinin ¢ogunu verilen piyano eserlerinin
yinelenmesine ayirdiklari gérilmistiir. Santos ve Gerling (2011) miuzisyenlerin uzmanlk seviyelerine bagh
olarak kullandiklar strateji cesitliligini inceledikleri ¢alismalarinda, mizisyenlerin zor bir ise baslamanin ilksel
araci olarak yineleme stratejilerini gorduklerini bulmuslardir. Aydiner-Uygun ve Kilinger katihmcilarinin muzik
alaninda 6grenim goren lise 6grencileri (2017a) ve Universite Ogrencileri (2018) ile orkestra sanatgilarinin
(2017b) olusturdugu farkh calismalarinda, mizisyenlerin enstrimantal mazigi calisirken ve 6grenirken ilk sirada

yineleme stratejilerini kullandiklari sonucuna ulagmiglardir.

Calismanin anlamlandirma-orgiitleme stratejileri kategorisine iliskin elde edilen sonuglarina gore; katilimcilarin
bu stratejilerle ilgili deneyimlerinin benzerlik-farkhlik iliskisi kurma, eski 6grenmelerle iliskilendirme,
ayrintilama-analiz etme, gruplama, teknik yapiyi-karakteri inceleme ve yavas calma temalari altinda toplandigi
belirlenmistir. Calismanin sonuglarina goére; katilimcilar calistiklari eserdeki benzerlik-farklilk iliskilerini

kendiliklerinden kurmaktadirlar. Katiimcilar ayrica yeni 06grenilecek bir eserde eski 6grenmelerle iliski
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kurulabilmesi icin secilen eserlerin bilgi aktarimina elverisli olmasina dikkat edilmesinin gerekli oldugunu
vurgulamaktadirlar. Katilimcilar eseri analiz ederek, eserdeki notalari hareket yonlerine gére gruplandirarak ve
eserin teknik yapisi ile karakterini inceleyerek 6grenmektedirler. Butliin bunlara ek olarak katilimcilar,
anlamlandirma-érgitleme stratejilerinin kullanilabilmesi igin eserin yavas ¢alisiimasi gerektiginin Uzerinde
durmaktadirlar. Katihmcilarin anlamlandirma-6rgitleme stratejileri kategorisinde en sik vurguladiklari temalar
eski 6grenmelerle iliskilendirme, ayrintilama-analiz etme ve teknik yapiyi karakteri incelemedir. Calismanin bu
sonuglari ilgili literatiirle de eslesmektedir. Ornegin Nielsen (1999a) enstriiman 6grenimi géren égrencilerin her
calisma alani gergevesinde mizik materyalini analiz etmeleri ile yeni, ayni ve ilgili 6lglleri birbirinden ayirt
edebileceklerini belirtmistir. Fenmen’e gore (1997); mizisyen eserdeki giilen, dislinen, dislere dalan vb.

karakter degisimlerini zihninde izleyebilmelidir.

Calismanin anlamayi izleme stratejileri kategorisine iliskin sonuglarina gore; katiimcilarin bu stratejilerle ilgili
deneyimlerinin yontem belirleme, hatay! fark etme-sorgulama, giglikleri belirleme, iyilestirmeye cabalama,
kendini dinleme/baskalarina dinletme ve zamani denetleme temalari altinda toplandigi belirlenmistir.
Calismadan elde edilen bu sonuglara gore; katilimcilarin eseri 6grenme asamasinda kendilerine has yéntemler
gelistirdikleri, eserle ilgili kendilerine birtakim sorular sorarak ¢alismalarini etkin duruma getirdikleri ve glcligi
asma cabalarinda kullandiklari stratejilerde esnek olduklar tespit edilmistir. Katihmcilarin ayrica eserdeki
performanslarini kaydederek kendilerini dinledikleri ya da internet araciligiyla baskalarina dinlettikleri ve
zamani denetleme gibi anlamayi izleme stratejilerini etkin bir sekilde kullandiklari belirlenmistir. Calismadan
elde edilen bu sonuclar ilgili calismalarin sonuglariyla értiismektedir. Ornegin; Gruson’un (1988) calismasinda,
profesyonel mizisyenlerin g¢alisma ve 6grenme stratejilerini daha esnek sekilde kullandiklari belirlenmistir.
Hallam’in (2001b) calismasinda da profesyonel miizisyenlerin, enstriiman galisma esnasinda yogunlasma,
planlama, denetim ve degerlendirme gibi 6grenmenin kendisini ilgilendiren sorunlar ile teknik ve yorum
konularini kapsayan performans hazirliklarinda genis capli Gstbilissel davranislar sergiledikleri (bu ¢alismadaki
karsihgiyla anlamayi izleme stratejilerini kullandiklari) gorilmustir. Nielsen’in (1999b) iki org 6grencisinin
performans icin zor bir pargayl hazirlarlarken kullandiklari 6grenme stratejilerini belirlemeyi hedef aldig
calismasinda, enstriimanlarinda ileri diizeydeki 6grencilerin enstriman 6grenimlerinde daha c¢ok alternatif
¢alisma uyguladiklari ve daha fazla 6grenme stratejilerini kullandiklari belirlenmistir. Aydiner-Uygun ve
Kilinger'in (2017c) ¢alismalarinda; mdizisyenlerin enstrimanlarindaki deneyim sireleri artis gosterdikge

anlamayi izleme stratejilerini kullanma diizeylerinin de arttigi tespit edilmistir.

Calismanin duyussal stratejiler kategorisine iliskin sonuglarina goére; katilimcilarin bu stratejilerle ilgili
deneyimlerinin konsantrasyonu saglama, disiplin, severek calisma, endise duyma, hissetme-hayal kurma
temalari altinda toplandigi belirlenmistir. Calismadan elde edilen bu sonuglara gore; katilimcilar galisma
slireglerinde disiplini saglamayl ve konsantrasyonu etkileyen unsurlari kontrol altina almayr mizisyenlik
mesleginin kilit noktalari olarak gérmektedirler. Katilimcilar piyano miziginin severek ve istekle g¢alisiimasinin
basariyi saglamada gerekli unsurlar oldugunun (izerinde durmaktadirlar. Ayrica muzigi bilen birilerinin

performansi dinledigini dustinerek endiseli olmanin eserin performansi tGzerinde olumlu bir etki olusturdugunu
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duslinmektedirler. Son olarak eserdeki duygu durumunun hissedilmesinin ve eserin dykisiiniin hayal edilerek

¢ahisilmasinin 6grenmede etkili stratejiler oldugunu vurgulamaktadirlar.
ONERILER

Bu calismadan elde edilen sonuglar butiincul bir bakis agisiyla degerlendirildiginde, profesyonel muzisyenlerin
piyano muzigini 6grenirken stratejik olduklari ¢ikarimi yapilabilir. Calismada profesyonel muzisyenlerin
stratejilerle ilgili deneyimlerinde 6ne ¢ikan temalarin dikkat stratejilerinde: isaretleme, yineleme stratejilerinde:
zor pasajlari yineleme ve ezberleme, anlamlandirma-orgiitleme stratejilerinde: teknik yapiyi-karakteri inceleme
ile eski 6grenmelerle iliski kurma, anlamay:i izleme stratejilerinde: zaman denetimi, duyussal stratejilerde de
hissetme-hayal kurma oldugu anlasilmaktadir. Bu ¢alisma ile ortaya konulan profesyonel mizisyenlerin mizigi
o0grenme stratejileriyle ilgili deneyimlerinin, 6grenci ve egitimcilerin strateji repertuvarlarina katki sunacagi
umulmaktadir. Bu stratejiler, 6grencilerin piyano miizigini 6grenmede gerektigi yerde ve zamanda ise kosulmak
tizere kullanabilecekleri strateji repertuvarlarinda hazir bulunmahdir. Ogrencilerin 6grenme stratejilerine iliskin
repertuvarlari ne kadar genis olursa, mizikte karsilastiklari teknik ve mizikal gicliklere iliskin o kadar
cesitlilikte ¢ozim Uretebilmeleri ve piyano ¢alismalarini daha nitelikli bir sekilde siirdirmeleri mimkiin
olacaktir. Bu bakimdan profesyonel mizisyenlerin miizigi nasil 6grendikleri hususunun aydinlatiimasina yoénelik
benzer calismalarin yapilmasinin, 6grenci ve egitimcilerin strateji repertuvarlarinin genisletiimesine 6nemli

katkilar saglayacagi dusinilmektedir.
ETIK METNI

Bu makalede, calisma grubunu olusturan sanatgilar gorlisme Oncesinde gorismenin icerigiyle ilgili
bilgilendirilmis ve katihlm onaylari alindiktan sonra goériisme gergeklestirilmistir. Arastirmada kullanilan

yontemler Nevsehir Haci Bektas Veli Universitesi Etik Kurulu tarafindan onaylanmistir.
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ingelenmis olup, projenin gerceklestivilmesinde etk sakinca bulunmadifina  kurulumus
iyeleri tarafindan ov birlif ile karar verilmiglir,
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