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ABSTRACT

Values are the guiding patterns of behavior that ensure the integrity of a society. In order for the
individual to be a part of the society to which they belong, these behavior patterns should be
transferred. Family, school and society play a role in the transfer of values. In this study, the
values of democratic and scientific perspectives to 8" grade students in a province in Turkey has
tried to determine. In order to determine the values, the scale of democratic and scientific values
and demographic information form developed by Akbas (2004) were used. The universe of the
research consists of 8" grade students of secondary school studying in the 2018-2019 academic
year. The sample, on the other hand, consists of 245 8" grade students from 4 secondary schools.
Descriptive survey model was used in the research. As a result of the applied statistical
calculations, the effects of variables such as gender, education levels of parents and economic
status of the family were examined. In order to determine whether these variables show normal
distribution, normality analysis was performed on the data of the variables using the
Kolmogorov-Smirnov test. As a result of the analysis, it was seen that the scientific values scale
showed normal distribution, while the democratic values scale did not show a normal
distribution. Therefore, non-parametric tests were used in the analysis of the sub-problems of
the democratic values scale. In addition, as a result of the reliability analysis, the Cronbach's
Alpha value of the democratic values scale was found to be .83, and the Cronbach's Alpha value
of the scientific values scale was found to be .84. As a result of the research, a significant
difference was found in the gender variable in scientific and democratic values. Parents'
education level and income level variables did not cause a significant difference on democratic
and scientific value scores. The significant difference in the opinions of the participants was
tested at the .05 level.
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INTRODUCTION

In recent years, changing the roles expected from the individual in parallel with innovations and developments
have increased the importance of a qualified individual. Raising individuals who are equipped with values, who
are exemplary with their behavior, and who have grown up with a sense of sensitivity towards the society, and
realizing themselves are among the primary objectives of education system. The word value is defined as
“superior and useful quality” in Turkish Dictionary (Turkish Language Society, 2005). Yaman (2012) defines the
concepts of value as “superior qualities and equipment that make people valuable”. The values of the
individual determine his personality, his perspective on life, how he should behave in what situation and guide
the person. The individual proceeds to be a qualified individual by transforming the values he adopts into

behavior as a result of this orientation.

The schools, which aim at self-realization, moral and character development, and positive transfer of values in
place, are in the division of labor with all stakeholders to raise qualified individuals. Achieving this can be
achieved by keeping up with technological developments, although it depends on the values. As the
importance of the fact that recurring values are not inherently acquired but later acquired in education
programs is understood, the place of internalizing values becomes important for educators, individuals and

society.

Education is the most important factor in bringing our spiritual, traditional, moral, scientific and democratic
values to all individuals, providing peace and happiness among people, trying to protect the country from all
kinds of threats and always advocate development. Values education ensures that all these gains are passed on
to individuals (Ministry of National Education [MoNE], 2015). Nations devoid of the concept of value that
affects social life so much face confusion, disorder or greater destruction. Because the values are not only the
personal preferences of the individual, but also the structure that encompasses the whole society and is
important for everyone Where there is no democracy, human rights cannot be mentioned. Values such as
unity-solidarity, respect-tolerance mature in societies that raise individuals with the concept of democracy

(Ulusoy & Erkus, 2016).

In the 21st century, with the advancement of societies towards the information age, the responsibilities
expected from individuals have also differentiated. Raising qualified individuals equipped with both democratic
and scientific values is one of the primary goals. Accordingly, in 2017, the MoNE and the Board of Education
and Discipline stated that they renewed the existing curricula in a way to meet the needs of the individual and
the society in line with the developments brought by the age. While seeking a solution to many educational
problems in the 2023 Education Vision; It has been revealed that the comprehension power of individuals
should be transformed into practice and the contribution of Science-Technology-Engineering-Mathematics
(STEM) education to scientific values (Corlu et al., 2012). In schools that have a very effective role in gaining
values, many studies have been conducted on which values should be taught first and many different values

have been proposed accordingly (Akbas, 2004).

774



IJOESS (i1ssn: 2146-1961) SEPTEMBER 2020

Having studies on values education, Schwartz has determined some value categories at individual level
according to the values preferred from different countries. These values are 10 types as power, harmony,
tradition, success, arousal, self-control, universality, hedonism, benevolence and security (Ros et al., 1999;
Schwartz et al., 2010). These value categories are included in educational programs by diversifying according to

the society and culture they belong to.

The program ensures that education progresses systematically and in a planned manner. The preparation of a
values education program and its practical use in schools also helps to minimize the problems that we may
encounter in the application of values education (Yazici, 2006). In order to see individuals beneficial to
humanity in the family, school and environment, the education system should be based on the education of

values and this education should be realized in a sensitive manner (Ulusoy, 2019).

Value education that are tried to be created without a program cannot reach its purpose. Value education
guides young people in establishing the life adopted and enables them to develop different values
(Kirschenbaum, 1995). New values are created with this service and the number of qualified individuals
increases day by day. There are many research results on the behaviors of the students that the teachers adopt
and the values they suggest (Goziitok, 1995). Gémleksiz and Ciiro (2011) determined the values in the social
studies curriculum and students' attitudes towards these values in their study. Accordingly, patriotism,
environment, respect, cultural values, nature, responsibility and scientific attitude have gained weight. The
point that lzgar and Beyhan (2015) especially emphasize is that if the values are included in the program,
students can apply them in their lives and turn them into a behavior pattern. These values in the textbooks
should be given through activities. Individuals who care about democratic and scientific values in student and
teacher relations, education and training activities, educational activities and target the basic principles
adopted by these values are trained in society by giving importance to tolerance and personality (Kepenekgi,
2004). Education and democratic order are interrupted in an order that does not have tolerance. In scientific
studies where the democratic order is maintained without interruption, it is possible to raise questioner and

analytical individuals through an education equipped with values (Karakutiik, 2001).

Doganay (2006) states that value education is also included in the general objectives of education, but there
are deficiencies in education. Values education, whose aim is to gain an understanding and knowledge about
values, adopts as a principle to take part in the society according to the adopted values (Sigurdardottir &
Einarsdottir, 2016). The school, which offers a socialization environment, is a learning area built on values
(Turan & Aktan, 2008). Values education is included in teachers' attitudes towards students, without any
restrictions on the field, in organizing learning environments, reinforced behaviors, activities and achievements
(Veugelers & Vedder, 2003). Raising individuals who have included democracy in their unconditional lives is a
step in becoming a qualified individual. The more democracy rules apply in a society, the more happy, peaceful
individuals and families are present. Democracy is one of the values that are desired to be brought to

individuals in Turkey (Aydin & Girler, 2012; Yuksel et al., 2013).
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The concepts of democracy and education are closely linked. Democratic attitudes, which are foreseen to be
acquired through education, are achieved in the family before school. Therefore, social value judgments should
be correctly communicated to individuals by their parents. It is aimed to equip individuals who gain democratic
values in schools with scientific values. Individuals who grow up for this purpose tend to have mutual tolerance,
respect in student relations, interest in scientific innovations, keep up with technology, and follow the
requirements of the age. This shows that education and values are an inseparable whole, and the number of

qualified individuals will increase by ensuring its continuity.

Stating that one of the most important features of education on a democratic ground is to develop the idea of
democracy in thought and reflect it on human behavior, Gokge (2013) emphasizes that people should be
characterized not by gender, language, religion and race, but by individual comprehension power. Children
who have reached the basic sense of trust will adopt the value judgments, customs, religion and beliefs of the
society in which they live. Therefore, the first steps of socializing in children take place in the family institution,
of which they are members, from the moment they are born (Ulusoy & Dilmag, 2014). Children's first education
homes are family. Individuals who embrace democracy and science in all areas of life, respect the rights of
others, always defend the truth, good and beautiful, abide by social rules and are open to scientific
developments, become defenders of democratic and scientific values. With the rapid spread of these values,
the society has a healthier structure. In order to raise good people, good citizens, and always compatible
individuals connected to their environment, young people and children should be guided and necessary
assistance should be provided (Hokelekli, 2010). The individual, who takes the desired behaviors as a guide in

his/her life, can become a respected place in the society to which he/she belongs.

According to Vrasmas (2001), moral rules, customs and traditions are strictly taken into consideration by
families. In other words, while parents determine the school where their children will be educated, they also
pay attention to how the values education is given in the school among the benefits that the school will provide
(Marfleet, 1996). In democratic schools where students, parents, teachers and administrators are valued as
individuals, they are treated fairly while making decisions and opinions of each are taken. In societies where
respect, love and tolerance are common, the concept of democracy is indispensable and has spread to all areas
of life. Every individual has responsibilities towards himself, his environment and the society he lives in. Many

variables are used in determining these responsibilities.

In education, it has become very important to investigate the opinions of students towards democratic and
scientific values, to determine their perspectives on these values, and to determine the relationship of these
views with various variables such as gender, income status, has brought many feedbacks. For this reason, in
this study, it is important to examine whether democratic and scientific values differ depending on variables
such as gender, education level of parents and economic level of the family. The primary purpose of this study
is to determine the extent to which the 8" grade students gain democratic and scientific value. For this

purpose, answers to the following questions were sought:
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1. Do democratic and scientific value judgments provide a meaningful difference by gender?

2. Do the democratic and scientific value judgments provide a meaningful difference according to the
income level of the families?

3. Do the democratic and scientific value judgments provide a meaningful difference according to the
education level of the mother?

4. Do the democratic and scientific value judgments provide a meaningful difference according to the

education level of the father?

METHOD

Turkey in a province in middle school 8" grade students who are studying for their views on the democratic
and scientific value in the present study aims to determine the different variables, descriptive scanning model
was used. Descriptive research aims to determine the current situation and understand the problem (Arikan,
2011). In research, the subject is tried to be defined in its own conditions as it is the person or objects.
Screening models are also adopted as a research approach aiming to describe a situation in the past or that
already exists (Neuman, 2007). No effort is made to influence or change anyone in any way. What it should be

is to identify and observe the subject (Karasar, 2007).

The data of the study were collected through the Demographic Information Form, consisting of questions
defining the individual such as the gender, family income, and education status of the parents, the 14-question
Democratic Values Scale (DVS) and the 18-question Scientific Values Scale (SVS). The reliability analysis results

of the test applied on the DVS and SVS in study were obtained at Table 1 and Table 2.

Table 1. Democratic Values Scale Reliability Analysis

Cronbach's Cronbach Alpha standardized Number of
Alpha by substances items

.831 .861 14

Table 2. Scientific Values Scale Reliability Analysis

Cronbach's  Cronbach Alpha standardized Number of
Alpha by substances items

.841 .847 18

According to the results of the reliability analysis in Table 1 and Table 2, the Cronbach alpha value of the DVS
was .831, and the Cronbach alpha value of the SVS was .841. Accordingly, both scales have extremely reliable

results.
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Population and Sample

The universe of the research consists of studying secondary school 8" grade students in a province in the 2018-

2019 academic year in Turkey. The sample consists of 245 8™ grade students studying in 4 secondary schools.
Data Collection

The data of the research was obtained through face-to-face survey of secondary school 8" grade students Two
different value scales were used in the data collection phase. These scales are DVS and SVS developed by Akbas
(2004). While the DVS consists of 14 items focused on measuring students' democratic value judgments; SVS
consists of 18 items regarding students' scientific attitudes. In addition, demographic information form
including gender, parental education level, family monthly income level, the number of individuals in the family
and the profession of parents is also used. In the process of collecting the data, after obtaining the necessary
permissions from the Provincial Directorate of National Education, the survey was applied face to face with the
secondary school students who were researched. In research, attention was paid to the ethical compliance of

data collection tools, adhering to all ethical and confidentiality requirements.
Statistical Analysis of Data

In the study, SPSS 21 package program was used in the statistical analysis of the data collected from 8™ grade
students through a questionnaire. Before statistical calculations, Cronbach's Alpha test was applied in order to
test the reliability of the answers given by the students to the democratic and scientific values scale. As a result

of the test, DVS reliability coefficient was found to be .831 and SVS reliability coefficient to be .841.

The Kolmogorov-Smirnov test was used to examine the compliance with the normal distribution since the
sample size was 245 students and larger than 50 (Buyukoéztiirk, 2011). According to these results, it was
determined that the SVS showed normal distribution due to the Kolmogorov-Simirnov test being higher than p
= .05, but the DVS did not show normal distribution because the Kolmogorov-Simirnov test was lower than p =
.05. When normal distribution is provided, variables are t-test and one-way analysis of variance (ANOVA); In
cases where normal distribution could not be achieved, Mann Whitney U and Kruskal Wallis tests were applied
to variables Percentage, standard deviation, arithmetic mean and frequency values of variables were calculated
in descriptive statistics. The limits determined for the expressions of the 5-point Likert scale are shown in 3 in

Table.The limits for 5-point Likert scale expressions are shown in Table 3.

Table 3. 5-Point Likert Scale Limits

Options Limits
Always (Totally Enough, Very, Totally Agree) 4.51t05.00
Often (Enough, Quite, Agree) 3.51t04.50
Sometimes (Partially Enough, Sometimes, Unstable) 2.51t03.50
Rarely (Insufficient, Very Little, Disagree) 1.51t0 2.50
None (Totally inadequate, None, | disagree at all) 1.00-1.50
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FINDINGS

In this study, the democratic and scientific value judgments of the students in sample group were analyzed
according to gender, parental education level and family income level variables. All analyzes and evaluations

are given under different headings.
States of Ownership of Democratic and Scientific Values by Gender Variable

The first variable examined in the study is whether the democratic and scientific value judgments of 8t grade
students change according to the gender variable. Analysis of the scores of SVS with normal distribution

according to gender variable is included in Table 4.

Table 4. t-Test Analysis Regarding Scientific Values by Gender

Values Gender N X S t sd P
SVS Female 103 3.8398 .53272 .609 221 .007
Male 120 3.7898 .67191
*p<.05

As can be seen in Table 4, the average of female students is higher than that of male students in SVS. The t test
performed as a result of the students' score of SVS gender variable was found to be significant (SVS-t(221) =.609,
p<.05). The gender variable differs in their achievement of scientific values. In addition, students' averages are

at the “frequent” level.

Since DVS does not provide a normal distribution, the Mann-Whitney U test, one of the non-parametric tests,

was applied to the gender variable Test results are shown in Table 5.

Table 5. Mann-Whitney U Test Results on Democratic Values According to the Gender Variable

Values Gender N Xrank > rank U z p
DVS Female 110 129.20 14212.00 5863.00 -2.133 .033
Male 127 110.17 13991.00
Total 237
*p<.05

As seen in Table 5, the z value obtained as a result of the Mann-Whitney U test of the DVS is -2.133 and the
significance value (p value) is .033. The significance value is less than .05 indicates that there is a statistically
significant difference in gender variable in democratic values in favor of female students. When the mean rank
values are analyzed, it can be said that democratic value perceptions are higher in female students (129)

compared to male students (110).

Democratic and Scientific Values According to Family Income Status

In the study, it is another research question to show the democratic and scientific values according to family

income. Table 6 contains the analyzes made for the determination of income situations.
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Table 6. Central Tendency and Spread Measures Regarding Democratic and Scientific Values According to

Family Income Status Variable

SEPTEMBER 2020

. DVS SVS
Family Income — -
N X S N X S
0-2.000 TL 60 4.0048 .69388 56 3.7718 .67417
2.001 TL-4.000 TL 84 4.1003 .57434 77 3.7612 .60262
4.001 TL-6.000 TL 48 4.0739 .66880 46 3.8829 .60397
6.000 TL + 41 3.7631 .70411 40 3.8250 .53012
Total 233 4.0120 .65671 219 3.8011 .60757

In the examinations made according to Table 6, the family income level in the DVS was found to be the highest
at 2.001 TL - 4.000 TL, and the lowest at 6.000 TL and above. The most homogeneous distribution is the group
with income level of 2.001 TL - 4.000 TL. The most widespread group belongs to income level of 6.000 TL and
above. In the SVS, the level of 4.001 TL - 6.000 TL was highest and the lowest level of 2.001 TL - 4.000 TL. The
most homogeneous distribution is the group with income level of 6.000 TL and above. The most widespread
group belongs to the income level of 0 - 2.000 TL. In addition, it was observed that the average of the family
income status scores of the students was “often”. Table 7 shows the ANOVA results of the values according to

the family income status variable.

Table 7. ANOVA Results of Scores on Scientific Values According to Family Income Status

Values Source of variance Sum of Squares df Mean Squares F p
SVS Between Groups 501 3 167 449 718
Within Groups 79.972 215 372
Total 80.473 218
*p<.05

When Table 7 is analyzed, scientific value scores of 8" grade students do not have a significant effect on family
income status variable (SVS-F(z.215) =.449, p>.05). Since the normal distribution was not provided in the DVS,
the Kruskal Wallis test, one of the non-parametric tests, was applied in parallel with the ANOVA test. Test

results are shown in Table 8.

Table 8. Kruskal Wallis Test Results Regarding Democratic Values According to Family Income Status Variable

Values Family income status N Xrank X2 sd p
DVS 0-2000 TL 60 117.71 7.683 3 .053
2001-4000 TL 84 124.75
4001-6000 TL 48 124.50
6000 TL + 41 91.30
Total 233
*p< .05

According to Table 8, as a result of the "Mann Whitney-U" Test conducted to determine whether the scores of
the DVS differ significantly according to the family income variable, it was found that there was no statistically

significant difference (p>.05). When the mean rank values are examined, it can be said that the democratic
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value perceptions of the students whose family income is between 2001-4000 and 4001-6000 TL are higher

than other distributions.

Status of Democratic and Scientific Values According to Mother's Educational Status

The question of having democratic and scientific values according to the education level of the mother is
another question in the study. Analyzes made to determine this are given in Table 9.

Table 9. Central Tendency and Spread Measures of Democratic and Scientific Values According to the

Educational Status of the Mother

. DVS SVS

Mother education degree N X S N = S

Primary school 34 4.1429 .57574 31 3.7963 .58259
Secondary school 52 3.9231 .74350 49 3.8423 .56639
High school 90 4.1460 .56120 83 3.8333 .24845
College 27 4.0344 .62439 26 3.8768 .59873
Bachelor's 24 3.7232 .77886 24 3.6508 .70747
Master - Phd 5 3.7143 .78895 5 3.8098 .56638
Total 232 4.0296 .65378 218 3.8033 .61005

As seen in Table 9, those whose mothers were high school graduates were found to be the highest on average,
and those with an undergraduate degree were the lowest. The most spreading group is Master's Degree - Phd
education level. The most homogeneous distribution at the mother's education level is the high school group.
In the SVS, the average of those whose mothers were graduates of higher education was found to be the
highest, and those whose graduates were the lowest. The most widespread group is undergraduate education.
From the standard deviation scores, it is understood that the opinions of those whose mothers are secondary
school graduates and those who are graduates of Master's Degree - Phd education are identical. In addition, it

was observed that the mean scores of the students' maternal education status were “frequently”.

Table 10. ANOVA Results of Scientific Values Scores by Mother's Educational Status Education Level

Values Source of variance Sum of Squares df Mean Square F p
SVS Between Groups 1.642 5 .328 .880 495
Within Groups 79.117 212 373
Total 80.760 217
*p< .05

As seen in Table 10, the scientific value scores of the students did not provide a significant difference on the
educational status of the mother variable (SVS-F(s212) =.880, p>,05). Since the normal distribution was not
provided in the DVS, the Kruskal Wallis test, one of the non-parametric tests, was applied in parallel with the

ANOVA test. Test results are shown in Table 11.
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Table 11. Kruskal Wallis Test Results on Democratic Values According to Mother Education Status

Values Mother education status N Xrank X2 sd p
DVS Primary school 34 128.85 10.604 5 .060
Secondary school 52 108.66
High school 90 127.61
College 27 112.19
Bachelor's 24 85.67
Master - PhD 5 85.30
Total 232
*P<.05

According to Table 11, it was determined that the democratic value scores as a result of the Kruskall Wallis test
did not cause a significant difference on the mother's education level variable (p>.05). When the mean rank
values are examined, it can be said that students whose mothers are primary school graduates have higher
perceptions of democratic values. It has been found that those whose mothers are high school graduates are

also very close to these values.

Democratic and Scientific Values According to Father's Educational Status

In the study, whether the democratic and scientific value judgments change according to the education level of

the father is among the questions sought. Analyzes made to determine this are given in Table 12.

Table 12. Central Tendency and Spread Measures of Democratic and Scientific Values by Father's Education

Father education degree DVS SVS
N X S N X S

Primary school 23 4.2578 .50404 22 3.9975 .49527
Secondary school 51 3.9958 .74483 49 3.8220 .68437
High school 83 4.0499 .57649 73 3.8158 .61425
College 41 4.0366 .59163 42 3.7474 .58425
Bachelor's 23 4.1180 .65345 22 3.8005 .56465
Master - PhD 9 3.3095 1.03325 8 3.8125 .50564
Total 230 4.0342 .65634 216 3.8207 .60311

When Table 12 is examined; The average of the fathers with primary school graduation was the highest, and
the average of the fathers with a Master and Phd degree was found to be the lowest. In SVS, the arithmetic
mean of the fathers with primary school degree was the highest and the arithmetic mean with the College
degree was the lowest. The most widespread group in both scales is the secondary school level. In addition, it
was seen that the mean scores of the fathers' educational status of the students were “often”. The most

homogeneous distribution is primary school degree.

Table 13. ANOVA Results of Scientific Values by Father's Education Status

Values Source of variance Sum of Squares df Mean Square F p
SVS Between Groups 925 5 .185 .503 774
Within Groups 77.279 210 .368
Total 78.203 215
*p<.05
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As can be seen in Table 13, The father's education level variable did not cause a significant difference on the
scientific value scores of the students (SVS-F(s.210) =.503, p> .05).Since the normal distribution was not provided
in the DVS, the Kruskal Wallis test, one of the non-parametric tests, was applied in parallel with the ANOVA

test. Test results are shown in Table 14.

Table 14. Kruskal Wallis Test Results on Democratic Values by Father's Education Status

Values Father education status N Xrank X2 sd p
DVS Primary school 23 139.54 8.345 5 .138
Secondary school 51 115.28
High school 83 113.60
College 41 114.82
Bachelor's 23 119.72
Master - PhD 9 65.11
Total 230
*p<.05

As seen in Table 14, the father education level variable did not cause a significant difference on democratic
value scores (p>.05). When the mean rank values are examined, it can be said that the democratic value

perceptions of the students whose fathers are primary school graduates are higher.

Discussion and Conclusion

The aim of the education process is not only to gain knowledge and skills. Training qualified individuals who can
keep pace with rapidly changing technology and social changes, realize themselves and value values has
become the primary goal of education institutions. As Ulusoy and Arslan (2014) stated; values education is of
great importance in disseminating goodness and beauty, leaving the place of unwanted and negative behaviors
and thoughts to good and positive behaviors. These values are the attitudes and behaviors that the society sees

as a target and are desired to be reached.

As Kagitcibasi (1998: 57) emphasizes, the values adopted by the parents direct the behavior of the children. For
this reason, the family should avoid the oppressive attitude of their children in behavioral education, they
should be an example of what they do in value education and should not contradict their attitudes. The
individual gains the values, beliefs and moral behaviors he gained in the family with the individuals he
encounters when he starts school environment. For this reason, the school environment and its elements
should be arranged in order for the values education to reach its purpose (Cengelci et al., 2013). It is very
important to try to instill values through technological developments and innovations, without directly
inculcating the activities that will be used while carrying out values education. Thus, more permanent learning
is provided with scientific methods and students are helped to reveal their values based on their lives and

knowledge (Ulusoy, 2016).

In the literature, it is possible to see different determinations in the analysis of value trends according to

variables such as family education, gender, socio-economic level. In Atay’s (2014) study students'
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metacognitive awareness and motivation levels for learning science were examined according to gender
variable and a significant difference was determined as a result. In the gender comparison made according to
traditional, universal and hedonistic values (Altunay & Yalginkaya, 2011), it was seen that women attach more
importance to all value areas. Demir et al. (2012) study the motivations of the 7th grade towards Science and
Technology course were examined and the variables that were significant in favor of girls were monthly
income, gender, and education level of the father. There was no significant difference in the mother education
level variable. In the study of Unlii and Metin (2016) which examines the level of students' reaching values
according to the factor of the gender variable, it was found that the gender factor has no effect between male
and female students. According to the study of Mehmedoglu (2006), the importance given to lower-level
students' values was lower than the higher and middle-level students. In addition, it was observed that there

was a significant difference in terms of power, excitation and universality value orientations.

Considering that the age live in attaches great importance to democracy, rapidly developing knowledge and
technology, in this study, the democratic and scientific values of the individual are examined in terms of
variables of gender, educational status of socio-economic and family income. In the first stage of study, the
level of achievement of secondary school 8" grade students with democratic and scientific values was analyzed
by t test from parametric tests according to gender variable and by Mann-Whitney U test from non-parametric
tests. In the analyzes made, the gender variable provides a meaningful difference for students to attain
democratic and scientific values (p<.05). Accordingly, the t test and the Mann-Whitney U test were found to be
significant. Female students in sample group gave more importance to democratic and scientific values than

male students.

Similar results were obtained in some studies comparing the different characteristics of students such as skills,
perceptions, attitudes and motivations according to their gender (Gémleksiz & Kan, 2008; Khamis et al., 2008;
Sezen & Palig, 2011; Yildinim et al., 2011; Polat & Caliskan, 2013). Akbas (2004) also found that female students
have more democratic values than boys. No difference was observed in scientific value scores. On the other

hand, Karahan et al. (2006) and Yazici (2011) analysed that democratic values do not differ according to gender.

The structure of the society and the developments experienced affect the future of values education (Yigittir,
2009). With this influence, individuals' perceptions and perspectives on life can change. Expressing that the
socio-economic level is effective in the education of values, Hines (2008) determined that the more the
individuals' economic welfare levels increase, the more they perceive their value perceptions and the

perception of value may change with the increase or decrease of the economic welfare level.

Another sub-problem examined in the study is whether the democratic and scientific value scores differ
according to family income status. There is no significant difference in the democratic and scientific value
scores of the students in the analysis of family income (p>.05). Akbas (2004) concluded that the socio-economic

situation does not make a difference in the democratic and scientific value scores of the students. Yazici (2011)
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found in his research that democratic value scores do not cause any difference according to the family income

level variable, and obtained similar results to study.

According to the findings, it has been proved that the financial situation of the family does not prevent the
student's access to resources, internet use, buying books and income distribution has no effect on the transfer
of values. All of the students included in the research demonstrated “frequent” level behavior. This result
showed that the students adopted the concept of democracy, which holds an important place in democratic
and scientific values, and often performed behaviors such as observing events and facts, participating in
discussions without hesitation and making predictions for the future, and being able to apply justice in all
aspects of their lives. This also shows that; secondary school 8" grade students in the sample group attach

importance to behaviors such as being courageous in making decisions and acting independently.

The values learned in the family will guide him in the social relations of the child and his adaptation to the
society (Akman, 2011; Uyanik, 2012). In the family, which is the first place where values are instilled, children 's
taking the sample of their parents is also closely related to the education level of the family. Children's
perspectives on values can be affected by the educational background of the parents. It has been determined
in many studies that the traces of the family are seen even in the character development of the child.
Accordingly, it is emphasized in the studies carried out that character education strengthens the bond between

mothers, fathers and children and has a great impact on children's character development (Chou et al., 2014).

In terms of the mother education status variable, no significant difference was found in the democratic value
scores of the 8™ grade students in the sample group in terms of the mother education status variable (p>.05).
This result is similar to the research results of Yazici (2011). On the other hand, in the study of Ural and Saglam
(2011), it was concluded that the education status of the students affects their democratic value scores.
Perspectives of students whose mothers are illiterate towards democratic values are not sufficient. ilgan et al.
(2013) found that the education status of the mother did not affect the scores of the sub-dimensions of
democratic values, the dimension of respect for the rights of others. In study, the mother's education variable
did not provide a significant difference on the scientific value scores of the students (SVS-Fs.212) = .880, p>.05).
Based on these results, the education level of the mother does not affect the scientific value views of the
secondary school 8" grade students in the sample group. Regardless of their education level, mothers

transferred their experiences and knowledge to their children and became effective in gaining value.

In study, no significant difference was found in the democratic and scientific value scores according to the
father's education level variable (p>.05). Similar to study, Ural and Saglam (2011) concluded that the education
level of the father does not affect the democratic value scores of the students. The results obtained show that
the importance of education in the study group, the family's bond and communication with children are strong.
As much as the education given at school matches the education received by the individual from his / her

family and environment, and also if the attitudes in which values are adopted in raising children are realized,
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values education also achieves the desired goals. As Ulusoy (2019) stated, if positive touches are made to the

lives of children from the moment they are born, virtuous individuals with strong personalities will grow.

As a result, secondary school 8" grade students, who constitute the research sample, attach importance to
democratic and scientific values and give meaning to the values by applying them to their living spaces.
Families also take an active role in values education and take responsibility as parents in this process. Parents
contribute to the education of values by supporting their children in matters such as paying attention to justice,

using democracy in every field, being courageous, and keeping up with scientific developments.
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8. SINIF OGRENCILERININ DEMOKRATIK ve BiLIMSEL DEGERLERE SAHiIP OLMA
DURUMLARI

0z

Degerler, bir toplumun butlinligiinii saglayan, yol gosterici davranis kaliplaridir. Bireyin ait oldugu
toplumun bir pargasi olabilmesi igin bu davranig kaliplarinin aktarilmasi saglanmalidir. Degerlerin
aktariminda, aile, okul ve toplum 6nemli bir rol oynar. Bu galismada Tirkiye’de bir ilde 8.sinif
ogrencilerinin demokratik ve bilimsel degerlere bakis acilari tespit edilmeye c¢alisiimistir.
Degerlerin tespiti icin Akbas (2004) tarafindan gelistirilen demokratik ve bilimsel degerler 6lcegi
ve demografik bilgi formu kullanilmistir. Arastirmanin evreni 2018-2019 egitim-6gretim yilinda
dgrenim goéren ortaokul 8. Sinif dgrencilerinden olusmaktadir. Orneklem ise, 4 ortaokulda
6grenim goren 245 sekizinci sinif 6grencisinden meydana gelmektedir. Arastirmada betimsel
tarama modeli kullanilmistir. Uygulanan istatistiksel hesaplamalar sonucunda cinsiyet, anne-baba
egitim dereceleri, ailenin ekonomik durumu gibi degiskenlerin etkisi incelenmistir. Bu
degiskenlerin normal dagilim gosterip gostermedigini belirlemek amaciyla degiskenlere ait
verilere, Kolmogorov-Smirnov testi kullanilarak normallik analizi yapilmistir. Analiz sonucunda
bilimsel degerler Olgeginin normal dagilim sergiledigi, demokratik degerler 6lgeginin ise normal
dagihm gostermedigi gorilmistlr. Bu ylizden demokratik degerler 6lgeginin alt problemlerinin
analizinde non-parametrik testler kullanilmistir. Ayrica yapilan glvenirlik analizi sonucunda
demokratik degerler 6lgeginin Cronbach's Alpha degeri .83, bilimsel degerler 6lgeginin Cronbach's
Alpha degeri .84 olarak tespit edilmistir. Aragtirma sonucunda bilimsel ve demokratik degerlerde
cinsiyet degiskeninde anlamli bir farklilik tespit edilmistir. Anne-Baba 6grenim durumu ve gelir
diizeyi degiskenleri, demokratik ve bilimsel deger puanlari tizerinde anlamli bir farkliliga neden
olmamustir. Katilimcilarin gérislerindeki anlamli fark .05 seviyesinde test edilmistir.

Anahtar Kelimeler: Degerler, Demokratik degerler, Bilimsel degerler, 8. sinif 6grencileri

790



IJOESS (i1ssn: 2146-1961) SEPTEMBER 2020
GiRiS

Son yillarda bireyden beklenen rollerin yenilik ve gelismelere paralel olarak degismesi, nitelikli bir bireyin
onemini artirmistir. Degerlerle donatilmis, davranislariyla érnek teskil eden, topluma karsi duyarlilik hissiyle
yetisen ve kendini gerceklestirmis bireyler yetistirmek, egitim sisteminin 6ncelikli amaclari arasindadir. Tirkce
Sozlikte “Ustln ve yararli nitelik” olarak tanimlanan deger kelimesi, toplumun milli ve manevi kaynaklarindan
beslenerek yarinlara aktarihr (Tirk Dil Kurumu, 2005). Yaman (2012), deger kavramini “insani degerli kilan,
bireyin sahip oldugu Ustin nitelikler ve donanimlar’” olarak tanimlar. Bu Gstin nitelikler bireyin kisiligini,
yasama bakis acisini, hangi durumda nasil davranmasi gerektigini belirler ve kisiyi yonlendirir. Birey de bu

yonlendirme sonucunda benimsedigi degerleri davranisa donistiirerek nitelikli bir birey olma yolunda ilerler.

Bireyin kendini gergeklestirmesini, ahlak ve karakter gelisimini, degerlerin olumlu bir sekilde yerinde
aktarilmasini amag edinen okullar, nitelikli bireyler yetistirebilmek icin tim paydaslariyla isb6lim icerisindedir.
Bunu gerceklestirmek, degerlere bagh olmakla birlikte, teknolojik gelismelere ayak uydurmakla saglanabilir.
Egitim programlarinda siklikla yinelenen degerlerin dogustan getirilmeyip sonradan kazanildigi gergeginin
onemi anlasildik¢ca, degerleri igsellestirmenin egitimciler, bireyler ve toplum acisindan yeri de Onem

kazanmaktadir.

Egitim, insanlar arasinda huzuru, mutlulugu saglayan, Ulkeyi her tlrli tehditten korumaya calisan, her daim
gelismeyi savunan manevi, geleneksel, ahlaki, bilimsel ve demokratik degerlerimizin biitin bireylere
kazandirilmasinda en 6nemli etkendir. Degerler egitimi, tim bu kazanimlarin bireylere aktariimasini saglar (Milli
Egitim Bakanhgi, 2015). Toplumsal hayati bu denli etkileyen deger kavramindan yoksun uluslar karmasa,
diizensizlik ya da daha biylk yikimlarla karsi karsiya kalirlar. Clinkii degerler sadece bireyin kisisel tercihleri,
arzulari degil tim toplumu igine alan, herkes i¢in 6nem arz eden bir yapidadir. Demokrasinin olmadigi yerlerde
insan haklarindan s6z edilemez. Demokrasi kavramina sahip bireyler yetistiren toplumlarda birlik-beraberlik,

saygl-hosgorii gibi degerler olgunlasir (Ulusoy, K. ve Erkus, B., 2016).

21. ylizyilda toplumlarin bilgi ¢cagina dogru ilerlemesiyle bireylerden beklenen sorumluluklar da farklhilagsmistir.
Hem demokratik hem de bilimsel degerlerle donatilmis nitelikli birey yetistirmek ana hedeflerin basinda
gelmektedir. 2017 yilinda buna bagl olarak Milli Egitim Bakanhgi ve Talim ve Terbiye Kurulu belirttigi mufredat
degisikligi bildirisinde, “mevcut mifredatlari, ¢agin getirmis oldugu gelismeler dogrultusunda bireyin ve
toplumun ihtiyaglarini giderecek sekilde yenilediklerini”’ bildirmislerdir. 2023 Egitim Vizyonunda birgok egitim
sorununa care aranirken; bireylerin kavrama gticliniin uygulamaya doénistiridlmesi gerektigi ve bu amagla Fen-
Teknoloji-Mihendislik-Matematik (FeTeMM) egitiminin bilimsel degerlere katkisi ortaya konulmustur (Corlu ve
digerleri, 2012). Degerlerin kazandiriimasinda ¢ok etkin role sahip okullarda 6ncelikli olarak hangi degerlerin
ogretilmesi gerektigi konusunda birgok arastirma yapilmis ve buna bagh olarak birgok farkh deger onerilmistir

(Akbas, 2004).
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Degerler egitimi Gzerinde calismalar olan Schwartz, degisik Ulkelerden tercih edilen degerlere gore bireysel
dizeyde bazi deger kategorileri belirlemistir. Bu degerler; giic, uyum, geleneksellik, basari, uyariima,
O6zdenetim, evrensellik, hazcilik, yardimseverlik ve givenlik olarak toplam 10 tiptir (Ros ve digerleri, 1999;
Schwartz ve digerleri, 2010). Bu deger kategorileri ait olunan topluma, kiiltire gore cesitlenerek egitim

programlarinda yer alir.

Program, egitimin sistemli ve planl bir sekilde ilerlemesini saglar. Bir degerler egitimi programinin hazirlanmasi
ve okullarda uygulamal olarak kullaniimasi da degerler egitimi uygulamasinda olusabilecek sorunlari en alt
seviyeye indirmede yardimci olur (Yazici, 2006). Programsiz olusturulmaya calisilan degerler egitimi amacina
ulasamaz. Ailede, okulda ve c¢evrede insanhga faydali bireyler gérebilmek icin egitim sisteminin degerler

egitimini temel almasi ve duyarh sekilde bu egitimin gerceklesmesi gerekir (Ulusoy, 2019).

Degerler egitimi, genclere benimsenen hayati kurmalarinda yol gosterici olur ve onlarin farkli degerler
gelistirmelerine imkan saglar (Kirschenbaum, 1995). Bu hizmetle yeni degerler olusturulur ve nitelikli bireylerin
sayisi her gecen giin artar. Ogrencinin davranislari lizerinde 6gretmenlerin benimsedigi ve ileri siirdiigi
degerlerin etkisinin oldugu bircok arastirma sonuglari bulunmaktadir (Goziitok, 1995). Gémleksiz ve Ciro
(2011) yaptiklari calismada Sosyal Bilgiler Ogretim Programi’nda yer alan degerleri ve dgrencilerin bu degerlere
yonelik tutumlari tespit etmislerdir. Buna gore, bilimsel tutum, kiltirel degerler, saygi, vatanseverlik, doga,
sorumluluk ve cevre degerleri agirhk kazanmistir. Izgar ve Beyhan (2015)'in da 6zellikle vurguladigi nokta,
degerlerin ancak programda yer alirsa bunlarin uygulanip, davranis 6rintisi haline getirilecegidir. Ders
kitaplarinda yer alan bu degerler, etkinlikler yolu ile verilmelidir. Ogrenci ve 6gretmen iliskilerinde, egitim ve
ogretim calismalarinda, egitsel etkinliklerde demokratik ve bilimsel degerleri dnemseyen, bu degerlerin
benimsedigi temel ilkeleri hedef alan bireyler toplumda hosgori ve kisilige 6nem vererek egitilirler (Kepenekgi,
2004). Hosgorinin olmadigl bir dizende, egitim ve demokratik diizen sekteye ugrar. Demokratik dizenin
sekteye ugramadan, devamliiginin saglandigi bilimsel c¢alismalarla sorgulayici ve ¢6zimleyici bireyler

yetistirmek, degerlerle donatilmis bir egitimle mimkiindir (Karakatik, 2001).

Doganay (2006), egitimin genel amaclari icerisinde deger egitimin de yer aldigini fakat 6gretim konusunda eksik
yonlerinin oldugunu dile getirmektedir. Hedefi, degerlere yonelik bir anlayis ve bilgi kazandirmak olan degerler
egitimi, benimsenen degerlere gore de toplumda yer almayi ilke edinir (Sigurdardottir ve Einarsdottir, 2016).
Sosyallesme ortami sunan okul, degerler Gzerine insa edilmis bir 6grenme alanidir (Turan ve Aktan, 2008).
Degerler egitimi, alana yonelik sinirlandirma getirmeden 6gretmenlerin 6grencilerine yonelik tutumlarinda,
0grenme ortamlarinin diizenlenmesinde, pekistirilen davraniglarda, etkinlik ve kazanimlarda yer almaktadir
(Veugelers ve Vedder, 2003). Demokrasiyi kosulsuz hayatinda yer etmis bireyler yetistirmek, nitelikli birey
olabilmenin bir adimidir. Bir toplumda ne kadar ¢ok demokrasi kurallari gegerliyse o derece de mutlu, huzurlu
bireyler, aileler mevcut demektir. Turkiye’de demokrasi, bireylere kazandirilmak istenen degerlerin basinda

gelmektedir (Aydin ve Girler, 2012; Yiksel ve digerleri, 2013).
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Demokrasi ve egitim kavramlari birbirlerine siki sikiya baghdir. Egitimle kazanilmasi 6ngorilen demokratik
tutumlar, okuldan once ailede kazanilir. Bu ylizden toplumsal deger yargilari, bireylere ebeveynleri tarafindan
dogru bicimde aktarilmahdir. Okullarda demokratik degerleri kazanan bireylerin, bilimsel degerlerle de
donatilmasi amaclanmaktadir. Bu amacla yetisen bireyler karsilikli hosgori, 6grenci iliskilerinde saygi, bilimsel
yeniliklere ilgi, teknolojiye ayak uydurma ve ¢agin gereklerine uyma egilimi gosterirler. Bu da egitim ve
degerlerin ayrilmaz bir biitin oldugunu, bunun devamhliginin saglanmasiyla nitelikli bireylerin sayisinin

artacagini gosterir.

Demokratik bir zeminde egitimin en 6nemli 6zelliklerinden birinin, insan dlstincesinde demokrasi fikrini
gelistirerek, davranislara bunu yansitmak oldugunu belirten Gokge (2013), insanlarin cinsiyet, dil, din ve irka
gore degil, bireysel kavrama glicline gore nitelendirilmesi gerektigini vurgular. Temel gliven duygusuna erismis
olan cocuklar, yasadigi toplumun deger yargilarini, 6rf, adetlerini, inanclarini aile ortaminda benimseyecektir.
Bundan dolayi ¢cocuklarda sosyallesmenin ilk adimlari, dogduklari andan itibaren tyesi olduklari aile kurumunda
atilir (Ulusoy ve Dilmag, 2014). Cocuklarin ilk egitim yuvalari, aile ortamidir. Yasamin her alaninda demokrasiyi
ve bilimi benimseyen, baskalarinin haklarina saygi gosteren, her daim dogruyu savunan ve bilimsel gelismelere
acik olan bireyler, demokratik ve bilimsel degerlerin birer savunucusu olurlar. Bu degerlerin hizla yayilmasiyla
toplum daha saghkli bir yapiya kavusur. Cevresine bagli, iyi bir insan ve vatandas yetistirebilmek igin genclere,
cocuklara yol gdsterilmeli, gerekli yardim saglanmalidir (Hékelekli, 2010). istendik davranislari hayatinda rehber

edinen birey, kendini gerceklestirerek ait oldugu toplumda da saygin yer edinebilecektir.

Vrasmas (2001)’a gore, ¢ocuk yetistirmede ahlak kurallari, 6rf-adetler ve gelenekler aileler tarafindan kesinlikle
onemsenir. Yani, veliler ¢cocuklarinin 6grenim gorecegi okulu belirlerken, okulda degerler egitiminin ne sekilde
verildigine de dikkat etmektedirler (Marfleet, 1996). Ogrenci, veli, 6gretmen ve idarecinin bir birey olarak deger
gordugu demokratik okullarda, kararlar alinirken adil sekilde davranilir ve her birinin gérisu alinir. Saygi, sevgi
ve hosgoriinin yaygin oldugu toplumlarda demokrasi kavrami olmazsa olmazlardandir ve hayatin her alanina
yayllmistir. Her bireyin kendine, ¢evresine ve yasadigl topluma karsi sorumluluklari vardir. Bu sorumluluklarin

tespit edilmesinde bircok degiskenden yararlanilr.

Egitimde Ogrencilerin sahip olduklari demokratik ve bilimsel degerlere yonelik gorislerinin arastirilmasi, bu
degerlere bakis acilarinin tespit edilmesi olduk¢ca 6nem kazanmis, bu gorislerin cinsiyet, gelir durumu gibi
cesitli degiskenlerle olan iliskilerinin tespit edilmesi bircok geribildirimi de beraberinde getirmistir. Bu nedenle
bu calismada demokratik ve bilimsel degerlerin cinsiyet, anne-baba egitim durumu ve ailenin ekonomik diizeyi
gibi degiskenlere bagh olarak farkhlasip farkhlasmamasinin incelenmesi 6nemli gorilmektedir. 8. sinif
ogrencilerinin demokratik ve bilimsel deger kazanimlarinin ne oranda gergeklestirildiginin belirlenmesi bu

arastirmanin oncelikli amacidir. Bu amagla asagidaki sorulara yanit aranmigstir:

1. Cinsiyete gore demokratik ve bilimsel deger yargilari anlaml bir farklilk saglamakta midir?
2. Ailelerin gelir durumuna gére demokratik ve bilimsel deger yargilari anlaml bir farkhhk saglamakta

midir?
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3. Annenin egitim durumuna gore demokratik ve bilimsel deger yargilari anlamh bir farklilik saglamakta
midir?
4. Babanin egitim durumuna goére demokratik ve bilimsel deger yargilari anlamh bir farkhlik saglamakta

midir?
YONTEM

Tirkiye'de bir ilde 6grenim goren ortaokul 8. Sinif 6grencilerinin demokratik ve bilimsel degerlere yonelik
goruslerini farkl degiskenlerle belirlemeyi amaclayan bu ¢alismada, betimsel tarama modeli kullaniimistir.
Betimsel arastirmalar, mevcut durumu saptamayi ve problemi anlamayl amaglar (Arikan, 2011). Arastirmada
konu olan olay, kisi ya da nesneler oldugu sekliyle, kendi kosullari icinde tanimlanmaya c¢alisiimistir. Tarama
modelleri de ge¢miste olan veya zaten hali hazirda var bulunan bir durumu oldugu sekliyle betimlemeyi amag
edinen bir arastirma yaklasimi olarak benimsenir (Neuman, 2007). Birini herhangi bir sekilde etkileme ya da

degistirme gayreti icine girilmez. Olmasi gereken, konuyu belirlemek ve gézlemlemektir (Karasar, 2007).

Calismanin verileri, cinsiyet, aile gelir durumu, anne-baba 6grenim durumu gibi kisiyi tanimlayan sorulardan
olusan demografik bilgi formu, 14 soruluk demokratik degerler dlcegi (DDO) ve 18 soruluk bilimsel degerler
olcegi (BDO) araciligiyla toplanmistir. Calismada DDO ve BDO iizerinde uygulanan testin giivenirlik analizi

sonuglari Tablo 1 ve Tablo 2’de sunulmustur.

Tablo 1. Demokratik Degerler Olgegi Guvenirlik Analizi

. Maddelere gére standardize edilmis
Cronbach's Alpha Madde sayisi
Cronbach Alpha

.831 .861 14

Tablo 2. Bilimsel Degerler Olcegi Giivenirlik Analizi

Maddelere gére standardize edilmi
Cronbach's Alpha & : Madde sayisi
Cronbach Alpha

.841 .847 18

Tablo 1 ve Tablo 2 giivenirlik analizi sonuclarina gére, DDO Cronbach alfa degeri .831, BDO Cronbach alfa degeri

.841 olarak hesaplanmistir. Buna gore her iki 6lcek de son derece giivenilir sonuglara sahiptir.
Evren ve Orneklem

Arastirmanin evrenini, Turkiye’de bir ilde 2018-2019 egitim-6gretim yilinda 6grenim goéren ortaokul 8.sinif

dgrencileri olusturmaktadir. Orneklemi ise, 4 ortaokulda 8.sinifta 6grenim géren 245 6grenci olusturmaktadir.
Verilerin Toplanmasi

Arastirmanin verileri, ortaokul 8. Sinif 6grencilerine ylz yiize uygulanan anket araciligiyla elde edilmistir.

Verilerin toplanmasi asamasinda iki farkh deger olgegi kullaniimistir. Bu olcekler Akbas (2004) tarafindan
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gelistirilen, DDO ve BDO’diir. DDO, égrencilerin demokratik deger yargilarini 6lgmeye odakli 14 maddeden
olusurken; BDO, &grencilerin bilimsel tutumlarina ydnelik 18 maddeden olusmaktadir. Ayrica dgrencilerin
cinsiyet, anne-baba 6grenim durumu, aile aylik gelir dlizeyi, ailedeki birey sayisi ve anne-baba meslegini iceren
demografik bilgi formundan da yararlanilmistir. Verilerin toplanmasi siirecinde il Milli Egitim Midirligi’nden
gerekli izinler alindiktan sonra arastirma yapilan ortaokul 6grencileriyle ylUz vyilize gorusulerek anket
uygulanmistir. Arastirmada tiim etik ve gizlilik gerekliligine bagh kalinarak veri toplama araglarinin etik

uygunluguna 6nem verilmistir.
Verilerin istatistiksel Analizi

Arastirmada, 8.sinif 6grencilerinden anket araciligiyla toplanan verilerin istatistiksel analizinde SPSS 21 paket
programi kullanilmistir. istatistiksel hesaplamalardan 6nce &grencilerin demokratik ve bilimsel degerler
Olcegine vermis olduklari cevaplarin givenirliginin test edilmesi amaciyla Cronbach’s Alfa testi uygulanmistir.

Yapilan test sonucunda DDO giivenirlik katsayisi .831 ve BDO giivenirlik katsayisi .841 bulunmustur.

Normal dagilima uyma durumunun incelenmesinde 6rneklem biyiklGginin 245 6grenci olmasi ve 50 kisiden
blyik olmasi nedeniyle Kolmogorov-Smirnov testi uygulanmistir (Blyukoztirk, 2011). Bu sonuglara gore,
Kolmogorov-Simirnov testinin p=.05"ten biyiik ¢cikmasi nedeniyle BDO’niin normal dagihm gosterdigi fakat
DDO’niin  Kolmogorov-Simirnov testinin p=.05"ten kii¢iik ¢ikmasi nedeniyle normal dagilim gdstermedigi
belirlenmistir. Normal dagihm saglandiginda, , degiskenlere t testi ve tek yonli varyans analizi (ANOVA), normal
dagihmin saglanamadigi durumlarda degiskenlere Mann Whitney U ve Kruskal Wallis testi uygulanmistir.
Tanimlayici istatistiklerde degiskenlerin yilizde, standart sapma, aritmetik ortalama ve frekans degerleri

hesaplanmistir. 5’li likert olgegi ifadeleri igin belirlenen sinirlar Tablo 3’te goriilmektedir.

Tablo 3. 5'li Likert Olgek Sinirlari

Secenekler Sinirlar

Daima (Tamamen yeterli, Cok, Tamamen katiliyorum) 4.51-5.00

Siklikla (Yeterli, Oldukga, Katiliyorum) 3.51-4.50

Bazen (Kismen yeterli, Bazen, Karasizim) 2.51-3.50

Nadiren (Yetersiz, Cok Az, Katiimiyorum) 1.51-2.50

Hi¢ (Tamamen yetersiz, Hig, Hi¢ katilmiyorum) 1.00-1.50
BULGULAR

Bu calismada 6rneklem grubundaki 6grencilerin demokratik ve bilimsel deger yargilar cinsiyet, anne-baba
egitim dizeyi ve aile gelir diizeyi degiskenlerine gére analiz edilmistir. Tim analizler ve degerlendirmeler farkh

baslik altinda verilmistir.
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Cinsiyet Degiskenine Gore Demokratik ve Bilimsel Degerlere Sahiplik Durumlari

Arastirmada incelenen degiskenlerden ilki, 8. Sinif 6grencilerinin demokratik ve bilimsel deger yargilarinin
cinsiyet degiskenine gore degisip degismedigidir. Normal dagilm sergileyen BDO puanlarinin cinsiyet

degiskenine gore analizi Tablo 4’te yer almaktadir.

Tablo 4. Cinsiyet Degiskenine Gore Bilimsel Degerlere iliskin t-Testi Analizi

Degerler Cinsiyet N X S t sd p
BDO Kiz 103 3.8398 .53272 .609 221 .007
Erkek 120 3.7898 .67191
*p< .05

Tablo 4’'te goérildigiu gibi, BDO’de kiz dgrencilerin ortalamasi, erkek &grencilere oranla daha yiiksektir.
Ogrencilerin BDO puanlarinin cinsiyet degiskenine gére anlamh farklik gosterip gdstermedigini belirlemek
lizere yapilan t testi anlamli gikmistir (BDO-t221)=.609, p<.05). Cinsiyet degiskeni dgrencilerin bilimsel degerlere

ulasmalarinda farkhlik gostermektedir. Ayrica 6grencilerin ortalamalari “siklikla” seviyesindedir.

DDO normal dagilim saglamadigi icin cinsiyet degiskenine non-parametrik testlerden Mann-Whitney U testi

uygulanmistir. Test sonuglari Tablo 5’te gorilmektedir.

Tablo 5. Cinsiyet Degiskenine Gére Demokratik Degerlere iliskin Mann-Whitney U Testi sonuglari

Degerler Cinsiyet N Xsira Ysira u z p
DDO Kiz 110 129.20 14212.00 5863,00 -2.133 .033
Erkek 127 110.17 13991.00
Toplam 237
*p< .05

Tablo 5’'te goériildigi gibi, DDO’niin Mann-Whitney U testi sonucu elde edilen z degeri -2,133 ve anlamhlik
degeri (p degeri) .033’tlir. Anlamhhk degerinin .05'ten kiclik olmasi demokratik degerlerde cinsiyet
degiskeninde istatistiksel olarak kiz 6grencilerin lehine anlamli diizeyde farkhhgin oldugunu géstermektedir. Sira
ortalamasi degerleri incelendiginde ise, demokratik deger algilarinin kiz 6grencilerde (129), erkek 6grencilere

(110) oranla daha yiiksek oldugu soylenebilir.

Aile Gelir Durumuna Goére Demokratik ve Bilimsel Degerlere Sahip Olma Durumlar

Calismada aile gelir durumuna goére demokratik ve bilimsel degerleri gosterme durumlari diger bir arastirma

sorusudur. Tablo 6’da gelir durumlarinin tespiti i¢in yapilan analizler yer almaktadir.
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Tablo 6. Aile Gelir Durumu Degiskenine Gére Demokratik ve Bilimsel Degerlere iliskin Merkezi Egilim ve Yayilma

Olcileri
DDO BDO
Aile Gelir Durumu — -
N X S N X S
0-2.000 TL 60 4.0048 .69388 56 3.7718 .67417
2.001 TL-4.000TL 84 4.1003 57434 77 3.7612 .60262
4.001TL-6.000TL 48 4.0789 .66880 46 3.8829 .60397
6.000 TL + 41 3.7631 70411 40 3.8250 .53012
Toplam 233 4.0120 .65671 219 3.8011 .60757

Tablo 6’ya goére yapilan incelemelerde, DDO’de aile gelir durumu 2.001 TL - 4.000 TL ortalama olarak en yiiksek,
6.000 TL ve Uzeri dizey en dusik bulunmustur. En homojen dagihm 2.001 TL - 4.000 TL gelir seviyesine sahip
gruptur. En cok yayllma gdsteren grup ise 6.000 TL ve (izeri gelir diizeyine aittir. BDO’de ise 4.001 TL - 6.000 TL
dizeyi en yiksek, 2.001 TL - 4.000 TL diizeyi en dislik bulunmustur. En homojen dagilim 6.000 TL ve Gzeri gelir
seviyesine sahip gruptur. En ¢ok yayllma gosteren grup ise 0 - 2.000 TL gelir diizeyine aittir. Ayrica 6grencilerin
aile gelir durumu puanlari ortalamalarinin “siklikla” seviyesinde oldugu gorilmustir. Tablo 7’de, aile gelir

durumuna gére BDO’niin ANOVA sonuglari verilmistir.

Tablo 7. Aile Gelir Durumuna Gore Bilimsel Degerlere iliskin Puanlarinin ANOVA Sonuglari

Degerler Varyansin kaynagi Kareler Toplami sd Kareler Ortalamasi F p
BDO Gruplar Arasi .501 3 .167 449 718
Gruplar ici 79.972 215 372
Toplam 80.473 218
*p<.05

Tablo 7 incelendiginde, 8.sinif 6grencilerinin bilimsel deger puanlarinin aile gelir durumu degiskeni tzerinde
anlamli bir etkisi yoktur (BDO-Fg.215=.449, p>.05). DDO’de normal dagihm saglanmadigi icin ANOVA testine
paralel olarak non-parametrik testlerden Kruskal Wallis testi uygulanmistir. Test sonuclari Tablo 8’'de

gorilmektedir.

Tablo 8. Aile Gelir Durumu Degiskenine Gére Demokratik Degerlere iliskin Kruskal Wallis Testi Sonuclari

Degerler  Aile Gelir durumu N Xsira X2 sd p
DDO 0-2000 TL 60 117.71 7.683 3 .053
2001-4000 TL 84 124.75
4001-6000 TL 48 124.50
6000 TL + 41 91.30
Toplam 233
*p<.05

Tablo 8’e gére DDO puanlarinin aile gelir durumu degiskenine gére anlamli farklilik gdsterip gdstermedigini
belirlemek tzere yapilan “Mann Whitney-U” Testi sonucunda, istatistiksel olarak anlamli farklilik géstermedigi
saptanmistir ( p>.05). Sira ortalamasi degerleri incelendiginde ise, aile gelir durumu 2001-4000 ile 4001-6000 TL

olan 6grencilerin demokratik deger algilarinin diger dagihmlardan daha yiiksek oldugu séylenebilir.
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Annenin Ogrenim Durumuna Gére Demokratik ve Bilimsel Degerlere Sahip Olma Durumlari

Annenin 6grenim durumuna gore demokratik ve bilimsel degerlere sahip olma durumlari arastirmada yaniti

aranan baska bir sorudur. Bunun tespiti icin yapilan analizler Tablo 9’da verilmistir.

Tablo 9. Annenin Ogrenim Durumuna Gére Demokratik ve Bilimsel Degerlere iliskin Merkezi Egilim ve

Yayilma Olgiileri

Anne Ogrenim Durumu DDO BDO
N X S N X S

ilkokul 34 4,1429 57574 31 3.7963 .58259
Ortaokul 52 3.9231 .74350 49 3.8423 .56639
Lise 90 4.1460 .56120 83 3.8333 .24845
Yiiksekokul 27 4.0344 .62439 26 3.8768 .59873
Lisans 24 3.7232 .77886 24 3.6508 .70747
Y.Lisans - Doktora 5 3.7143 .78895 5 3.8098 .56638
Toplam 232 4.0296 .65378 218 3.8033 .61005

Tablo 9’da gériildigii gibi, DDO’de annesi lise mezunu olanlar ortalama olarak en yiiksek, lisans mezunu olanlar
en dusidk bulunmustur. En ¢ok yayllma gosteren grup Y.Lisans-Doktora 6grenim dizeyidir. Anne 0grenim
diizeyinde en homojen dagilim ise lise grubudur. BDO’de ise annesi yiiksekokul mezunu olanlarin ortalamasi en
yiuksek, lisans mezunu olanlarin ortalamasi en disiik bulunmustur. En ¢ok yayillma gdsteren grup lisans 6grenim
dizeyidir. Standart sapma puanlarindan annesi ortaokul mezunu olanlarla Y.Lisans — Doktora mezunu olan
ogrencilerin gorislerinin 6zdes oldugu anlasilmaktadir. Ayrica 6grencilerin anne 6grenim durumu puanlari

ortalamalarinin “siklikla” seviyesinde oldugu gorilmastir.

Tablo 10. Anne Ogrenim Durumuna Gére Bilimsel Degerler Puanlarinin ANOVA Sonuglari

Degerler Varyansin kaynagi Kareler Toplami sd Kareler Ortalamasi F p
BDO Gruplar Arasi 1.642 5 .328 .880 495
Gruplar ici 79.117 212 .373
Toplam 80.760 217
*p<.05

Tablo 10’da goruldagi gibi, 6grencilerin bilimsel deger puanlari, annenin 6grenim durumu degiskeni tzerinde
anlamli bir farklihk saglamamistir (BDO-F(5.212=.880, p>.05). DDO’de normal dagilim saglanmadigi icin ANOVA
testine paralel olarak non-parametrik testlerden Kruskal Wallis testi uygulanmistir. Test sonuglari Tablo 11’de

gorilmektedir.
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Tablo 11. Anne Ogrenim Durumuna Gére Demokratik Degerlere iliskin Kruskal Wallis Testi Sonuglari

Degerler Anne Ogrenim Durumu N Xsira X2 sd p
DDO ilkokul 34 128.85 10.604 5 .060
Ortaokul 52 108.66
Lise 90 127.61
Yiksekokul 27 112.19
Lisans 24 85.67
Y.Lisans - Doktora 5 85.30
Toplam 232
*p<.05

Tablo 11’e gore Kruskall Wallis testi sonucu, demokratik deger puanlarinin anne 6grenim durumu degiskeni
Gzerinde anlamli bir farka neden olmadig tespit edilmistir (p>.05). Sira ortalamasi degerleri incelendiginde ise,
annesi ilkokul mezunu olan égrencilerin demokratik deger algilarinin daha ylksek oldugu séylenebilir. Annesi
lise mezunu olanlarin da bu degerlere ¢ok yakin oldugu tespit edilmistir. Bu sonuglara bagl olarak demokratik
degerlerin aktariminda anne 6grenim durumunun derecesi etkili degildir. Annenin 6grenim durumu ilkokul da

olsa, lise de olsa deger aktariminda olumlu rol almaktadir.

Babanin Ogrenim Durumuna Gére Demokratik ve Bilimsel Degerlere Sahip Olma Durumlari

Arastirmada demokratik ve bilimsel deger yargilarinin babanin 6grenim durumuna gore degisip degismedigi

yaniti aranan sorular arasindadir. Bunun tespiti icin yapilan analizler Tablo 12’'de verilmistir.

Tablo 12. Babanin Ogrenim Durumuna Gére Demokratik ve Bilimsel Degerlerin Merkezi Egilim ve

Yayilma Olgileri

i bDO BDO
Baba Ogrenim Durumu - -
N X S N X S

ilkokul 23 4.2578 .50404 22 3.9975 49527
Ortaokul 51 3.9958 .74483 49 3.8220 .68437
Lise 83 4.0499 .57649 73 3.8158 .61425
Yuksekokul 41 4.0366 .59163 42 3.7474 .58425
Lisans 23 4.1180 .65345 22 3.8005 .56465
Y.Lisans - Doktora 9 3.3095 1.03325 8 3.8125 .50564
Toplam 230 4.0342 .65634 216 3.8207 .60311

Tablo 12 incelendiginde; DDO’de &grenim durumu ilkokul mezunu olan babalarin ortalamasi en yiiksek,
Y.Lisans-Doktora mezunu olan babalarin ortalamasi en diisiik bulunmustur. BDO’de yine ortalamanin en yiiksek
oldugu grup ilkokul mezunlariyken, yliksekokul mezunu olan babalarin ortalamasi en dusik olarak saptanmistir.
Her iki 6lcekte de en c¢ok yayilma gosteren grup ortaokul dizeyidir. Ayrica 6grencilerin baba 6grenim durumu

puanlari ortalamalarinin “siklikla” seviyesinde oldugu gortlmustir. En homojen dagilim ise ilkokul dizeyidir.
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Tablo 13. Baba Ogrenim Durumuna Gére Bilimsel Degerlerin ANOVA Sonuclari

Degerler Varyansin kaynagi Kareler Toplami sd Kareler Ortalamasi F p
BDO Gruplar Arasi .925 5 .185 .503 774
Gruplar igi 77.279 210 .368
Toplam 78.203 215
*p<.05

Tablo 13’te goruldigi gibi baba 6grenim durumu degiskeni, 6grencilerin bilimsel deger puanlari {izerinde
anlamli bir farkhliga neden olmamistir (BDO-Fs210=.503, p>.05). DDO’de normal dagilim saglanmadigi igin
ANOVA testine paralel olarak non-parametrik testlerden Kruskal Wallis testi uygulanmistir. Test sonuglari Tablo

14'te gorulmektedir.

Tablo 14. Baba Ogrenim Durumuna Gére Demokratik Degerlere iliskin Kruskal Wallis Testi Sonuglari

Degerler Baba Ogrenim Durumu N Xsira X2 sd p
DDO ilkokul 23 139.54 8.345 5 138
Ortaokul 51 115.28
Lise 83 113.60
Yiiksekokul 41 114.82
Lisans 23 119.72
Y.Lisans - Doktora 9 65.11
Toplam 230
*p<.05

Tablo 14’te goruldiuga gibi baba 6grenim durumu degiskeni demokratik deger puanlari tGzerinde anlamh bir
farkliliga neden olmamistir (p>.05). Sira ortalamasi degerleri incelendiginde ise, babasi ilkokul mezunu olan

ogrencilerin demokratik deger algilarinin daha yiksek oldugu séylenebilir.

TARTISMA VE SONUC

Egitim slirecinde amag, sadece bilgi ve beceri kazandirmak degildir. Giiniimuzde hizla degisen teknolojiye ve
toplumsal degisimlere ayak uydurabilen, kendini gergeklestiren, degerlere 6nem veren nitelikli bireyler
yetistirmek egitim yuvalarinin 6ncelikli amaci olmustur. Ulusoy ve Arslan (2014)'in da belirttigi gibi; iyilik ve
glzelliklerin yayginlastirilmasinda, istenmeyen, olumsuz davranis ve dusincelerin yerini iyi ve olumlu
davranislara birakmada, degerler egitimi blylik 6nem tasimaktadir. Bu degerler toplumun hedef olarak

gordigi, ulasilmak istenen tutum ve davraniglardir.

Kagitcibasi (1998)'nin da vurguladigi gibi, anne ve babanin benimsedigi degerler cocuklarin davranislarina yon
vermektedir. Bu nedenle aile de davranis egitiminde cocuklarina baskici tutumdan kacinmali, deger egitiminde
yaptiklariyla 6rnek olmali ayrica tutumlariyla gelismemelidir. Birey, ailede kazanmis oldugu degerleri, inanglari,
ahlaki davranislari okul ortaminda karsilastigi bireylerle bitinlestirir. Bu nedenle degerler egitiminin amacina
ulasmasi icin okul ortaminin ve 6gelerinin diizenlenmesi gerekir (Cengelci ve digerleri, 2013). Degerler egitimini
gerceklestirirken kullanilacak etkinliklerde dogrudan telkinde bulunmadan, teknolojik gelisme ve yenilikler

aracihgiyla degerleri asilamaya calismak olduk¢a onemlidir. Boylece hem bilimsel yéntemlerle daha kalici
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o6grenme saglanir hem de Ogrencilerin yasantilarindan ve bildiklerinden yola c¢ikarak degerlerini aciga

vurmalarina yardimci olunur (Ulusoy, 2016).

Alan yazinda deger yonelimlerinin aile egitim durumu, cinsiyet, sosyo-ekonomik diizey gibi degiskenlere gore
incelenmesinde farkh tespitler gérmek mimkiandar. Atay (2014)'in calismasinda, 6grencilerin cinsiyet
degiskenine gore, Ust biligsel farkindaliklari ile fen 6grenmeye yonelik motivasyon duizeyleri incelenmis ve sonug
olarak anlamli bir farkhhk tespit edilmistir. Geleneksel, evrensel ve hedonistik degerlere gore yapilan cinsiyet
karsilastirmasinda (Altunay ve Yalginkaya, 2011), kadinlarin tim deger alanlarina daha fazla 6nem verdikleri
gorilmustir. Demir ve digerleri (2012)'nin ¢alismalarinda 7.siniflarin Fen ve Teknoloji dersine yonelik
motivasyonlari incelenmis ve kizlar lehine anlamli ¢ikan degiskenler, aylik gelir durumu, cinsiyet, babanin egitim
durumu olmustur. Anne egitim dizeyi degiskeninde anlamli bir farklilik gorGlmemistir. Yine 6grencilerin
degerlere ulasma diizeylerini cinsiyet degiskeni faktdriine gére inceleyen Unlii ve Metin (2016)’in ¢alismasinda,
erkek ve kiz ogrenciler arasinda cinsiyet faktorinin herhangi bir etkisinin olmadig tespit edilmistir.
Mehmedoglu (2006)'nun ¢alismasina gore, gelir durumu alt dizeydeki 6grencilerin degerlere verdikleri 6nem,
gelir durumu (st ve orta diizey olan 6grencilere gore dusik cikmistir. Ayrica gig, uyarihm ve evrensellik deger

yonelimleri agisindan anlamli farkhlk oldugu gorilmustir.

Yasanilan ¢agin demokrasiye, hizla gelisen bilgi ve teknolojiye ¢ok fazla 6nem vermesinden hareketle, bu
calismada bireyin sahip oldugu demokratik ve bilimsel degerler cinsiyet, ebeveyn 6grenim durumu ve sosyo-
ekonomik durum agisindan incelenmistir. ilk olarak arastirmada ortaokul 8. sinif 6grencilerinin demokratik ve
bilimsel degerlere ulasma dizeyleri, cinsiyet degiskenine gére parametrik testlerden t testi ile non-parametrik
testlerden ise Mann-Whitney U testi ile analiz edilmistir. Yapilan analizlerde cinsiyet degiskeni, 6grencilerin
demokratik ve bilimsel degerlere ulasmalarinda anlamli bir farkhlik saglamaktadir ( p<.05). Buna bagl olarak da
yapilan t testi ve Mann-Whitney U testi anlamli ¢ikmistir. Orneklem grubundaki kiz 8grenciler, demokratik ve

bilimsel degerlere erkek 6grencilerden daha fazla 6nem vermistir.

Bircok arastirmada cinsiyet degiskeni farkli o6rneklemlerin motivasyon dizeyleri, algilar, tutumlari gibi
ozelliklerle analiz edilerek karsilastiriimistir ve elde edilen sonuclar benzerlik géstermektedir (Gomleksiz ve Kan,
2008; Khamis ve digerleri, 2008; Sezen ve Palig, 2011; Yildirnm ve digerleri, 2011; Polat ve Caliskan, 2013). Akbas
(2004) da calismasinda, kiz 6grencilerin demokratik degerlere erkeklerden daha fazla sahip oldugu tespitine
varmistir. Bilimsel deger puanlarinda herhangi bir farklihk gézlenmemistir. Buna karsilik Karahan ve digerleri
(2006) ve Yazici (2011) ise, demokratik degerlerin cinsiyete gore farklilasmadigini yaptiklari calismalarla analiz

etmislerdir.

Toplumun yapisi ve yasanan gelismeler degerler egitiminin gelecegini etkilemektedir (Yigittir, 2009). Bu
etkilenme ile birlikte bireylerin de algilari, yasama bakis agilar degisebilmektedir. Sosyo-ekonomik diizeyin
degerler egitiminde etkili oldugunu ifade eden Hines (2008), bireylerin ekonomik refah diizeyleri ne kadar
artarsa, deger algilarinin da o derece sekillendigini saptayarak, ekonomik refah dizeyinin artmasi ya da

azalmasiyla birlikte deger algisinin da degisebilecegini tespit etmistir.
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Calismada incelenen bir diger alt problem, demokratik ve bilimsel deger puanlarinin aile gelir durumuna gore
farkhlasip farkhilasmadigidir. Aile gelir durumuna yonelik analizlerde 6grencilerin demokratik ve bilimsel deger
puanlarinda anlaml farklilik gérilmemektedir ( p>.05). Akbas (2004) da ¢alismasinda sosyo-ekonomik durumun
ogrencilerin demokratik ve bilimsel deger puanlarinda bir farkhlik yaratmadigi sonucuna ulasmistir. Yazici
(2011) yaptigr arastirmada, demokratik deger puanlarinin aile gelir diizeyi degiskenine gore herhangi bir

farkhhga neden olmadigi tespitinde bulunarak bu ¢alismaya benzer sonuglar elde etmistir.

Elde edilen bulgulara gore, ailenin maddi durumunun 6grencinin kaynak ulasimina, internet kullanimina, kitap
alimina engel olmadigl ve degerlerin aktariminda gelir dagilimin etkisinin olmadig1 kanitlanmistir. Arastirma
kapsamina alinan o6grencilerin timia “sikhkla” seviyesinde davranislar gostermistir. Bu sonug, 6grencilerin
demokratik ve bilimsel degerler icinde 6nemli bir yer tutan demokrasi kavraminin 6grenciler tarafindan
benimsendigini, olay ve olgulari gézleme, tartismalara ¢ekinmeden katilma ve gelecege yonelik tahminler
yapma, adaleti hayatinin her alaninda uygulayabilme gibi davranislari cogunlukla yaptiklarini géstermistir. Bu da
gosteriyor ki; 6rneklem grubundaki ortaokul 8. sinif 6grencileri, karar almada cesaretli olma, bagimsiz hareket

etme gibi davranislara 6nem vermektedirler.

Ailede 6grenilen degerler cocugun sosyal iligskilerinde ve topluma uyum saglamasinda ona rehber olacaktir
(Akman, 2011; Uyanik, 2012). Degerlerin asilandigi ilk yer olan ailede ¢ocuklarin ebeveynlerini 6rnek almalari,
ailenin egitim dizeyiyle de vyakindan iliskilidir. Cocuklarin degerlere bakis agilari ebeveynlerin egitim
durumundan etkilenebilmektedir. Cocugun karakter gelisiminde dahi ailenin izlerinin goraldigiu bircok
arastirmada tespit edilmistir. Buna bagli olarak gergeklestirilen galismalarda karakter egitiminin anne, babalar
ve cocuklar arasindaki bag giiclendirerek ¢ocuklarin karakter gelisimine buyik etki ettigi vurgulanmaktadir

(Chou ve digerleri, 2014).

Anne egitim durumu degiskeni agisindan 6rneklem grubundaki 8.sinif 6grencilerinin, demokratik deger
puanlarinda anlaml bir farkhhk tespit edilmemistir (p>.05). Bu sonug Yazici (2011)'nin arastirma sonuglariyla da
benzerlik gostermektedir. Bu sonuglara bagh olarak demokratik degerlerin aktariminda anne 6grenim
durumunu etkili degildir. Annenin 6grenim durumu ilkokul da olsa, lise de olsa deger aktariminda olumlu rol
almaktadir. Buna karsin Ural ve Saglam (2011)in arastirmasinda, Ogrencilerin anne 6grenim durumunun
demokratik deger puanlarini etkiledigi sonucuna ulasilmistir. Annesi okuma yazma bilmeyen 6grencilerin
demokratik degerlere bakis acilari yeterli diizeyde degildir. ilgan ve digerleri (2013) calismalarinda, annenin
O6grenim durumunun demokratik degerlerin alt boyutlarindan bagkalarinin haklarina saygi boyutuna iligkin
puanlari etkilemedigi tespitine varmislardir. Ayrica galismada annenin 6grenim durumu degiskeni 6grencilerin
bilimsel deger puanlari Gizerinde anlamli bir farklilik saglamamistir (BDO-F(s-212)=.880, p>.05). Bu sonuglara bagh
olarak, anne 6grenim diizeyi, 6rneklem grubundaki ortaokul 8.sinif 6grencilerinin bilimsel deger goriislerine etki
etmemektedir. Anneler 6grenim durumlari ne olursa olsun deneyimlerini, bilgi birikimlerini ¢ocuklarina

aktararak deger kazanimlarinda etkili olmuslardir.
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Calismada demokratik ve bilimsel degerler puanlarinda baba 6grenim durumu degiskenine gére anlamli bir
farkhhik tespit edilmemistir (p>.05). Ural ve Saglam (2011) calismaya benzer olarak babanin 6grenim
durumunun 6grencilerin demokratik deger puanlarini etkilemedigi sonucuna varmistir. Elde edilen sonuglar
arastirma grubunda egitimin ne kadar 6nemsendigini, ailenin c¢ocuklarla olan baginin, iletisiminin glgla
oldugunu gostermektedir. Okulda verilen egitimle, aileden, cevreden alinan egitim ne kadar uyusursa, gocuk
yetistirmede degerlerin benimsendigi tutumlar gerceklestirilirse, degerler egitimi de istedigi hedefleri yakalar.
Ulusoy (2019)’'un da dile getirdigi gibi ¢ocuklar diinyaya geldigi andan itibaren onlarin hayatina olumlu

dokunuslar yapilirsa, kisiligi saglam, erdemli bireyler yetisir.

Sonug olarak, arastirma orneklemini olusturan ortaokul 8.sinif 6grencileri demokratik ve bilimsel degerlere
onem vermekte, onlari yasam alanlarina uygulayarak degerlere anlam kazandirmaktadirlar. Aileler de degerler
egitiminde aktif olarak rol alarak bu siregte sorumluluk Ustlenmektedirler. Ebeveynler, cocuklarina adalete
onem verme, demokrasiyi her alanda kullanma, cesaretli olabilme, bilimsel gelismelere ayak uydurabilme gibi

konularda destek olarak degerler egitimine katki saglamaktadirlar.
ONERILER

Bu arastirma, ortaokul 8.sinif 6grencileriyle yuritulmustir. Degerler egitiminin ¢ok boyutlu oldugu da dikkate
alinarak benzer galismalar diger ortaokul 6grencileri ile de yiritiulerek alana katki saglanabilir. Farkh teknikler

kullanilarak daha detayli bilgilere ulasilabilir.
ETiK METNI

Bu makalede dergide belirtilen yazim kurallarina, arastirma ve yayin etigi kurallarina, yayin ilkelerine ve etik

kurallara uyulmustur. Bu makaleden kaynakli dogabilecek tiim ihlaller yazar sorumlulugu kapsamindadir.
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Sorumlu Arastirmaci : Ferhat BAHCECI
09.05.2019 25 2 Yardimer Aragtirmact: Tugba TUMEN
KARAR

“Degerler Egitimi ile Tlgili Ogrenci ve Ogretmen Gériisleri” konulu calisma etik kurulumuzda
goriisiilmiis olup; calismanin etik kurallara uygun olduguna oybirligiyle karar verilmistir.
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