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ABSTRACT

The aim of this study is to identify the views of students who are studying at Mugla Sitki Kogman
University and Selguk University coaching training, recreation and sports management
departments and taking pedagogical formation education at Mugla Sitki Kogman University and
Necmettin Erbakan University about teaching practicum course in 2018-2019 fall semester. For
this purpose, it has been examined whether the views of students differ according to the
variables such as "gender, university that are still studied, department, the situation of doing
sports with active license, the situation of interesting in sports, grade point averages, etc. The
descriptive analysis methods were used in this study. The participants of the study, carried out as
a survey design, were comprised of 176 students, 77 females and 99 males, who were volunteer
for the study. Demographic information form which was developed by the researchers and the
Pre-service Teachers’ Views about Teaching Practicum Course Questionnaire developed by
Kaplantas & Caligkan (2018) were used as data collection tools. SPSS was used in the data analysis
process. Non-parametric tests such as Kruskal-Wallis and Mann Whitney U tests were benefitted
in the analysis phase of the study. As a result of the study, it was determined that the views of
the students of the Physical Education and Sport Sciences Faculty regarding their teaching
practicum did not differ significantly according to the variables such as gender, university,
department, the situation of doing sports with active license, the situation of interesting in sports
and grade point averages. It is concluded that there is no relationship among the variables due to
the fact that the students are studying at the Faculty of Physical Education and Sports Sciences
and they are also doing sports with active license and their interest level of sports are high.

Keywords: Pedagogical formation, sports sciences, physical education and sports, teaching
practicum.

1 This study was orally presented in the 3rd International Eurasia Social Sciences Congress.
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INTRODUCTION

In today's world, adaptation to rapidly developing technologies and having an important place in this
environment can only be made possible by meeting the need for education. The demand for education in the
world is continuously increasing, and in line with this, the expectation of qualified education increases.
Education needs in the world vary by country. While every kind of education is needed by individuals in
developed countries, the need for basic education can be higher in underdeveloped countries (Dagli, 2006). In
the broadest terms, education refers to a process of training individuals in line with the pre-determined goals.
This process is prepared, implemented and continuously monitored by the teacher and evaluated in its

different stages (Ministry of National Education [MoNE], 1997).
There are three basic characteristics of education;

e Changing the individual’s behaviours in the desired direction,

e Theindividual’s behavioural change occurs through his/her own experiences,

e Education is a planned and programmed process (Ertiirk, 1982).
As the task of training qualified individuals who can keep up with the changes in the globalized world is
expected to be fulfilled by the education system, the importance and role of the profession of teaching in this
system come to the fore. Teachers are considered to be one of the most important building blocks of education
because the existence of an efficient education system is considered to be directly associated with the training

of the qualified labour force needed in the society (Aysu 2007: 1).

In formal education, the basic element that can change the behaviour of the individual in the determined
direction is the teacher. The teacher influences his/her students with his/her movements, knowledge,
personality and enthusiasm. In this respect, teachers are responsible for their students’ gaining positive or
negative behaviours. To do so, teachers should have general culture, content knowledge and pedagogical
knowledge (Semerci & Semerci, 2004). Education programs are the determinant of the characteristics of the
individuals to be trained. Education programs are the determinant of the behaviours to be imparted to
individuals, knowledge, skills and attitudes to be taught, activities to be performed and evaluation processes to
be engaged in. Teachers are also the practitioners of education programs that have an important function in
the system (Giiltekin, 2013). For this reason, the competence of the teachers who direct all these processes will

directly affect the process.

In all societies, the formation of teaching as a profession is realized by the expression of the state’s objectives
and working criteria. However, it has been observed that the criteria that have emerged and applied in the
teacher training system up to now seem to be generally complex and incompatible with the system and
insufficient. The process of training teachers is undoubtedly an important process for improving the quality of

education in schools (Atag, 2003). The teaching profession is as old as the existence of humanity. Education
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systems which are continuously and differently shaped according to the cultures, traditions, customs and social

and economic structures of societies generally determine teachers' position in societies (Oztiirk, 1999).

In our country, teacher training process is one of the most discussed topics of our education system. The
reason for this is that for many years a policy of consistent teacher training has not been developed. Many
different teacher training models have been applied from past to present. Pedagogical formation programs are
one of these models. A consistent policy has not also been followed for pedagogical formation programs; they

have sometimes been abolished and then put into practice again (Kiraz & Dursun, 2015).

With the decision of the Higher Education Council dated 28.01.2010, pedagogical formation education has
been given with certificate training since 2010-2011 academic years. Regardless of the faculty or department,
all students can benefit from pedagogical formation education either when they are still in their undergraduate
education or after graduation on the condition that they meet certain requirements (Kartal & Afacan, 2012). In
this sense, pre-service physical education teachers who are receiving pedagogical formation need to take 10
courses in total and 8 of these 10 courses are required courses (Introduction to Education Science, Principles
and Methods of Teaching, Measurement and Evaluation in Education, Educational Psychology, Classroom
Management, Special Teaching Methods, Instructional Technology and Material Design, Teaching Practicum), 2

are elective courses. Teaching practicum is one of the compulsory and important courses that should be taken.

Teaching practicum is an 8-hour course a week and 2 of these 8 hours are theory-oriented and the remaining 6
hours are practice-oriented. The theoretical part of the course is given in the faculty and practical part is
conducted in a school affiliated to the Ministry of National Education within the working hours. In addition,
pre-service teachers are required to do an internship in their practicum school for a term made up of a total of
14 weeks under the supervision of their branch teachers. In this process, pre-service teachers both observe
their branch teachers and deliver lessons. Therefore, during the teaching practicum course, pre-service
teachers have the opportunity to practice teaching in different classes in the schools where they are placed by
the Ministry of National Education, to develop their competences of teaching profession, to understand and
interpret the school curriculums, the real classroom environment, textbooks and student assessment methods
and to evaluate the emerging results by exchanging feedbacks with their teachers and peers (Council of Higher

Education [CoHE], 1999).

One of the most effective ways of evaluating a course in a curriculum is to use the opinions and suggestions of
individuals who are the basic elements of the curriculum about this course. In this sense, eliciting the opinions
of teachers about their profession and practices can play a very important role in understanding and improving
educational processes. Data possessed about teachers' views make it possible to understand how they deal
with the challenges they face in their working life, their general motivation, how they shape learning
environments for their students and how effective they can be in their students' success and motivation

(Organisation for Economic Co-operation and Development [OECD], 2009).
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Therefore, teachers with high motivation levels are expected to make significant contributions to the processes
such as the realization of educational reforms and the implementation of the emerging outcomes. The stress
level of the teachers who cannot feel successful and satisfied in their profession as their motivation is low is

observed to be high (Yazici, 2009).

Therefore, the goal of the current study was set to be to investigate the opinions of the Physical Education and

Sports students who are receiving pedagogical formation training about the teaching practicum course.
To this end, answers to the following questions were sought:

1. Do the pre-service physical education and sports teachers’ opinions about the teaching practicum
course vary significantly depending on gender?

2. Do the pre-service physical education and sports teachers’ opinions about the teaching practicum
course vary significantly depending on the university attended?

3. Do the pre-service physical education and sports teachers’ opinions about the teaching practicum
course vary significantly depending on the department attended?

4. Do the pre-service physical education and sports teachers’ opinions about the teaching practicum
course vary significantly depending on their state of doing sports with an active license?

5. Do the pre-service physical education and sports teachers’ opinions about the teaching practicum
course vary significantly depending on their state of interest in sports?

6. Do the pre-service physical education and sports teachers’ opinions about the teaching practicum
course vary significantly depending on their grade point average?

METHOD

The current study, which was conducted in order to determine the opinions of the pre-service teachers on the
teaching practicum course taken within the pedagogical formation education in terms of various variables,
employed the descriptive survey analysis, one of the qualitative research methods. Descriptive research aims
to identify the current state of the subject of the research and to understand the problem by describing the
event (Arikan, 2011). Survey models are adopted in studies aiming to determine a state as it was in the past or
as it is now. The event, person or object that is the subject of the research is attempted to be defined in its own
conditions and as it is. No intervention is made to affect or change someone or something in any way. The
thing to be explored is there and fixed. What should be done is to properly “observe” and identify the subject
(Karasar, 2011).

Study Group

The sampling of the current study is comprised of the students attending the Sports Sciences Faculty of Mugla
Sitki Kogman University and the School of Physical Education and Sports in Necmettin Erbakan University in the
fall term of 2018-2019 academic year and these students are taking pedagogical formation education in the

education faculties of the universities.
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A total of 176 students (77 females and 99 males) participated in the current study. The students participated

in the current study on a volunteer basis.
Data Collection Tools and Data Collection

In the current study, the Pre-service Teachers’ Views about Teaching Practicum Course Questionnaire
developed by Demircan (2007) and rearranged by Kaplantas and Caliskan (2018) was used to collect data. This
questionnaire consists of 25 items designed in the three-point Likert scale. The questionnaire items can be
responded by selecting one of the following response options; “Disagree” (1), “Partially Agree” (2) and “Agree”

(3).
Data Analysis

The data of the current study were collected through a questionnaire administered to the pre-service teachers
taking pedagogical formation education in the education faculties of different universities. The collected data
were analyzed in SPSS 21 program package. In the analysis of the collected data, descriptive statistics such as
frequencies, percentages, arithmetic means and standard deviations were used. Moreover, non-parametric

tests Kruskal-Wallis test and Mann Whitney U test were also used.
FINDINGS (RESULTS)

In this section, findings obtained from the collected data and their interpretation and evaluation are presented.

Table 1. Frequency and Percentage Distribution of the Formation Students’ Socio-Demographic Features

Variables Options f %
Gender Female 77 43.8
Male 99 56.3
University Attended Mugla Sitki Kogman University 75 42.6
Necmettin Erbakan University 101 57.4
Coaching 65 36.9
Department Recreation 56 31.8
Sports Management 55 31.3
State of Doing Sports with an Active Yes 79 44.9
Licence No 97 55.1
Newspaper 18 10.2

State of Interest in Sports Social Media 74 42
Television 34 19.3
Live Sports Events 50 28.4

As can be seen in Table 1, of the participating students, 43.8% are females and 56.3% are males; 42.6% are
from Mugla Sitki Kogman University and 57.4% are from Necmettin Erbakan University; 36.9% are attending
the Department of Coaching, 31.8% are attending the Department of Recreation and 31.3% are attending the
Department of Sports Management; 44.9% of the students are doing sports with an active licence and 55.1%

are doing sports without an active license. The data related to the state of the students’ interest in sports show
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that 10% of the students satisfy their interest in sports through newspapers; 42% through social media; 19.3%

through television, and 28.4% through live sports events.

Table2. Results of Mann Whitney U Test Conducted to Determine Whether the Students’ Opinions about the

Teaching Practicum Course Vary depending on Gender

Score Group N Mean Rank Sum of Ranks V4 p
Female 77 90.02 6931.50
Opinion Mean Male 99 87.32 8644.50 -350 727

As can be seen in Table 2, the students’ opinions about the teaching practicum course do not vary significantly

depending on gender (p >.05).

Table3. Results of Mann Whitney U Test Conducted to Determine Whether the Students’ Opinions about the

Teaching Practicum Course Vary depending on the University Attended

Score Group N Mean Rank Sum of Ranks V4 P

Mugla University 75 87.91 6593.00
Necmettin Erbakan University 101 88.94 8983.00 -133 .894

Opinion Mean

As can be seen in Table 3, the students’ opinions about the teaching practicum course do not vary significantly

depending on the university attended (p > .05).

Table 4. Results of Kruskal Wallis Test Conducted to Determine Whether the Students’ Opinions about the

Teaching Practicum Course Vary depending on the Department Attended

Score Group N Mean Rank Chi-square Sd p
Coaching Education 65 89.74
. Recreation 56 87.27
Opinion Mean .072 2 .964
Sports Management 55 88.29
Total 176

As can be seen in Table 4, the mean rank for the students’ opinions was found to be ( x:=.072) and no

significant difference was found between the opinions of the students from different departments about the

teaching practicum course (p>.05).

Table 5. Results of Mann Whitney U Test Conducted to Determine Whether the Students’ Opinions about the

Teaching Practicum Course Vary depending on their State of Doing Sports with an Active License

Score Group N Mean Rank Sum of Ranks z p
Opinion Mean Yes 79 92.04 7271.00
No 97 85.62 8305.00 -.833 405

As can be seen in Table 5, the students’ opinions about the teaching practicum course do not vary significantly

depending on their state of doing sports with an active license (p > .05).
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Table 6. Results of Kruskal Wallis Test Conducted to Determine Whether the Students’ Opinions about the
Teaching Practicum Course Vary depending on their State of Interest in Sports

Score Group N Mean Rank Chi-square Sd p
Newspaper 18 79.58
Social Media 74 81.91
Opinion Mean Television 34 99.72 4.002 3 .261
Live Sports Events 50 93.83
Total 176

As can be seen in Table 6, the students’ opinions about the teaching practicum course do not vary significantly

depending on their state of interest in sports (p>.05).

Table7. Results of Kruskal Wallis Test Conducted to Determine Whether the Students’ Opinions about the

Teaching Practicum Course Vary depending on their Grade Point Average

Score Group N Mean Rank Chi-square Sd p
2.01-3.00 118 88.43
.. 3.01-3.50 47 89.31
Opinion Mean .043 2 .979
3.51-4.00 11 85.82
Total 176

As can be seen in Table 7, the students’ opinions about the teaching practicum course do not vary significantly

depending on their grade point average (p>.05).

CONCLUSION and DISCUSSION

One of the most important subjects of our education system is our teacher training system. Since the
establishment of the first teacher training institution in our country, many different models of teacher training
have been implemented. Pedagogical Formation Education is one of these models. During the implementation
of pedagogical formation program, many different models have been tried and as a result many different
results have been obtained and many decisions have been made. As a result of the recent decisions,
pedagogical formation education has become more widespread and deeply rooted in the teacher training

system (Yilmaz, 2015).

The current study was carried out on the basis of the data collected from the pre-service physical education
and sports teachers enrolled in the pedagogical formation education process and taking the teaching practicum
course. For pre-service teachers, courses whose content has been clearly defined are more important but it is
also important for them to transfer the knowledge into classroom practices correctly. Thus, during the teacher
training process, it has become important to elicit how the knowledge learned will shape pre-service teachers’
practices and to make pre-service teachers individuals who have the ability to get engaged in continuous
learning and can adapt to new conditions (Darling-Hammond and Baratz-Snowden, 2006). Teaching practicum
course is of great importance as it provides opportunities for pre-service teachers to transfer their theoretical

knowledge into practice and makes it possible to receive feedbacks from expert educators. Moreover, when
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pre-service teachers start their active professional life, their ability to direct students to sports and sports-

related activities is determined by their pedagogical content knowledge.

In this connection, the results obtained in the current study have revealed that the state of doing sports with
an active license does not have any effects on the students’ opinions about the teaching practicum course. In
physical education and sports teaching, learning by experiencing is of great importance and all the physical
education and sports students have a sports background, this result is an expected result. In relation to their
interest in sports, it was found that they satisfy their interest in sports through newspapers, social media,
television, live sports events. In a study conducted by Hergiiner, Arslan and Dindar (2002), it was found that
53% of the participating pre-service teachers think that having done sports with a licence positively affected

their efficiency in the teaching practicum course while 47% of them think that it did not effect.

In the current study, it was also found that the pre-service teachers’ opinions about the teaching practicum
course do not vary significantly depending on gender and department attended. Similarly, Oren, Sevin¢ and
Erdogmus (2009) also reported that the pre-service teachers’ opinions about teaching practicum course do not
vary significantly depending on gender and department attended. In a study by Unlii and Karahan (2010), it was
also found that the pre-service physical education teachers’ attitudes towards the teaching practicum course

do not vary significantly by gender. These findings are parallel to the finding of the current study.

The reason why no significant difference based on the department attended was found might be because all
the departments addressed in the current study are closely related to each other; that is, there is not much
difference in their contents. In a study by Coskun (2012) however a significant difference was found in favour of

students from the department of classroom teacher education.

Another remarkable finding of the current study is that the pre-service teachers are highly content with the
teaching practicum course they are taking in their pedagogical formation education. Thus, it can be argued that

the pre-service teachers will do their profession enthusiastically and willingly.

As a result, sport has been considered to be important in every society and every time period and it has been
shaped depending on cultures, social structures and state administrations of societies. The main purpose of
sports activities is to contribute to the cognitive, affective, cultural and psycho-motor skills of the people and to
create healthy generations. In addition, the training of elite athletes to contribute to the promotion of the
country in the global arena is among the aims of sports activities (TBMM Commission Report, 2005). All these

goals will be accomplished with the efforts of physical education and sports teachers.
RECOMMENDATIONS

Although there are many studies in the literature examining the opinions of pre-service teachers who are
receiving pedagogical formation education, there is not much research investigating the factors affecting their

opinions. Thus, further research can be conducted on more factors affecting pre-service teachers’ opinions.
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Therefore, given the effect and importance of sports in our daily life, students who are studying at the Faculties
of Sports Sciences and the Schools of Physical Education and Sports should be encouraged to do regular sports
and be in sports. Moreover, the lessons should be taught to the students of physical education and sports by

using the method of learning by doing.
ETHICAL TEXT

This article complies with journal writing rules, publishing principles, research and publication ethics rules,
journal ethics rules. Since the article was uploaded to the system on 27.05.2019, the ethics committee report
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PEDAGOJiK FORMASYON EGiTiMi ALAN SPOR BiLiMLERiI FAKULTESi OGRENCILERINiN
OGRETMENLIK UYGULAMASI DERSINE iLiSKiN GORUSLERINiIN DEGiSiK FAKTORLER
ACISINDAN BELIRLENMESi?

0z

Bu arastirmanin amaci; 2018-2019 egitim Ogretim yili gliz déneminde Mugla Sitki Kogman
Universitesi ve Selguk Uiniversitesi Spor Bilimleri Fakiiltesi antrendrliik egitimi, rekreasyon ve spor
yoneticiligi bélimlerinde 6grenim géren, Mugla Sitki Kogman Universitesi ve Necmettin Erbakan
Universitesi'nde pedagojik formasyon egitimine aktif olarak devam eden, 6grencilerin
ogretmenlik uygulamasi dersine iliskin gorislerini belirlemektir. Bu amag¢ dogrultusunda
Ogrencilerin goéruslerinin “cinsiyet, 6grenim goérmekte olunan Universite, bolim, aktif olarak
lisansh spor yapma durumu, sporla ilgilenme durumu ve not ortalamalari" degiskenlerine gore
farkhlagip  farklilasmadigi incelenmistir.  Arastirmada betimsel analiz yontemlerinden
yararlaniimistir. Tarama modelindeki ¢alismanin 6rneklemini arastirmaya gonilli olarak katilan
77’si kadin 99’u erkek olmak Uzere toplam 176 6grenci olusturmaktadir. Veri toplama araci olarak
arastirmacilar tarafindan gelistirilen kisisel bilgi formu, Kaplantas ve Caliskan (2018) tarafindan
olusturulan “Ogretmen Adaylarinin Ogretmenlik Uygulamasi Dersine Yonelik Gorisleri Anketi”
kullanilmistir. Verilerin analizleri icin SPSS programi kullanilmistir. Verilerin ¢ézimlenmesinde ise
betimsel istatistiklerden; Kruskal-Wallis testi ve Mann Whitney U testi gibi non parametrik
testlerden faydalanilmistir. Arastirmanin sonucunda Beden Egitimi ve Spor Bilimleri Fakiiltesi
ogrencilerinin 6gretmenlik uygulamasina iliskin goriglerinin “cinsiyet, lniversite, bolim, aktif
olarak lisansli spor yapma durumlari, sporla ilgilenme durumu ve not ortalamalar” degiskenlerine
gore anlamli olarak farklilasmadig tespit edilmistir. Beden Egitimi ve Spor bilimleri Fakultesi
ogrencilerinin aktif olarak lisansli spor yapmalari ve sporla ilgilenme durumlarinin da yiksek
olmasi bulgulari nedeniyle, degiskenler arasinda bir iliskinin olmadigl sonucuna ulasiimistir.

Anahtar Kelimeler: Pedagojik formasyon, spor bilimleri, beden egitimi ve spor, 6gretmenlik
uygulamasi.

2 Bu ¢alisma 3. Uluslararasi Avrasya Sosyal Bilimler Kongresi'nde s6zli olarak sunulmustur.
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GiRIS

GUnlmiz dinyasinda hizla gelisen teknolojilere uyum saglayabilmek ve bu ortamda 6nemli bir yere sahip
olabilmek, ancak egitime olan ihtiyacin karsilanmasi ile mimkin kilinabilir. Diinyada egitime olan talep sirekli
olarak artmakta, buna paralel olarak nitelikli egitim beklentisi ylikselmektedir. Dinyada egitim ihtiyaci llkelere
gore farkhlik gdstermektedir. Gelismis olan Ulkelerde bireyler her turli egitime ihtiya¢ duyuyorken az gelismis
Ulkelerde temel egitim ihtiyaci daha yiksek olabilmektedir (Dagh, 2006). Egitimin en genel tanimi; dnceden
belirlenmis amaglara gore insanlarin yetistirilme siireci olarak yapilmaktadir. Bu sureg ise 6gretmen tarafindan
hazirlanmakta, uygulanmakta, sirekli olarak izlenmekte ve cesitli asamalarda degerlendirilmektedir (Milli

Egitim Bakanhgi [M. E. B.] 1997).
Egitimin lg¢ temel 6zelliginden bahsedilir, bunlar;

e Bireyin davranislarinin amaglanan yonde degistirilmesi,

e  Bireyin davranis degisikliginin kendi yasantisi yoluyla gerceklestigi,

e  Egitimin planli ve programli bir stire¢ oldugudur (Ertiirk, 1982).
Kiresellesen diinyada, degisim siirecine ayak uydurabilecek nitelikli insan yetistirme gorevi egitim sisteminden
beklenildiginden akillara 6gretmenlik mesleginin sistemdeki yeri ve dnemi gelmektedir. Verimli bir egitim
sisteminin varligi, toplumda ihtiya¢ duyulan nitelik ve nicelikte insan giliciniin yetistirilmesi ile dogru orantili
olarak kabul edildiginden 6gretmen de egitimin en 6nemli yapi taslarindan olarak kabul edilmektedir (Aysu

2007: 1).

Formal egitimde, bireyin davranislarini belirlenen yénde degistirebilecek temel 6ge dgretmendir. Ogretmen,
hareketleriyle, bilgi birikimi ile, kisiligiyle, heyecaniyla, 6grencisini etkiler. Bu bakimdan 6grencilerin olumlu ya
da olumsuz davranis kazanmalarindan sorumlu kisiler 6gretmenlerdir. Bu zaman zarfi icerisinde 6gretmenlerin
sahip olmasi beklenen nitelikler olarak genel kiiltiir, alan bilgisi ve 6gretmenlik meslek bilgisi sayilabilir
(Semerci ve Semerci, 2004). Yetistiriimek istenen bireylerin 6zelliklerinin belirleyicisi egitim programlaridir.
Egitim programlari bireylere kazandirilmak istenen davranislarin, Ogretilecek bilgi, beceri ve tutumlarin,
yapilacak etkinliklerin ve degerlendirme stireclerinin belirleyicisidir. Sistemde 6nemli bir islevi olan egitim
programlarinin uygulayicisi da 6gretmenlerdir (Gultekin, 2013). Bu sebeple de slphesiz tim bu siregleri

yonlendiren 6gretmenlerin yetkinligi siireci dogrudan etkileyecektir.

Tim toplumlarda 6gretmenligin meslek olarak olusumu, devletin 6gretmen yetistirme amacglari ve calisma
Olgutlerinin ortaya konmasi ile gergeklesir. Fakat bugiine kadar 6gretmen yetistirme sisteminde ortaya gikan ve
uygulanan olgltlerin, genelde kompleks, takip eden sistemle uyumsuz ve yetersiz oldugu gézlemlenmektedir.
Ogretmenlerin vyetistiriimesi siireci, okullardaki egitim kalitesinin arttirilabilmesi icin siiphesiz miihim bir
siirectir (Atag, 2003). Ogretmenlik meslegi, insanligin varolusu kadar eski bir meslektir. Toplumlarin
kilturlerine, gelenek ve goreneklerine, sosyal ve ekonomik yapilarina gore siirekli ve farkli olarak sekillenen

egitim sistemleri, 8gretmenlerin toplumlardaki konumlarinin da belirleyicisi olmustur (Oztiirk, 1999).
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Ulkemizde &gretmen yetistirme siireci, egitim sistemimizin en cok tartisilan konularinin basinda gelmektedir.
Bunun nedeni ise, uzun yillardir, tutarli bir 6gretmen yetistirme politikasinin gelistirilememis olmasidir.
Gegmisten gilinimize kadar gecen sirede bircok degisik 6gretmen yetistirme modelleri uygulanmistir.
Pedagojik formasyon programlari da bu modellerden biridir. Pedagojik formasyon programlari igin de tutarl bir
politika izlenmemis, bazen uygulamadan kaldirilirken bazen de uygulanmaya yeniden baslanmistir. (Kiraz ve

Dursun, 2015).

Yiksekodgretim Kurulunun 28.01.2010 tarihli karariyla, 2010-2011 egitim 6gretim yilindan itibaren pedagojik
formasyon egitimi, sertifika egitimi ile verilmektedir. Fakiilte ya da bolum farki goézetmeksizin 6grencilik
asamasinda iken veya mezuniyet sonrasi gerekli kosullari saglayan tim o6grenciler pedagojik formasyon
egitiminden faydalanabilmektedir (Kartal ve Afacan, 2012). Bu anlamda pedagojik formasyon almakta olan
beden egitimi 6gretmen adaylarinin toplamda 10 adet ders almasi gerekmekte ve bu 10 dersin 8’i zorunlu
derslerden (Egitim Bilimine Giris, Ogretim ilke ve Yoéntemleri, Egitimde Olcme ve Degerlendirme, Egitim
Psikolojisi, Sinif Yonetimi, Ozel Ogretim Yontemleri, Ogretim Teknolojileri ve Materyal Tasarimi, Ogretmenlik
Uygulamasi), 2’si ise secmeli derslerden olusmaktadir. Ogretmenlik uygulamasi alinmasi gereken zorunlu

derslerden olup en fazla 6neme sahip olan derstir.

Ogretmenlik Uygulamasi 2 ders saati teorik, 6 ders saati ise uygulama olmak lzere haftalik 8 saatlik bir derstir.
Dersin teorik kismi ilgili fakiltelerde, uygulama (staj) kismi ise Milli Egitim Bakanligina bagli bir okulda mesai
saatleri igerisinde yapilmaktadir. Ayrica 6gretmen adaylarinin kendi branslarinda ve ilgili brang 6gretmenin
gozetiminde olmak Uzere bir yariyih boyunca toplam 14 hafta ilgili uygulama okulunda staj yapmasi
gerekmektedir. Burada 6gretmen adaylari ilgili brans 6gretmenini hem gézler hem de birebir uygulama yapar,
ders anlatirlar. Dolayisiyla 6gretmenlik uygulamasi dersi siresince 6gretmen adaylari MEB tarafindan
yerlestirildikleri okullarda farkli siniflarda 6gretmenlik uygulamasi yapma firsati bularak, 6gretmenlik meslegi
yeterliliklerini gelistirme, okul egitim programini, gercek sinif ortamini, ders kitaplarini ve 06grenci
degerlendirme yontemlerini yorumlayip, algilama ve ortaya ¢ikan sonuglari arkadaslari ve 6gretim elemanlariyla

karsilikli olarak déniit alip vererek gelistirme imkani yakalarlar (Yiiksekdgretim Kurumu [YOK], 1999).

Bir 6gretim programinda yer alan bir dersin degerlendirilmesi icin en etkili yollarindan birisi de o programin
temel unsuru olan bireylerin ilgili ders hakkindaki goris ve 6nerilerine basvurmaktir. Bu anlamda 6gretmenlerin
meslekleri ve uygulamalari ile alakal gérislerine bagsvurmak, egitim streglerini hem anlama boyutunda hem de
bu sireglerin gelistiriimesi boyutunda ¢ok miihim bir yere sahip olacaktir. Ogretmenlerin gérisleri hakkinda
sahip olunan fikirler, onlarin is yasantilarinda karsilastiklari zorluklarla basa c¢ikma yontemleri, genel
motivasyonlari, 6grencileri icin 6grenme ortamlarini nasil sekillendirdikleri ve 6grencilerinin basari ve
motivasyonlarinda ne derece etkili olabildiklerinin direkt olarak anlasilabilmesine olanak saglayacaktir

(Organisation for Economic Co-operation and Development [OECD], 2009).

Dolayisiyla motivasyon diizeyleri yliksek olan 6gretmenlerin; egitim reformlarinin gerceklesmesi ve ortaya ¢ikan

degisimlerin uygulanmasi gibi stireglere 6nemli katkilari olmasi beklenmektedir. Motivasyonlarinin diisiik olmasi
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sebebiyle basari ve doyum saglayamayan o6gretmenlerin stres diizeylerinin de yliksek oldugu goézlenmektedir

(Yazici, 2009).

Buradan hareketle bu g¢alismanin amaci pedagojik formasyon egitimi alan Beden Egitimi ve Spor egitimi alan

ogrencilerinin 6gretmenlik uygulamasi ile ilgili goruslerinin incelenmesi olarak belirlenmistir.
Bu amag¢ dogrultusunda da asagidaki alt problemlere cevap aranmistir:

1. Beden Egitimi ve Spor 6gretmen adaylarinin 6gretmenlik uygulamasi dersine iliskin gorusleri ile
cinsiyetleri arasinda anlaml fark var midir?

2. Beden Egitimi ve Spor Ogretmen adaylarinin 6gretmenlik uygulamasi dersine iliskin gorusleri ile
o0grenim gérmekte olduklari Gniversite arasinda anlamli farklilasma var midir?

3. Beden Egitimi ve Spor O6gretmen adaylarinin 6gretmenlik uygulamasi dersine iliskin gorisleri ile
boltimleri arasinda anlamh fark var midir?

4. Beden Egitimi ve Spor 6gretmen adaylarinin 6gretmenlik uygulamasi dersine iliskin gorusleri ile aktif
olarak lisansli spor yapip yapmama durumlari arasinda anlamli fark var midir?

5. Beden Egitimi ve Spor 6gretmen adaylarinin 6gretmenlik uygulamasi dersine iliskin gérisleri ile sporla
ilgilenme durumlari arasinda anlaml fark var midir?

6. Beden Egitimi ve Spor O6gretmen adaylarinin 6gretmenlik uygulamasi dersine iliskin gorisleri ile
akademik not ortalamalari arasinda anlamli fark var midir?

YONTEM

Pedagojik Formasyon egitimi alan 6gretmen adaylarinin, 6gretmenlik uygulamasi etkinliklerine iliskin gorislerini
cesitli degiskenler agisindan belirlemeye yonelik olarak yapilan bu calisma, nicel arastirma tekniklerinden
betimsel tarama analizleri kullanilmistir. Betimsel arastirmalar, arastirma konusu ile ilgili mevcut durumu
saptamayi ve olay tasvir ederek problemi anlamayi amaglar (Arikan, 2011). Tarama modelleri de gegmiste olan
veya zaten hali hazirda var bulunan bir durumu oldugu sekliyle betimlemeyi amac¢ edinen bir arastirma
yaklagimi olarak benimsenir. Arastirma konusu olan olay, kisi ya da nesneler kendi kosullari icinde ve oldugu
gibi tanimlanmaya ¢alisilir. Herhangi birini herhangi bir sekilde etkileme ya da degistirme gayreti igine girilmez.
Bilinmek istenen sey vardir, sabittir. Olmasi gereken, konuyu uygun bir bicimde “gozleyip” belirleyebilmektir

(Karasar, 2011).
Calima Grubu

Calismanin érneklemini 2018-2019 egitim &gretim yili giiz déneminde Mugla Sitki Kogman Universitesi ve
Necmettin Erbakan Universitelerinde 6grenim gdrmekte olan ve egitim fakiiltelerinde pedagojik formasyon

egitimi alan Spor Bilimleri Fakiltesi ve de Beden Egitimi ve Spor Yuksek Okulu 6grencileri olusturmaktadir.

Arastirmada 77’si kadin 99’u erkek olmak (izere toplam 176 Ogrenci bulunmaktadir. Calisma grubundaki

ogretmen adaylari belirlenirken gondllilik esasi dikkate alinmistir.
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Veri Toplama Araci ve Verilerin Toplanmasi

Bu arastirmada veri toplama araci olarak Demircan (2007) tarafindan gelistirilen Kaplantas ve Caliskan (2018)
tarafindan diizenlenerek olusturulan “Ogretmen Adaylarinin Ogretmenlik Uygulamasi Dersine Yonelik Goriisleri
Anketi” nden faydalanilmistir. Uygulanan anket Ugli likert tipinde olup 25 maddeden olugsmaktadir. Katilimcilar
ankette yer alan maddelere, “Katilmiyorum” (1), “Kismen Katiliyorum” (2) ve “Katiliyorum” (3) seklinde yanitlar

vermislerdir.
Verilerin Analizi

Arastirmanin verileri, arastirmacilar tarafindan farkl tniversitelerin egitim fakiltelerinde Pedagojik Formasyon
egitimi alan 6gretmen adaylarina yiiz yiize uygulanan anket araciligiyla elde edilmistir. Arastirmadan elde edilen
veriler arastirmanin amaci baglaminda SPSS 21 bilgisayar paket programi ile analiz edilmistir. Verilerin
¢6zimlenmesinde frekans, ylzde, aritmetik ortalama ve standart sapma gibi betimsel istatistiklerden
yararlaniimistir. Ayrica betimsel istatistiklerden; Kruskal-Wallis testi ve Mann Whitney U testi gibi non

parametrik testlerden faydalanilmistir.
BULGULAR

Bu bolimde 6gretmen adaylarindan elde edilen veriler dogrultusunda olusturulan bulgular, yorumlar ve

degerlendirmeler bulunmaktadir.

Tablo 1. Formasyon Ogrencilerinin Sosyo-Demografik Ozelliklerine iliskin Frekans ve Yiizdelik Dagilimlari

Degiskenler Seg¢enekler f %
L Kadin 77 43,8
Cinsiyet
Erkek 99 56,3
Sarenim Gériilmekte Olan Universi Mugla Sitki Kogman Universitesi 75 42,6
renim Gorilmekte Olan Universite -
grent u lverst Necmettin Erbakan Universitesi 101 57,4
Antrenorlak Egitimi 65 36,9
Boliim Rekreasyon 56 31,8
Spor Yoneticiligi 55 31,3
Evet 79 44,9
Aktif Olarak Lisansli Spor Yapma Durumu ve ’
Hayir 97 55,1
Gazetelerden 18 10,2
- Sosyal Medya 74 42
Sporla ligilenme Durumu -
Televizyon 34 19,3
Canli Spor Miisabakalari 50 28,4

Tablo 1’e bakildiginda, arastirmaya katilan 6grencilerin %43,8’inin kadin, %56,3’(inlin erkek oldugu; %42,6’sinin
Mugla Sitki Kogman Universitesi'nde 6grenim gdrmekte oldugu belirlenirken %57,4’G Necmettin Erbakan
Universitesi’nde &grenim gérmekte oldugu; %36,9’u Antrendrliik Egitimi Ana Bilim Dalinda 6grenim gdérmekte
iken, %31,8’i Rekreasyon ve %31,3’linlin Spor Yoneticiligi bolimlerinde 6grenim gérmekte oldugu; Lisansli

olarak aktif spor yapan 6grenciler %44,9 oraninda iken lisansli olarak aktif spor yapmayan 6grencilerin %55,1

292



IJOESS (issn: 2146-1961) MARCH 2020

oraninda oldugu belirlenmistir. Ogrencilerin sporla ilgilenme durumlarini; %10’u gazetelerden diye yanitlarken,

%42’sinin sosyal medyadan, %19,3’Unin televizyon ve %28,4’inlin ise canh spor muisabakalarindan takip

ettiklerini belirttikleri gozlemlenmistir.

Tablo2. Ogrencilerin Ogretmenlik Uygulamasi ile ilgili Gérislerinin Cinsiyet Degiskeni Agisindan Mann-Whitney

U Testi ile Karsilastiriimasi

Puan Grup N S.ort S.Top V4 p
Kadin 77 90,02 6931,50
Goriis Ortalama Erkek 99 87,32 8644,50 -,350 727

Tablo 2 g6z 6nidnde bulunduruldugunda 6grencilerin 6gretmenlik uygulamasi ile ilgili goruslerinin cinsiyet

degiskeni acgisindan mann-whitney u testi ile karsilastirilmasi sonucunda anlamli bir farkhlik olmadigi

gozlemlenmektedir ( p > .05 ).

Tablo3. Ogrencilerin Ogretmenlik Uygulamasi ile ilgili Gériislerinin Ogrenim Gérmekte Olduklari Universite

Acisindan Mann-Whitney U Testi ile Karsilastiriimasi

Puan Grup N S.ort S.Top V4 p
Mugla Universitesi 75 87,91 6593,00
. . . -,133 ,894
Necmettin Erbakan Universitesi 101 88,94 8983,00

Goriig Ortalama

Tablo 3 incelendiginde 6grencilerin 6gretmenlik uygulamasi ile ilgili gorislerinin 6grenim gérmekte olduklari

Universite degiskeni acisindan mann-whitney u testi ile karsilastirilmasi sonucunda anlamli bir farkhlik olmadigi

gorulmustir (p >.05).

Tablo 4. Ogrencilerin Ogretmenlik Uygulamasi ile ilgili Gérislerine iligkin Ogrenim Gérmekte Olduklari B6Iim

Degiskeni Acisindan Kruskal-Wallis Testi ile incelenmesi

Puan Grup N S.Ort. K.kare Sd p
Antrenorlik Egitimi 65 89,74
o Rekreasyon 56 87,27
Goriis Ortalama L ,072 2 ,964
Spor Yoneticiligi 55 88,29
Toplam 176

-

Tablo 4 incelendiginde dgrenci gérisleri siralar ortalamasi ( * =,072) bulunurken, 6grenim gériillmekte olan

boliim degiskenine gore ortalamalar arasindaki fark anlamli bulunmamistir ( p>.05).

Tablo 5. Ogrencilerin Ogretmenlik Uygulamasi ile ilgili Gériislerinin Lisansli Olarak Aktif Spora Katilma Durumlari

Acisindan Mann-Whitney U Testi ile Karsilastirilmasi

Puan Grup N S.ort S.Top V4 p
GOriis Ortalama Evet 79 92,04 7271,00
-,833 ,405
Hayir 97 85,62 8305,00
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Tablo 5 incelendiginde Ogrencilerin 6gretmenlik uygulamasi ile ilgili goruslerinin lisansh olarak aktif spora

katilma durumlari agisindan Mann-Whitney U testi ile karsilastiriimasi sonucunda anlamli olarak farklilasmadigi

gorialmustar (p >.05).

Tablo 6. Ogrencilerin Ogretmenlik Uygulamasi ile ilgili Gériislerinin Sporla ilgilenme Durumlari Agisindan

Puan Grup N S.Ort. K.kare Sd o]
Gazeteler 18 79,58
Sosyal Medya 74 81,91
Goriis Ortalama Televizyon 34 99,72 4,002 3 ,261
Canli Spor Miisabakalari 50 93,83
Toplam 176

Kruskal-Wallis Testi ile incelenmesi

Tablo 6 gbz 6ninde bulunduruldugunda o6grencilerin 6gretmenlik uygulamasi ile ilgili gorislerinin sporla

ilgilenme durumlarina gére farklilasmadigi gozlemlenmektedir (p>.05).

Tablo7. Ogrencilerin Ogretmenlik Uygulamasi ile ilgili Gérislerine iliskin Ogrencilerin Akademik Not

Ortalamalari Agisindan Kruskal-Wallis Testi ile incelenmesi

Puan Grup N S.Ort. K.kare Sd p
2.01-3.00 118 88,43
o 3.01-3.50 47 89,31
Goriis Ortalama ,043 2 ,979
3.51-4.00 11 85,82
Toplam 176

Tablo 7 de gorilecegi Gzere 6grencilerin 6gretmenlik uygulamasina iliskin gorislerinin belirlenmesi ile akademik

not ortalamalari arasinda anlamli bir farklilik olmadigi saptanmistir ( p> .05 ).

SONUC ve TARTISMA

Egitim sistemimizin en &nemli konularindan biri, 6gretmen yetistirme sistemimizdir. Ulkemizde ilk 8gretmen
yetistiren kurum olan Dartlmduallimin-i Risdi’nin kuruldugu giinden bugline ¢ok farkh 6gretmen yetistirme
modelleri uygulanmistir. Pedagojik Formasyon Egitimi de bu modellerden birisi olarak karsimiza gikmaktadir.
Uygulama sireci icerisinde pedagojik formasyon egitimine dair bircok modelleme yapilmis yine bu siregte
bircok farkl sonug ve kararlar elde edilmistir. Alinan son kararlar cercevesinde pedagojik formasyon egitimi

daha yaygin bir hale gelerek 6gretmen yetistirme sistemine iyice yerlesmistir (Yilmaz, 2015).

Yapilan bu arastirma pedagojik formasyon egitimi slirecine dahil olan ve 6gretmenlik uygulamasi dersi alan
Beden Egitimi ve Spor Egitimi 6gretmen adaylarindan elde edilen veriler 1siginda gergeklestirilmistir. Ogretmen
adaylari agisindan igerigi ¢ok iyi belirlenmis dersler ¢ok fazla 6nem arz etmektedir fakat ayni zamanda sahip
olduklari bilgileri dogru sekilde sinif i¢ci uygulamalarina aktarabilmeleri ve kullanabilmeleri de ayni derecede
6nem arz etmektedir. Dolayisiyla 6g8retmen yetistirme siirecinde ne 6gretildiginden farkl olarak 6grenilen

bilgilerin 6gretmen adaylarinin uygulamalarini ne derece sekillendirdigi ile ilgilenmek ve 6gretmen adaylarinin
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strekli 6grenebilme yetenegine sahip, uyum saglayabilen uzmanlar olmalarini mimkiin kilabilmek énemli hale
gelmektedir (Darling-Hammond ve Baratz-Snowden, 2006). Ogretmenlik uygulamasi dersi gretmen adaylarina
teorik bilgilerini uygulamaya dokebilmelerini saglama agisindan ve uzman 6gretmenler tarafindan donit alma
baglaminda imkan sagladigi sirecte blyuk 6nem tasimaktadir. Ayrica 6gretmen adaylarinin 6gretmenlik
meslegini yapmaya basladiklarinda, 6grencilerini spora ve spor ile ilgili aktivitelere yonlendirebilmeleri, mesleki

alanlarindaki pedagojik formasyon yetkinlik diizeyinin derecesini belirleyebilir.

Bu baglamda ¢alismadan elde edilen sonuglara gore aktif olarak lisansli spor yapip yapmama durumu arasinda
anlamli bir fark gériilmemistir. Beden Egitimi ve Spor Ogretmenliginde yaparak yasayarak 6grenme son derece
onemli oldugundan ve bu boélimlerde 6grenim géren 6gretmen adaylarinin da bir sporculuk gegmisi oldugu icin
boyle bir farkin olmadigi distnilmektedir. Bununla beraber 6gretmen adaylarinin sporla ilgilenme
durumlarinin da cesitli olmakla birlikte gazeteleri, sosyal medyayi, televizyonlari, canh spor miisabakalarini da
iyi takip ettikleri sdylenebilir. Bunun yaninda Hergliner, Arslan ve Dindar (2002)'nin yaptigl beden egitimi ve
spor Ogretmenligi bolimi o6grencilerinin okul deneyimi dersini algilama diizeyleri isimli ¢alismalarinda
O0gretmen adaylarinin lisansli olarak spor yapmis-yapiyor olmanin, okul deneyimi dersindeki verimliliklerini
artirmasi konusunda, o6grencilerin  %53’G  olumlu gorlis belirtmislerdir. %47 oraninda ise verimliligi

etkilemeyecegi veya kararsiz yonde goris belirttikleri gbzlemlenmistir.

Calismada 6gretmen adaylarinin 6gretmenlik uygulamasi ile ilgili goruslerinin cinsiyet degiskeni ve 6grenim
gdrmekte olduklari bélim degiskeni agisindan anlamli olarak farklilasmadig saptanmistir. Nitekim Oren, Seving
ve Erdogmus (2009)'un yaptiklari 6gretmen adaylarinin okul deneyimi derslerine yonelik tutumlarinin ve
gorislerinin degerlendirilmesi adli ¢alismalarinda da 6gretmen adaylarinin okul deneyimi derslerine iliskin
gorislerinde cinsiyet ve bélim degiskeni agisindan anlamli farklihk saptanmamistir. Unlii ve Karahan (2010) ‘in
yaptiklari Beden egitimi 6gretmen adaylarinin okul deneyimi dersine yodnelik tutumlarinin incelenmesi adli
¢alismanin sonucunda da cinsiyet acisindan farklilik gozetilmemistir. Bu bulgularin da bizim bulgumuzla

uyustugunu séylemek olasidir.

Ogrenim gérmekte olunan bélim degiskenine gore dgretmen adaylarinin gériisleri arasindaki fark anlamli
bulunmamasinin nedeni olarak tiim adaylarin ayni alanda (Beden Egitimi ve Spor Ogretmenligi) 6gretmenlik
yapacaklari igin farkllasmadigi diisiinilmektedir. Coskun (2012)‘un yaptigi Ogretmen adaylarinin uygulama
o0gretmenligi yeterliliklerine iliskin gorusleri adli calismada ise sinif 6gretmenligi bdlimi okuyan 6gretmen
adaylarinin lehine anlamh fark saptanmistir calismalar arasindaki farkin 6rneklem farkindan kaynaklandig

duslintilmektedir.

Ayrica alan yazinlarinda gok fazla gézlenmeyen fakat bu galismada dikkat ¢ceken bir baska dnemli boyut ise
O0gretmen adaylarinin pedagojik formasyon egitimi slrecinde aldiklari 6gretmenlik uygulamasi dersinden
oldukca memnun olduklari bulgularina ulasiimasidir. Bunun sonucunda da Beden Egitimi ve Spor Ogretmenligi

ogretmen adaylarinin branslarini severek, isteyerek yapacaklarini soyleyebiliriz.
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Sonug olarak spor, her toplumda ve her zaman diliminde 6nemli olarak degerlendirilmis ve toplumlarin,
kiltarlerine, sosyal yapilarina ve devlet yonetimlerine bagh olarak sekillenmistir. Spor faaliyetlerinin temel
amaci; insanlarin bilissel, duyussal, kiltlrel ve psiko motor becerilerine katkida bulunarak bireylerin gelismesini
saglamak ve topluma saglikh nesiller kazandirabilmektir. Ayrica, kiiresel alanda llkenin tanitimina katkida
bulunacak elit sporcular yetistirilmesi de spor faaliyetlerinin amaglari arasindadir (TBMM Komisyon Raporu,
2005) iste bu amac¢ ve hedefleri gerceklestirecek olanlarin da bu bransi severek isteyerek icra edecek,

yarinlarimizin teminati dedigimiz Beden Egitimi ve Spor 6gretmenlerinin olacagini séylemek olasidir.
ONERILER

Alanyazin tarandiginda pedagojik formasyon egitimi alan 6gretmen adaylarinin goéruslerini inceleyen birgok
¢alisma olmasina karsin gorisleri etkileyen degiskenlerle iliskilerini inceleyen c¢alismalara ¢ok fazla yer
verilmemistir. Bu sebeple bu alanda cesitli degiskenlerle daha ¢ok calisma yapilarak gorisleri etkileyen

faktorlerin neler oldugu iyi saptanmalidir ve bu dogrultuda alana katki saglanmalidir.

Dolayisiyla yasadigimiz yiizyilda sporun giinlik yasantimizdaki etkisi ve 6nemi dikkate alinarak, Universitelerin
Spor Bilimleri Fakultesi ve de Beden Egitimi ve Spor Yuksek Okulunda 6grenim goérmekte olan 6grencilerin
diizenli spor yapmalari ve sporun iginde devaml kalmalari saglanmalidir. Ayrica Spor 6grencilerin dersleri

yaparak yasayarak 6grenme yontemini kapsayacak sekilde yapiimalidir.
ETiIK METNI

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi kurallarina, dergi etik kurallarina
uyulmustur. Makale sisteme 27.05.2019 tarihinde yuklendigi icin etik kurulu raporu alinamamistir. Makale ile
ilgili dogabilecek her tiirli ihlallerde sorumluluk yazarlara aittir. Arastirma Helsinki Deklerasyon’u cercevesinde
gerceklestirilmis olup, katiimcilar galisma hakkinda bilgilendirildikten sonra génilli olarak arastiramaya dahil

edilmistir.
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