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ABSTRACT

The aim of this study is to test the theoretical model developed for the mediating role of
teamwork in the relationship between teachers' emotional intelligence levels and life
satisfaction. The study group of the research consists of 339 teachers, 246-women (72.6%) and
93 (27.4%) men working in private and public schools in Uskudar district of Istanbul province in
2018-2019 academic year. The theoretical model proposed in the research was tested with the
Structural Equation Model and SPSS and AMOS were used to evaluate the data. The data of the
study were obtained with the “Emotional Intelligence Scale”, “The Teamwork Scale” and the
“Adult Life Satisfaction Scale” and Personal Information Form. The theoretical model proposed
with the collected data was tested with the Structural Equation Model. In the structural model
that was established to test the mediating role of the teamwork variable in the relationship
between emotional intelligence levels and life satisfaction, it was found that the model fit indices
fit well. As a result of the analysis, the emotional intelligence levels of the teachers in the
relationship established between emotional intelligence, teamwork and life satisfaction,
teamwork positively and directly; it is concluded that it significantly affects their life satisfaction
both directly and indirectly. The proposed structural equation model was verified, and it was
concluded that teamwork had a full mediating effect on the model in question. Accordingly, the
high life satisfaction of the members of the team directly affects the job satisfaction and
performance of the individuals in the organization.
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INTRODUCTION

It is stated that the basics of the information about emotional intelligence are based on the concept of social
intelligence thrown by Thorndike (1920). This concept was first introduced into the literature with the concept
of Emotional Intelligence in a doctoral study conducted in 1985 by Wayne Leon Payne, an American PhD
student. Afterwards, Salovey and Mayer (1990) discussed the concept of emotional intelligence and expressed
emotional intelligence as the ability of individuals and other people to recognize their own feelings and
emotions, to reflect the acquired knowledge to their behavior and thoughts and to keep their emotions under
control. In the book titled “Emotional Intelligence" published by Goleman (1998), he states that our mental life
is formed by our rational and emotional mind, that the rational mind has a closer understanding to our
consciousness, and that the emotional mind is an impulsive and powerful, and sometimes irrational
comprehension system (Tugrul, 1999). Emotional intelligence, non-cognitive social competence that guides
individuals' lives (Gardner, 1983) shapes the ability to cope with demands and pressures from their
environment (Atay, 2002; Baron, 1997; Robbins, 2001), understanding and using other people's emotions
effectively. It is defined as a skill (Cooper & Sawaf, 1997). Salowey and Mayer (1990), Goleman (2002) and
Baron (2000) have in common that the emotional intelligence shapes the individual's life and social life. At the
same time, while Goleman (2002) defines emotional intelligence as the ability to continue life despite the
problems and mishaps that exist in the environment and to regulate the mood in stressful situations, he also

defines it as an ability to establish empathy for others and to have positive considerations for future.

According to Salowey and Mayer (1990), Goleman (2018) and Baron (2000), emotional intelligence is
associated with the social life and life of the individual, as well as playing an important role in the construction
of individuals' social relationships and the regulation of their human relations. It is observed that individuals
with a high level of emotional intelligence achieve high success and gain positive gains with their social
environment by benefiting from win-win strategies with their positive approaches. Emotional intelligence is
also defined as the ability to use one's emotions as a guide in communicating with the environment (Yaylaci,
2006). Emotional intelligence is a combination of individual and social abilities and skills. It includes the ability
of individuals to be aware of their own characteristics and skills, to control their own emotions, to mobilize
their motivation to achieve the goals in their life, and to problem solving skills. The ability of an individual to
develop empathy in social relationships and to establish positive relationships with other individuals around
him is related to his emotional intelligence level. Scientists state that emotional intelligence can be developed,
that the person has no destiny like 1Q, and that it is highly likely to be learned. Emotional intelligence
development continues thanks to the experience’s individuals have gained while continuing their lives (Acar,
2001; Goleman, 2000; Mayer & Salovey, 1997; Salovey & Mayer, 1990). Emotional intelligence enables us to
recognize and evaluate other people's emotions, as well as to react appropriately and positively to events in
our daily life. Individuals with a high level of emotional intelligence can manage their emotions well, use their
emotions in their business and private life in the way they want, and achieve the results they want in their

lives. When we consider these skills at the organizational level, it enables individuals to empathize with their
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colleagues within the organization, solve problems effectively, and develop easy solutions in stressful situations

(Jung & Yoon, 2012; Yesilyaprak, 2001).

In an organization, individuals come together for a common purpose and form teams. Teams are small groups
that co-exist, have similar characteristics and act together to achieve specified goals (Adair, 2003; Brem, 1995;
Donnollen, 1998; Harris & Harris, 1996; Straub, 2002; Valsecchi et al.,, 2012). At the same time, teams are
structures formed for a job or action to take place in a certain time period as a result of the decisions taken by
experts in their fields (Dyer, 1984; Salas et al., 1992). In educational organizations, teams are groups of people
who come together for common purposes and to achieve the targeted goals at the highest level. Teams in
organizations can contribute to the formation of new understandings by acting like a living organism in the
organization, as well as playing an active role in solving major problems thanks to their common thoughts.
Teams play an active role in identifying and solving problems that individuals cannot see alone and move
learning from individual to organizational level (Ozgen et al., 2004; Ozgenel, 2018). In schools, teams are
named with expressions such as board, group, commission, and committee. Teams established for individuals
to carry out activities that exceed their individual powers help schools achieve their desired goals (Kocabas &
Gokbas, 2003). It is very important that individuals who form teams in schools believe in team spirit. In order
for the teams to be effective, an environment where team members can establish good relationships should be
created, their competencies should be close to each other, they should have a strong structure that is in
solidarity and forms a whole (Basaran, 1993). The friendship and sincerity of the individuals in the team is a
very important factor in the success of the team. Therefore, a healthy communication environment should be
provided in the team (Caglayan, 2002). Teamwork can increase the sense of commitment and motivation in the
organization, as well as allowing its members to be successful, to reveal their talents and to show themselves

(Robbins, 2001).

Thanks to the synergy created within the team, more than one person can do, they can be realized together
with the team members so that more performance can be obtained than the performance of one person. The
willingness of the team members in the organization to use their talents and skills for the success of the
organization under a common synergy can lead to an increase in the personal satisfaction of the individuals in
the team. The value given to the team and team members of the organization to which they belong causes to
increase job satisfaction and performance of individuals as well as to increase personal satisfaction (Eyisoy,
2018). The high level of personal satisfaction of the members of the team is achieved by the importance given
to the team and the team members. The high life satisfaction of the members of a team increases the job
satisfaction and performance of individuals in the organization (Bal, 2007). Teamwork and cooperation in the
work environment are considered among the positive environmental characteristics that are effective in the
formation of life satisfaction levels of individuals (Telman, 2004). Miller and Dess (1993) stated that teamwork
can increase the morale of the members and create motivation for new studies. For the team to be successful,
individuals need to cooperate effectively with each other. In this way, results such as problem solving,

increased self-confidence, positive learning attitudes and life satisfaction can be achieved in the team (Burdett
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& Hastie, 2009; Colbeck et al., 2000; Goldfinch & Hughes, 2007). Satisfaction in teamwork can be defined as a
“positive emotional response” that team members have (Shujaat et al., 2014). Costa et al. (2001) argued that
building relationships between team members and building trust among team members are essential to team

satisfaction.

The concept of life satisfaction was introduced by Neugarten in 1961. While Pavot and Dinner (1993) defined
life satisfaction as the cognitive component of subjective well-being and the perception of the individual's living
conditions as a value about his/her life, Veenhoven (1996) expressed it as the degree of positive development
of an individual's quality of life. Yilmaz and Altinok (2009) described it as a comparison of what the individual
wants in their business life and private life with the things what they owned, Argle (1994) described life
satisfaction as the satisfaction with life. In other words, life satisfaction can be explained as a case as a result of
the comparison of the expectations of people with their existing situations in their lives (Ozer and Karabulut,
2003). Ehrhard et al. (2000) and Diener et al. (1985) express life satisfaction as acceptable, positive perception
of people's environment and everything in their lives according to their own criteria, Sung-Mook and
Giannakopoulos (1994) describe the individual as positive emotional responses to life. It is also accepted as a
measure of the positive thoughts, general feelings, how much the individual likes his own life and emotional
happiness, which is also seen as the degree of evaluation of the individual's own quality of life and level (Asan

& Erenler, 2008). Satisfaction occurs when expectations, desires, wishes and needs are met.

Although the perception of life satisfaction varies from person to person, in the literature, it is possible to list
the factors affecting life satisfaction in daily life, finding meaningful life, harmony in reaching goals, positive
individual identity, physical well-being, economic comfort, security and social relations (Kevser, 2005). In short,
life satisfaction should be understood as the level of satisfaction in a person's whole life, not satisfaction in a
limited area (Ozer & Karabulut, 2003). Life satisfaction, which is defined as the expression of being satisfied
with life, is related to the subjective well-being of individuals, but it can vary from person to person (Kabasakal
& Uz-Bas, 2013). The fact that the events that create positive emotions take place more in the life of the
individual than the events that create negative emotions affect the life satisfaction of the person positively
(Diener et al., 2004). According to Yoltas (2007), another name for life satisfaction is happiness. Personal
satisfaction can bring life satisfaction with it. There may be a positive increase in the life satisfaction of
individuals by meeting the wishes those are wishes and needs of the individuals who form a team in schools. In
addition, it is known that individuals with high emotional intelligence competence and problem-solving skills
are stronger in their attitude towards events in their lives and have higher levels of life satisfaction (Kabasakal

& Uz-Bas, 2013).

Psychological well-being of organization members is related to their life satisfaction levels (Langellier, 2008). At
the same time, the work life of the individual has a great effect on life satisfaction (Meulemann, 2001).
According to the results of the research on life satisfaction, it was concluded that gender, race and income

status do not have a significant effect on life satisfaction, and psychological variables such as social relations
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and personal tendencies have a greater effect on life satisfaction (Diener & Myers, 1995). Social relationships,
human attitudes in work and private life are among the most important determinants of life satisfaction (Rigby
& Huebner, 2005). Pinquart and Silbereisen (2010) stated that individuals' satisfaction with their living spaces is
positively associated with overall life satisfaction. In this sense, it is thought that emotional intelligence, which
plays an active role in solving the problems of individuals, has a direct effect on life satisfaction (Sezgin, 2014).
Personality traits such as team members' attitudes towards events in the organization, their ability to
empathize and be open to cooperation, communicating, and taking responsibility have been the characteristics
that directly affect the performance of team members. All these features point to the emotional intelligence of
team members (Bal, 2007). Individuals with high emotional intelligence are expected to have high performance
in teamwork (Bakan, 1966; Deluga, 1988) and life satisfaction (Sezgin, 2014). In this sense, the aim of the
present study is to determine whether teamwork has a mediating role in the relationship between teachers'
emotional intelligence levels and their life satisfaction. Although there are separate studies on the concepts of
emotional intelligence, teamwork and life satisfaction in the literature, there are no studies that examine the
relationship between these three variables together and test them within a model. It is thought that the
findings to be obtained from this study will make important contributions to the practitioners, management
theory and researchers in terms of evaluating and understanding the emotional intelligence levels of teachers

from a holistic perspective and the effect of life satisfaction through teamwork.

METHOD

Research design
Since this study aimed to test the mediating role of teamwork in the relationship between teachers' emotional

intelligence levels and their life satisfaction, the study was conducted in accordance with the "relational
screening model", one of the quantitative research models. According to Creswell (2012), the relational
screening model aims to measure and define the direction and degree of relationships between two or more
variables. Teachers' emotional intelligence levels are the independent variables in the study; teamwork was
determined as the mediator variable and life satisfaction as the dependent variable. The theoretical model

given in Figure 1 has been developed using the literature.

Team Work

Figure 1. Conceptual Model

1051



1JOESS (ISSN: 2146-1961) DECEMBER 2020

As seen in Figure 1, in the conceptual model of this research, emotional intelligence has effects on life
satisfaction and teamwork. It is foreseen that teachers with high levels of emotional intelligence may have high
levels of life satisfaction, and as a result, teamwork performances will be differentiated through life
satisfaction. Based on this theoretical basis, the accuracy of the conceptual model proposed in the research is

tested with the structural equation model.

Study group

The study group of the research consists of 339 teachers working in private and public schools in Uskiidar
district of Istanbul in the spring semester of the 2018-2019 academic year. In the research, the study group was
determined using the easy-to-reach sampling method. Easily accessible sampling method is one of the
sampling methods in which the sample is selected from easily accessible and practicable units due to the
limitations in terms of time, money and labor (Blyukozturk, 2012). The demographic information of the

teachers who participated in the study is given in Table 1.

Table 1. The Distribution of Teachers Participating in The Research According to Demographic Variables

Variable Variable Type Frequency Percent (%)
Gender Female 246 72.6
Male 93 27.4
20 - 30 years old 95 28
31 - 40 years old 123 36.3
Age
41 - 50 years old 74 21.8
older than 50 years old 47 13.9
1-5years 73 21.5
6 - 10 years 72 21.2
Seniority 11-15 years 81 23.9
16 - 20 years 50 14.7
21 years and more 63 18.6
School Type Private School 161 47.5
State School 178 52.5
Branch Class Teacher 98 28.9
Branch Teacher 241 71.1
Total 339 100.0

As shown in Table 1, 246 of the teachers are female and 93 are male. It was determined that the number of
women was high with 72.6% of the teachers participating in the study, the participants between the ages of 31-
40 were found to be 32.3% in the study and women were the dominant group in this study. It is among the
results reached in the study that there is no noticeable dominance among school types, but the participation of

branch teachers is 71.1% higher than that of classroom teachers.

Data Collection Tools

In the study three data collection tools which are applied to all participants were used. Emotional Intelligence
Scale: In this research, emotional intelligence property scale was used to measure teachers' emotional

intelligence levels. The short form of the scale is a Likert-type scale developed by Petrides and Funham (2001)
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in order to determine the individual's sensory competences and self-perception. The scale consists of 4
dimensions and 20 items. The minimum total score that can be obtained from the scale is 20 and the maximum
total score is 140. The higher the scores of the scale indicate the higher the emotional intelligence, while the
lower scores indicate that the emotional intelligence is low. These items are rated as (1.00 - 1.85) strongly
disagree, (1.86 - 2.71), (2.72-3.57), (3.58 - 4.43), (4.44 - 5.29), (5.30 — 6.15), (6.16 — 7.01) and fully agree (7.02 -
7.87). The Turkish version of the scale was adapted by Deniz, Ozer and Isil (2013). Cronbach's alpha coefficient
of the scale was found to be 0.81. The sub-factors of the scale were found to be 0.72, 0.70, 0.66, 0.70 for Well-
being factor, Self-control factor, Emotionality factor and Sociality factor, respectively. In addition, as a result of
test-retest reliability analysis, the correlation coefficient between the two measurements was determined as
0.86 (p <0.001). In the study, Cronbach's alpha coefficient of the emotional intelligence scale was calculated as

0.83.

Teamwork Scale: In the research, teamwork scale developed by Gayef (2006) was used to measure the roles of
teachers in teamwork. This scale consisted of 6 dimensions and 27 expressions. The dimensions are team
commitment (8 expressions), team roles-formal (4 expressions), team leadership (4 expressions), decision
making (4 expressions), team roles-informal (4 expressions) and team performance (3 expressions). These
items are rated as (1.00-1.79) strongly disagree, (1.80-2.59) disagree, (2.60-3.39) undecided, (3.40-4.19) agree,
(4.20-5.00) definitely agree. The Cronbach's alpha coefficient of the teamwork scale was found to be 0.90. In

the study, Cronbach's alpha coefficient of the teamwork scale was calculated as 0.90.

Adult Life Satisfaction Scale: Adult life satisfaction scale developed by Kaba et al. (2017) was used to measure
the life satisfaction of teachers, which are dependent variables of the study. In this scale, there are 21 items, 1
of which (i.e. item6) is reversed. These items are rated as not suitable (1.00 — 1.79), (1.80 — 2.59) not suitable,
(2.60 — 3.39) partially suitable, (3.40-4.19) suitable, and (4.20-5.00) completely suitable. The scale has 5 factors.
These factors are general life satisfaction (1, 2, 3, 4, 5, 6), relationship satisfaction (7, 8, 9, 10, 11), self-
satisfaction (12, 13, 14, 15), social environment satisfaction (16, 17, 18) and job satisfaction (19, 20, 21).
Cronbach's alpha coefficient of the scale was determined as 0.89. In this study, the Cronbach's alpha coefficient

of the adult life satisfaction scale was calculated as 0.90.

Data Collection

In the data collection process of the research, the necessary permissions were obtained, and the
questionnaires were applied to the teachers in the school environment. During the application, teachers were
made explanations about the purpose of the study, confidentiality and volunteering, and the response time

took approximately 30 minutes.

Data Analysis

The kurtosis and skewness values, arithmetic means, standard deviation and correlation values of the variables
were calculated with the help of SPSS program. Structural equation model mediation test was conducted with

the help of AMOS (Analysis of Moment Structure) program.
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Structural equation modeling; social sciences, behavioral sciences, education, economics, marketing and
health, etc. based on a specific theory. It is an analysis technique that defines causality and relationship as a
model (Karagbz, 2017), enables conceptual models to be tested (Yu, 2004 as cited in Cengiz and Kirkbir, 2007),
and also takes measurement errors into account (Wan, 2002). There are two basic models in the structural
equation model: the measurement model and the structural model. Goodness of fit indices used in the
evaluation of model fit constitutes the evaluation criteria for the model. It enables a judgment about whether
each model is supported by the data as a whole (Simsek, 2007). The goodness of fit range values accepted by
various researchers (Karagoz, 2017; Mulaik et al., 1989; Siimer, 2000; Simsek, 2007) to evaluate the model fit in

the study are given in Table 2.

Table 2. Range Values of Good of Fit

Values of Good of Fit Good Fit Acceptable Fit
x2/df x2/sd<3 x2/sd<5
RMSEA RMSEA <£0.05 RMSEA <0.08
RMR RMR20.05 RMR20.08

CFI CFI 2 0.95 CFI>0.90

GFI GFI1 20.95 GF1 20.90

IFI IF1<0.95 IF1<0.90

AGFI AGFI<0.90 AGFI<0.85

In this study, the mediating role of teamwork was tested in three steps. While testing the mediating role the
steps suggested by Baron and Kenny (1986) were followed. Baron and Kenny (1986) put forward three
conditions for the mediation test: (i) Independent variable, dependent and mediator variable to be able to test
mediation; (ii) the mediator variable must affect the dependent variable. (iii) When the independent variable,
dependent variable and mediator variable are included in the analysis together, the effect of the independent
variable on the dependent variable must be “0” (zero) or decrease”. When the path coefficient between the
independent variable and the dependent variable approaches zero, it is interpreted that it is the "full mediator"
variable or if there is a significant decrease, it is the "partial mediator" variable. The following steps were
followed according to this model. The effect of emotional intelligence on life satisfaction (a) and teamwork (b)
in primary care; the effect of teamwork on life satisfaction (c) in secondary level; in the third step, all variables
were included in the model given in Figure 2, and it was checked whether the regression path coefficient (a)
between emotional intelligence and teamwork was less than the value in the first step. As a result of the
analysis, the regression path coefficient and goodness of fit indices between emotional intelligence and

teamwork were examined in order to decide whether life satisfaction mediated or not.

FINDINGS

Whether teamwork mediates the relationship between emotional intelligence and life satisfaction is aimed in
the study. For this purpose, the mean, standard deviation, kurtosis, skewness and correlation values of the data
were calculated in order to decide the suitability of the data for the mediation test. The values obtained are

given in Table 3.
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Table 3. Correlation Values Between Emotional Intelligence, Life Satisfaction and Teamwork

N M SD Skewness Kurtosis 1 2 3
1-Emotional Intelligence 339 4.260 .834 1.268 1.502 -
2-Life satisfaction 339 3.788 573 -.105 -.408 .374™ -
3-Team work 339 3.910 .520 -.400 -.193 266" 527" -

N=339; **p<.01

It was seen that the correlation values between the variables given in Table 3 were significant and it was
decided that the data were suitable for the mediation test. For the mediation test, first and second step
analyzes suggested by Baron and Kenny (1986) were made and the regression path coefficients and significance

values given in Figure 2 were examined.

4

Emotional Intelligence .28 /

»
»

Figure 2. Measurement Model

Life Satisfaction J

Emotional Intelligence

Life Satisfaction

When looking at the regression coefficients standardized in the model formed by the variables of emotional
intelligence, life satisfaction and teamwork in Figure 2; it is seen that emotional intelligence significantly affects
life satisfaction (B = 0.28; p <0.05) and teamwork (B = 0.38; p <0.05). In addition, it was determined that
teamwork significantly positively affected life satisfaction (B = 0.52; p <0.05). After determining that the path
coefficients between emotional intelligence (independent variable), teamwork (mediator variable) and life

satisfaction (dependent variable) were significant, all variables were analyzed together.
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Team Work

Emotional Intelligence Life Satisfaction

Figure 3. Recommended Model.

When Figure 3 is examined, the effect of emotional intelligence on life satisfaction decreased, while the effect
of emotional intelligence on teamwork and teamwork on life satisfaction increased. According to this first
analysis, it can be said that teamwork plays a "partial mediator" role in the relationship between emotional
intelligence and life satisfaction. However, in order to evaluate the model, it was first examined whether the

path coefficients (regression) given in Table 4 were significant.

Table 4. Regression Coefficients Between Variables

Estimate S.E. C.R. p

Team work <mmmmm Emotional Intelligence .375 .065 5.757 ***
Life Satisfaction <--e- Team work .220 .038 5.799 ***
Life Satisfaction < Emotional Intelligence .048 .030 1.583 .114

When Table 4 is examined, it is seen that the path coefficient showing the effect of emotional intelligence on
life satisfaction is not significant as a result of testing the proposed theoretical model by adding three variables
to the model (p> .05). In this case, the path coefficient showing the effect of emotional intelligence on life

satisfaction was deleted; the analysis was made again and is given in Figure 4.

Life Satisfaction

Emotional
Intelligence

Team Work

Figure 4. Current Model
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When Figure 4 is examined, it can be said that teamwork is the "full" mediator variable in the relationship
between emotional intelligence and life satisfaction. However, in order to evaluate the model, it was first

examined whether the path coefficients (regression) given in Table 5 are significant.

Table 5. Regression Coefficients Between Variables

Estimate S.E. C.R. p
Team Work <----- Emotional Intelligence 351 .062 5.640  ***
Life Satisfaction <----- Team Work 244 .040 6.138  ***

When Table 5 was examined, it was seen that the path coefficient showing the effect of emotional intelligence
on life satisfaction was not significant as a result of testing the proposed theoretical model by adding three
variables to the model, and the path coefficient showing the effect of emotional intelligence on life satisfaction

was deleted, the analysis was re-made and standardized total, direct and indirect effect values are given in

Table 6.
Table 6. Total, Direct and Indirect Effect Values of Variables
Standardized Total Standardized Direct Standardized Indirect
Effect Effect Effect

1 2 3 1 2 3 1 2 3
1-Emotional 000 379 198  .000 379 000 .000  .000  .000
Intelligence
2- Team Work .379 .000 .000 .379 .000 .000 .000 .000 .000
3- Life Satisfaction 198 521 .000 .000 521 .000 .198 .000 .000

As seen in Table 6, the relationship between emotional intelligence and life satisfaction is fully mediated by
teamwork; it can be said that emotional intelligence has a direct effect on life satisfaction and indirectly affects
life satisfaction through teamwork (R= 0,198; p<0.05). However, this is not enough to decide whether the

model is compatible in mediation analysis and the goodness of fit indices were examined.

Table 7. Goodness of Fit Values of the Current Model

Goodness of fit

Good fit Acceptable Compliance Model Values

Values

x2/df x2/sd<3 X2/sd<5 3.698
RMSEA RMSEA < 0.05 RMSEA <0.08 0.089
RMR RMR=0.05 RMR=0.08 0.065
CFI CFl 20.95 CFI>0.90 0.915
GFI GFI 20.95 GFI >20.90 0.906
IFI IFI<0.95 IFI<0.90 0.916
AGFI AGFI<0.90 AGFI<0.85 0.857

When the model fit indices given in Table 7 were examined, it was understood that the model had acceptable
values ([x2 = 255,161; df = 69] x2 / df = 3.698, RMSEA = 0.089; RMR = 0.065; CFI = 0.915; GFI = 0.906; IFI =
0.916; AGFI = 0.857). Finally, Bootsrap test was used to evaluate the mediating variable model of teamwork in

the effect of emotional intelligence on life satisfaction and is given in Table 8.
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Table 8. Bootstrap Test Results Regarding Current Model

Direct Effect Indirect Effect Baron and Kenny Bootstrap Sig.
El €LS€ETW .283 .198 Full Mediator Accept 0.00 (P<0.05)

El= Emotional Intelligence; LS= Life Satisfaction; TW= Team Work

According to the data in Table 8, the emotional intelligence levels of the teachers, team work positively and
directly; Teachers' emotional intelligence levels significantly affect their life satisfaction both directly and
indirectly. Since the necessary conditions for the mediation test were fulfilled, the teamwork tool was placed in
the model as a variable in the next step, and the extent to which emotional intelligence changed on life
satisfaction was examined. According to the Bootstrap test result with Baron and Kenny (1986) approach, it can

be said that teamwork has a full mediating role.

DISCUSSION AND CONCLUSION

In this study, it was aimed to determine whether teamwork plays a mediating role in the relationship between
teachers' emotional intelligence levels and their life satisfaction. According to the results of the study, it was
concluded that there is a positive significant relationship between emotional intelligence and life satisfaction,
life satisfaction and teamwork, teamwork and emotional intelligence. It is also among the results that the
teachers who have high emotional intelligence have high levels of life satisfaction and are successful in

teamwork.

When the mediating role of teamwork in the relationship between teachers' emotional intelligence levels and
life satisfaction was tested, it was concluded that teamwork played a full mediator role. In other words, the
emotional intelligence levels of teachers affect their life satisfaction and teamwork directly in a positive and
significant way. Teachers' emotional intelligence levels affect their life satisfaction indirectly through

teamwork.

In this context, teachers' emotional intelligence levels affect both their life satisfaction and teamwork directly
and indirectly. Another fact revealed by the study is that teamwork in educational organizations affects
teachers' life satisfaction both directly and as a mediator, which will enable us to reveal the importance of
teamwork in organizations. When the article about the relationship between emotional intelligence and life
satisfaction is examined, it is emphasized that there is a relationship between the success and happiness (life
satisfaction) of individuals in their work and private lives, and the life satisfaction levels of those with higher
emotional intelligence (Sezgin, 2014). Baron (1997) stated that individuals with a high level of emotional
intelligence can be more successful with the problems and stress they face in their lives. Studies have reported
that there is a positive and significant relationship between emotional intelligence and life satisfaction, and
individuals with high emotional intelligence have higher life satisfaction (Ardahan, 2012; Austin et al., 2005;
Ciarrochi et al., 2000; Constantine & Gainor, 2001; Deniz & Yilmaz, 2004; Ergin et al., 2013; Inci, 2014; Saklofske
et al., 2003; Tumkaya et al., 2016; Twin & Gormez, 2010; Wing et al., 2006).
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Argle (1994) expresses life satisfaction as a state of satisfaction with life, while Sung-Mook and Giannakopoulos
(1994) describe it as positive effects on life. At the same time, it has been stated that there is a relationship
between the psychological well-being of the organization members and their life satisfaction (Langellier, 2008).
It has been observed that teamwork of teachers is one of the elements that support their life satisfaction,
especially as the most critical factor affecting educational activities and educational quality at school. Telman
and Unsal (2004) stated that high life satisfaction in business life is among the positive environmental
characteristics, Bal (2007) stated that high life satisfaction of the members of the organization increases the job

satisfaction and performance of the individuals in the organization.

According to the results of this research, emotional intelligence levels of teachers, teamwork positively and
directly; it affects life satisfaction both directly and indirectly, in the light of the results of this study, we can talk
about the existence of a positive and significant relationship between life satisfaction and teamwork. In parallel
with the findings of the research (Chrispeels et al., 2000; Cankaya & Ekinci, 2010; Short, 1993; Telman, 2004;
Rigby & Huebner, 2005), teachers' emotional intelligence levels are high in school environments, teamwork and
life It is among the results that it increases the satisfaction levels positively and that the life satisfaction levels

of the teachers are high in the schools where teamwork is done.

The behaviors of the individuals who make up the team are very important in teamwork, emotional
intelligence, which plays an active role in shaping these behaviors, shapes the attitudes of team members
towards the events developing in the organization, their ability to empathize and cooperate, to communicate
and to take responsibility. These characteristics that directly affect the performance of team members are also
the characteristics that make up the emotional intelligence of team members (Bal, 2007). According to the
results of his research, Bal (2007) concluded that individuals with high emotional intelligence are more
successful in teamwork and teamwork positively affects the performance of individuals. As a result of the
research, it was determined that emotional intelligence affects teamwork, and it is concluded that there is a
positive relationship between emotional intelligence and teamwork. Jung and Yoon (2012), Druskat and Wolff
(2001) and Bal (2007) concluded in their study that teamwork performance of team members with high
emotional intelligence was higher. These results in the literature support the research results obtained in this
study. In the relationship between emotional intelligence and life satisfaction, it was determined that there
was a good fit in the conceptual model established to test the mediating role of the teamwork variable and it
was observed that teamwork played a full mediating role in the model. It was concluded that the effect of
emotional intelligence on life satisfaction occurs both directly and through teamwork. As a result, the

conceptual model was tested in this study and the recommended model was validated.

As in the results of the study, it is seen that the emotional intelligence level of the individual has an effect on
his life satisfaction levels and determines his/her behavior in teamwork, and his behavior in teamwork is closely

related to the life satisfaction of the individual.
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SUGGESTIONS

It is stated that individuals' emotional intelligence levels are possible (Brockert & Braun, 2000; Slaski &
Cartwright, 2003; Mayer et al., 2000; Ozcelik, 2007; Yesilyaprak, 2001). Based on the results of this study, it is
predicted that conducting in-service trainings that increase teachers 'emotional intelligence in educational
institutions will increase teachers' life satisfaction levels and accordingly their teamwork performance. In
addition, school principals, who are the main actors in the formation of school culture and in all management

processes within the school, can include teachers in the activities to be carried out at the school by teamwork.
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OGRETMENLERIN DUYGUSAL ZEKA DUZEYLERI iLE YASAM DOYUMU
ARASINDAKI iLISKIDE TAKIM CALISMASININ ARACILIK ROLU

0z

Bu arastirmanin amaci, 6gretmenlerin duygusal zeka dizeyleri ile yasam doyumu arasindaki
iliskide, takim calismasinin aracilik rollne iliskin gelistirilen teorik modelin test edilmesidir.
Arastirmanin ¢alisma grubunu 2018-2019 egitim 6gretim yilinda, istanbul ilinin Uskidar ilcesinde
Ozel ve devlet okullarinda ¢alisan 246 kadin (%72,6) ve 93 (%27,4) erkek 6gretmen olmak lzere
toplam 339 6gretmen olusturmaktadir. Arastirmada 6nerilen teorik model Yapisal Esitlik Modeli
ile test edilmis, verilerin degerlendirilmesinde SPSS ve AMOS kullanilmistir. Arastirmanin verileri
“Duygusal Zeka Olgegi”, “Takim Calismasi Olgegi” ve “Yetiskin Yasam Doyumu Olcegi” ve Kisisel
Bilgi Formu ile elde edilmistir Duygusal zeka diizeyleri ile yasam doyumu arasindaki iliskide, takim
calismasi degiskeninin aracilik roliinii test etmek icin kurulan yapisal modelde, model fit uyum
indekslerinin iyi uyum verdigi tespit edilmistir. Analizler sonucunda duygusal zek3, takim ¢alismasi
ve yasam doyumu arasinda kurulan iliskide 6gretmenlerin duygusal zeka dizeyleri, takim
¢alismalarini olumlu yénde ve dogrudan; yasam doyumlarini hem dogrudan hem de dolayl olarak
anlamli bir sekilde etkiledigi sonucuna ulasiimistir. Onerilen yapisal esitlik modeli dogrulanmis ve
takim calismasinin s6z konusu modelde tam aracilik etkisi yaptigi sonucuna ulasilmistir. Buna gore
takimdaki Uyelerin yasam doyumlarinin yiiksek olmasi, orgiitteki bireylerin is tatminini ve
performansini gelistirebilir.

Anahtar Kelimeler: Duygusal zeka, takim galismasi, yasam doyumu.
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GiRiS

Duygusal zeka ile ilgili bilgilerin koklerinin Thorndike (1920) tarafindan ileri suriilen sosyal zeka kavramina
dayandig belirtiimektedir. Bu kavram ilk kez ABD’li doktora 6grencisi Wayne Leon Payne tarafindan 1985
yilinda gerceklestirdigi ¢calismasinda “Emotional Intelligence” kavramiyla literatiire ge¢cmistir. Daha sonra ise
Salovey ve Mayer (1990) duygusal zeka kavramini ele almis ve duygusal zekayi, bireylerin ve diger insanlarin
kendi duygularini ve hislerini taniyabilme, edinmis oldugu bilgileri davranislarina ve diisiincelerine yansitabilme,
duygularini denetim altinda tutabilme yetenegi olarak ifade etmislerdir. Goleman’in (1998) yayinladigi
“Duygusal Zeka” isimli kitabinda, zihinsel yasantimizi, akilci ve duygusal zihnimizin olusturdugunu, akilci zihnin
bilincimize daha yakin bir kavrama tarzi oldugunu, duygusal zihnin ise fevri ve giicll, bazen de mantiksiz olan bir
kavrama sistemi oldugunu ifade etmektedir (Tugrul, 1999). Goleman’a (1998) gore duygusal zeka, kisinin kendi
duygularini pozitif bir sekilde ifade edebilmenin yaninda, baskalarinin hislerini 6nemsemek, anlamak ve
duyarlilik gostermektir. Duygusal zeka, bireylerin hayatlarina yén veren (Gardner, 1983), cevresinden gelen
talep ve baskilarla bas edebilme becerisini sekillendiren ve bilissel olmayan sosyal yeterlilik (Atay, 2002; Baron,
1997; Robbins, 2001), diger insanlarin duygularini anlama ve etkin bir sekilde kullanma becerisi olarak
tanimlanmaktadir (Cooper ve Sawaf, 1997). Salowey ve Mayer (1990), Goleman (2002) ve Baron’un (2000)
tanimlamalarinin ortak noktasi ise duygusal zekasinin bireyin yasamini ve sosyal hayatini sekillendirmesidir.
Ayni zamanda Goleman (2002), duygusal zekayi kisinin ¢evresinde var olan problem ve aksiliklere ragmen
hayatina devam edebilme, stresli durumlarda ruh halini diizenleyebilme becerisi olarak gériirken, kisinin kendisi
baskasinin yerine koyabilme ve gelecege dair pozitif disincelere sahip olabilme yetisi olarak da

tanimlamaktadir.

Salowey ve Mayer (1990), Goleman (2018) ve Baron’a (2000) gére duygusal zeka bireylerin sosyal iliskilerinin
insasinda ve beseri iliskilerinin diizenlenmesinde 6nemli rol oynamasinin yani sira, bireyin sosyal hayati ve
yasamiyla iliskilidir. Duygusal zeka dizeyi yiiksek olan bireylerin yiksek basari elde ettikleri, olumlu
yaklasimlariyla kazan — kazan stratejilerinden yararlanarak sosyal cevreleriyle, pozitif kazanimlar elde ettikleri
gorilmektedir. Duygusal zekanin, bireyin gevresi ile iletisiminde duygularindan bir rehber olarak yararlanma
becerisi olarak da tanimlandigi gorilmektedir (Yaylaci, 2006). Duygusal zeka kisinin, bireysel ve sosyal agidan
yetenek ve becerilerinin bir birlesimidir. Bireyin kendi 6zelliklerinin ve becerilerinin farkina varip, kendine ait
duygularinin  kontrol edebilmesini, hayatindaki amaglara ulasabilmesi igin motivasyonunu harekete
gecirebilmesini ve problem ¢dzme becerilerini icermektedir. Bireyin sosyal iliskiler icerisinde empati diizeyini
gelistirebilmesi ve ¢evresindeki diger bireylerle olumlu iliskiler kurabilmesi duygusal zeka dizeyiyle baglantilidir.
Bilim insanlar duygusal zekanin gelistirilebilecegini, 1Q gibi kisinin kaderi olmadigini ve 6grenilme olasiliginin
olduk¢a fazla oldugunu ifade etmektedirler. Bireylerin yasamlarinin sirdirirken edindikleri deneyimler
sayesinde duygusal zeka gelisimleri de devam etmektedir (Acar, 2001; Goleman, 2000; Mayer ve Salovey, 1997;
Salovey ve Mayer, 1990). Duygusal zeka, diger kisilerin duygularini tanima ve degerlendirme yapmamizi
saglamakla beraber, glinlik yasamimizdaki olaylara kargi uygun ve olumlu tepkiler vermemize yardimci olur.

Duygusal zeka diizeyi yiiksek olan bireyler, duygularini iyi yonetebilir, is ve 6zel yasaminda duygularini istedigi

1066



1JOESS (ISSN: 2146-1961) DECEMBER 2020

yonde kullanabilir ve hayatinda istedigi sonuclara ulasabilirler. Bu becerileri orgiit diizeyinde ele aldigimizda
bireylerin 6rglt icindeki is arkadaslari ile empati kurabilmelerini, problemleri etkili bir sekilde ¢ézebilmelerini ve
stres yaratici durumlarda kolayca ¢oziim onerileri gelistirebilmelerini saglar (Jung ve Yoon, 2012; Yesilyaprak,

2001).

Orgiitte bireyler ortak bir amag icin bir araya gelerek takimlari olusturur. Takimlar, belirlenmis amaglara
ulasmak icin bir arada bulunan, benzer 6zelliklere sahip ve birlikte hareket eden kii¢lik gruplardir (Adair, 2003;
Brem, 1995; Donnollen, 1998; Harris ve Harris, 1996; Straub, 2002; Valsecchi vd., 2012). Ayni zamanda takimlar,
alanlarinda uzman kisiler tarafindan alinan kararlar neticesinde, belirli zaman diliminde gergeklesecek bir is
veya eylem igin olusturulan yapilanmalardir (Dyer, 1984; Salas vd., 1992). Egitim orgitlerinde takimlar, ortak
amaglar icin bir araya gelen ve hedeflenen amaglara en (st seviyede ulasmak icin bir arada bulunan insan
topluluklaridir. Orgiitlerdeki takimlar, ortak disiinceleri sayesinde biiyiik problemlerin ¢dziimiinde aktif rol
oynamalarinin yani sira, orgiit icerisinde canl bir organizma gibi hareket ederek yeni anlayislarin olusumuna
katki saglayabilmektedirler. Takimlar, bireylerin tek basina géremedikleri sorunlarin tespitinde ve ¢dziminde
aktif rol oynarlar ve 6grenmeyi birey diizeyinden 6rgiit diizeyine tasirlar (Ozgen vd., 2004; Ozgenel, 2018).
Okullarda takimlar kurul, ziimre, komisyon, komite gibi ifadelerle isimlendirilir. Bireylerin, bireysel guglerini
asan etkinlikleri gerceklestirebilmesi icin kurulan takimlar, okullarin istenilen amaglara ulasmasina yardimci olur
(Kocabas ve Gokbas, 2003). Okullarda takimlari olusturan bireylerin, takim ruhuna inanmalari cok énemlidir.
Takimlarin etkili olabilmesi igin, takim Uyelerinin iyi iliskiler kurabilecegi bir ortam olusturulmali, yeterlilikleri
birbirine yakin, birlikte bir dayanisma igerisinde bulunan ve bir biitlinii olusturan gii¢li yapiya sahip olmalidir
(Basaran, 1993). Takim icerisindeki bireylerin arkadashgl ve samimiyeti takimin basarisinda ¢ok énemli bir
unsurdur. Bu nedenle takimda saglikh bir iletisim ortami saglanmalidir (Caglayan, 2002). Takim calismasi,
liyelerine basaril olabilme, yeteneklerini ortaya c¢ikarabilme ve kendini gésterebilme imkani tanimasiyla birlikte,

orgitte baglihk ve motivasyon duygularinin artisina neden olabilir (Robbins, 2001).

Takim icerisinde yaratilan sinerji sayesinde bir kisinin yapabildiklerinden daha fazlasi gerceklestirilebilir. Bu
sayede bir kisinin performansindan daha fazla performans elde edilebilir. Orgiit igerisinde yer alan takim
liyelerinin yetenek ve becerilerini ortak bir sinerji altinda 6rgitiin basarisi igin kullanmaya istekli olmasi takim
icerisindeki bireylerin kisisel doyumlarinin artmasina neden olabilir. Ait olduklari 6rgitin takim ve takim
lyelerine vermis olduklari deger, bireylerin ig tatminini ve performansini artirmanin yaninda kisisel doyumunun
yukselmesine neden olmaktadir (Eyisoy, 2018). Takimi olusturan Uyelerin yiiksek dizeyde kisisel doyuma
ulasabilmesi orgitin takima ve takim Gyelerine verdigi 6nemle gerceklesir. Bir takimdaki Gyelerin yasam
doyumlarinin yiiksek olmasi, orgiitteki bireylerin is tatminini ve performansini artirmaktadir (Bal, 2007). is
ortamindaki takim ¢alismasi ve is birligi bireylerin yasam doyum seviyelerinin olusumunda etkili olan olumlu
cevresel Ozellikler arasinda kabul edilmektedir (Telman, 2004). Miller ve Dess (1993) takim c¢alismasinin
tiyelerinin moralini artirabilecegini ve yeni calismalar icin motivasyon olusturacagini belirtmistir. Takimin
basarili olabilmesi igin bireylerin birbirleriyle etkin bir sekilde is birligi yapmalari gerekmektedir. Bu sayede

takim igerisinde etkili ¢6ziimler, artan 6zgliven, olumlu 6grenme tutumlari ve yasam memnuniyeti gibi olumlu
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sonuglar elde edilebilir (Burdett ve Hastie, 2009; Colbeck vd., 2000; Goldfinch ve Hughes, 2007). Takim
¢alismasindaki memnuniyet, takim Uyelerinin sahip oldugu “olumlu duygusal bir cevap” olarak tanimlanabilir
(Shujaat vd., 2014). Costa, Roe ve Taillieu (2001) takim Gyeleri arasinda iliski kurmanin ve takim Gyeleri arasinda

given olusturmanin takim memnuniyetinin olmazsa olmazi oldugunu savunmustur.

Yasam doyumu kavrami 1961 yilinda Neugarten tarafindan ortaya atilmistir. Pavot ve Dinner (1993) yasam
doyumunu, 6znel iyi olmanin bilissel bileseni ve bireyin yasam kosullarini algilayisi, yasami hakkindaki deger
olarak tanimlarken, Veenhoven (1996) bireyin hayatinin kalitesinin olumlu gelisiminin derecesi olarak ifade
etmistir. Yilmaz ve Altinok (2009) yasam doyumunu, kisinin is hayatinda ve 6zel yasaminda istedikleri ile sahip
olduklarini kiyaslamasi olarak tanimlamistir. Argle (1994) ise yasam doyumunu yasamdan duyulan memnuniyet
olarak betimlemistir. Bir baska ifadeyle yasam doyumu, insanlarin beklentileri ile hayatlarindaki var olan
durumlari karsilastirmalari sonucunda ortaya ¢ikan durum olarak da agiklamak mimkiindiir (Ozer ve Karabulut,
2003). Yasam doyumunu, Ehrhard vd. (2000) ve Diener vd. (1985), insanlarin ¢evresi ve hayatlarindaki her seyi
kendi belirledigi 6lcttlere gore olumlu ve pozitif algilamasi olarak ifade ederken; Sung-Mook ve Giannakopoulos
(1994), bireyin yasama gostermis oldugu olumlu duygusal tepkiler olarak tanimlamaktadir. Bireyin kendi yasam
kalitesini ve dizeyini degerlendirme derecesi olarak da goriilen, yasamla ilgili olumlu disilincelerini, genel
duygularini, bireyin kendi yasamindan ne kadar hoslandigi ve duygusal mutlulugunun bir 6l¢iitl olarak da kabul
edilmektedir (Asan ve Erenler, 2008). Doyum, beklentilerin, arzularin, dilek ve ihtiyaclarin karsilanmasi ile

olusur.

Yasam doyumu algisi kisiden kisiye degismekle birlikte literatiirde yasam doyumunu etkileyen faktorler arasinda
ginlik yasamda mutluluk duymak, yasami anlamli bulmak, amaglara ulasma noktasinda uyum, pozitif bireysel
kimlik, fiziksel olarak kisinin kendisini iyi hissetmesi, ekonomik rahatlik, giivenlik ve sosyal iliskileri saymak
mumkundir (Kevser, 2005). Kisaca yasam doyumunu, sinirli belli bir alandaki doyum degil, kisinin tim
hayatindaki doyum diizeyi olarak anlamak gerekmektedir (Ozer ve Karabulut, 2003). Yasamdan memnun
olmanin ifadesi olarak tanimlanan yasam doyumu, kisilerin 6znel iyi olusu ile ilgili olmakla birlikte, kisiden kisiye
farkhhklar gosterebilmektedir (Kabasakal ve Uz-Bas, 2013). Bireyin yasantisinda olumlu duygu yaratan olaylarin
olumsuz duygu yaratan olaylara nazaran daha fazla yer almasi, kisinin yasam doyumunu pozitif yonde
etkilemektedir (Diener vd., 2004). Yoltas’a (2007) gore yasam doyumunun bir diger adi mutluluktur. Kisisel
doyum, yasam doyumunu beraberinde getirebilmektedir. Okullarda takimi olusturan bireylerin isteklerinin,
dilek ve gereksinimlerinin karsilanmasi ile bireylerin yasam doyumlarinda olumlu bir artis olabilir. Ayrica
duygusal zeka yetkinligi ve problem ¢6zme becerileri yiksek olan bireylerin, hayatlarindaki olaylara karsi
duruslarinda daha giiclii olduklari ve yasam doyumu seviyelerinin daha yiiksek oldugu bilinmektedir (Kabasakal

ve Uz-Bas, 2013).

Orgiit Gyelerinin psikolojik iyi olus hali, onlarin yasam doyum dizeyleriyle iliskilidir (Langellier, 2008). Ayni
zamanda bireyin is hayati da yasam doyumu lizerindeki etkisi cok biyuktir (Meulemann, 2001). Yasam doyumu

ile ilgili yapilan arastirma sonuglarina gore, cinsiyet, irk ve gelir durumunun yasam doyumu lzerinde ¢ok énemli
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bir etkisinin olmadigi, toplumsal iliskiler ve kisisel egilimler gibi psikolojik degiskenlerin yasam doyumu lzerinde
daha buyuk etkiye sahip oldugu sonucuna ulasilmistir (Diener ve Myers, 1995). Sosyal iliskiler, is ve ozel
hayattaki insan tutumlari yasam doyumu Gzerindeki en 6nemli belirleyicileri arasindadir (Rigby ve Huebner,
2005). Pinquart ve Silbereisen (2010) bireylerin yasam alanlari ile ilgili memnuniyetinin, genel yasam
memnuniyeti ile pozitif iliskili oldugunu ifade etmistir. Bu anlamda bireylerin sorunlarinin ¢éziimiinde aktif rol
oynayan duygusal zekanin yasam doyumuna da dogrudan etkisi oldugu distnilmektedir (Sezgin, 2014).
Orgiitte gelisen olaylara karsi takim {yelerinin tutumlari, empati yapabilme ve is birligine acik olabilme
becerileri, iletisim kurabilme, sorumluluk alabilme gibi kisilik ozellikleri, takim {yelerinin performansini
dogrudan etkileyen 6zellikler olmustur. Biitiin bu 6zellikler takim Gyelerinin sahip oldugu duygusal zekaya isaret
etmektedir (Bal, 2007). Duygusal zekasi yiksek olan bireylerin takim ¢alismalarindaki performansi (Bakan, 1966;
Deluga, 1988) ve yasam doyum dizeylerinin de yiksek olmasi beklenir (Sezgin, 2014). Bu anlamda mevcut
arastirmanin amaci 6gretmenlerin duygusal zeka dizeyleri ile yasama doyumlari arasindaki iliskide takim
calismasinin aracilik rolinin olup olmadigini belirlemektir. Alan yazinda duygusal zeka, takim calismasi ve
yasam doyumuna kavramlarina iliskin ayri ayri arastirmalar olmasina ragmen, bu lg¢ degisken arasindaki iliskiyi
birlikte ele alan ve bir model dahilinde test eden arastirmalara rastlanamamistir. Bu arastirmayla elde edilecek
bulgularin, 6gretmenlerin duygusal zeka dizeylerinin, takim c¢alismasi araciligiyla yasam doyumu etkisini
bitincul bir bakis agisiyla degerlendirilmesi ve anlasilmasi noktasinda uygulayicilara, yonetim teorisine ve

arastirmacilara 6nemli katkilar saglayacagi dusunilmektedir.

YONTEM

Arastirmanin modeli

Bu arastirmada, 6gretmenlerin duygusal zekd dlzeyleri ile yasam doyumlari arasindaki iliskide takim
calismasinin aracilik roli test edilmek amaclandigindan, arastirma nicel arastirma modellerinden biri olan
“iliskisel tarama modele” uygun olarak gergeklestirilmistir. Creswell’e (2012) gore iliskisel tarama modeli, iki
veya daha fazla degisken arasindaki iligskilerin yoninii ve derecesini Olgmeyi ve tanimlamayr amaglar.
Arastirmada 6gretmenlerin duygusal zeka diizeyleri bagimsiz degisken; takim galismasi araci degisken ve yasam
doyumu bagimli degisken olarak belirlenmistir. Literatiirden yararlanarak Sekil 1’de verilen kavramsal model

gelistirilmistir.
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Takim Calismasi

¢ 4 Yasam doyumu

Sekil 1. Kavramsal Model

Sekil 1’e gore duygusal zeka, yasam doyumu ve takim c¢alismasini dogrudan etkilemektedir. Takim ¢alismasi,
yasam doyumunu dogrudan etkilemektedir. Son olarak duygusal zeka, takim c¢alismasi araciligiyla yasam
doyumunu da etkilemektedir. Baska bir ifadeyle takim calismasi, duygusal zekanin yasam doyumu Uzerindeki
etkisinde araci bir degiskendir. Duygusal zeka dlzeyleri yiksek olan 6gretmenlerin yasam doyum seviyelerinin
yiiksek olabilecegi, buna bagh olarak takim galismasi araciligiyla yasam doyumlarinin artacagi 6n gorilmektedir.
Bu kuramsal temele dayanarak, arastirmada onerilen kavramsal modelin dogrulugu yapisal esitlik modeli ile

sinanmistir.

Calisma Grubu

Arastirmanin calisma grubunu 2018-2019 egitim 6gretim yili bahar yari yilinda istanbul ilinin Uskiidar ilgesinde
bulunan 6zel ve devlet okullarinda ¢alisan 339 6gretmen olusturmaktadir. Arastirmada ¢alisma grubu kolay
ulasilir 6rneklem yontemi kullanilarak belirlenmistir. Kolay ulasilir 6rnekleme yontem, “zaman, para ve isglict
acisindan var olan sinirliliklar nedeniyle 6rneklemin kolay ulasilabilir ve uygulama yapilabilir birimlerden
secildigi” o6rneklem belirleme yontemlerinden biridir (Blytkoztiirk, 2012). Tablo 1‘de arastirmaya katilan

ogretmenlerin demografik bilgileri Tablo 1’de verilmistir.

Tablo 1. Arastirmaya Katilan Ogretmenlerin Demografik Degiskenlere Gére dagilimi

Degisken Degisken Tiri Frekans Ylzde
Cinsiyet Kadin 246 72.6
Erkek 93 27.4

20-30 95 28
31-40 yas 123 36.3
Yas 41- 50 yas 74 21.8
50 yas ustu 47 13.9
1- Syl 73 215
6-10 yil 72 21.2
11- 15yl 81 23.9
Kidem 16-20 yil 50 14.7
21 yil ve st 63 18.6
- Ozel Okul 161 47.5
Okul tird Devlet Okulu 178 52.5
Brans Sinif Ogretmeni 98 28.9
Brans Ogretmeni 241 71.1
Toplam 339 100.0
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Tablo 1’de gosterildigi gibi 6gretmenleri 246’si kadin, 93’si erkektir. Arastirmaya katilan 6gretmenlerin %72.6 ile
kadin sayisinin fazla oldugu, 31-40 yas arali§indaki katihmcilarin arastirmada %32.3 oraninda bulundugu ve bu
arastirmada kadinlarin baskin grup oldugu tespit edilmistir. Gergeklestirilen arastirmada okul tirleri arasinda
fark edilecek bir baskinhgin olmadigl, ancak brans Ogretmenlerinin katihminin %71.1 orani ile, sinif

o6gretmenlerinin katilimina gore daha fazla oldugu ulasilan sonuglar arasindadir.

Veri Toplama Araglari

Calismada tiim katihmcilara uygulanan Gg veri toplama araci kullanilmistir. Duygusal Zekd Olgedi: Bu
arastirmada 6gretmenlerin duygusal zekd duzeylerini 6lgmek igin Petrides ve Funham (2001) tarafindan
gelistirilen Duygusal Zeka Olcegi kullanilmistir. Olgek toplam 4 boyut ve 20 maddeden olusmaktadir. Boyutlar,
dznel iyi olus, sosyallik, 6z kontrol ve duygusalliktir. Olgekten alinabilecek en az toplam puan 20, en fazla toplam
puan ise 140’tir. Olcekten alinan puanlarin fazla olmasi duygusal zekanin yiiksekligini gdsterirken, disik
puanlar alinmasi ise duygusal zekanin disik oldugunu belirtmektedir. Bu maddeler, (1.00 — 1.85) kesinlikle
katilmiyorum, (1.86- 2.71), (2.72-3.57), (3.58 — 4.43), (4.44 — 5.29), (5.30 — 6.15), (6.16 — 7.01) ve tamamen
katilyorum (7.02-7.87) seklinde derecelendirilmistir. Olcegin Tiirkce uyarlamasi Deniz, Ozer ve Isil (2013)
tarafindan yapilmistir. Olceginin Cronbach’s alfa katsayisi 0,81 olarak saptanmustir. Olcegin alt faktérleri olan lyi
olus faktéri, Oz kontrol faktori, Duygusallik faktérii ve Sosyallik faktéri icin sirasiyla 0.72, 0.70, 0.66, 0.70
oldugu bulunmustur. Bu c¢alismada duygusal zekd 6lgeginin, Cronbach’s alfa katsayisi 0.83 olarak

hesaplanmistir.

Takim Calismasi Olgedi: Arastirmada dgretmenlerin takim ¢alismasi rollerini 8lgmek icin Gayef (2006) tarafindan
gelistirilen Takim Calismasi Olcegi kullaniimistir. Bu dlcek, 6 boyut ve 27 ifadeden olusmustur. Boyutlar, takim
baglilig! (8 ifade), takim rolleri -formel (4 ifade), takim liderligi (4 ifade), karar verme (4 ifade), takim rolleri-
informal (4 ifade) ve takim performansi (3 ifade) olarak isimlendirilmistir. Olcek, (1.00-1.79) kesinlikle
katilmiyorum, (1.80-2.59) katilmiyorum, (2.60-3.39) kararsizim, (3.40-4.19) katiliyorum, (4.20-5.00) kesinlikle
katiliyorum seklinde derecelendirilmistir. Takim ¢alismasi 6lgeginin Cronbach’s alfa katsayisi 0.90 olarak
saptanmistir. Yapilan bu calismada Takim Calismasi Olgeginin, Cronbach’s alfa katsayisi 0.92 olarak

hesaplanmistir.

Yetiskin Yasam Doyumu Olgedi: Arastirmanin bagimli degiskeni olan égretmenlerin yasam doyumlarini 6lgmek
icin, Kaba vd. (2017) tarafindan gelistirilen Yetiskin Yasam Doyum Olgegi kullanilmistir. Bu dlcekte 1 tanesi (6.
Madde) ters puanlanan toplam 21 madde bulunmaktadir. Bu maddeler, (1,00- 1,79) hi¢ uygun degil, (1.80-
2.59) uygun degil, (2.60- 3.39) kismen uygun, (3.40- 4.19) uygun, (4.20-5.00) tamamen uygun seklinde
derecelendirilmistir. Olgek 5 faktorlidir. Bu faktorler, genel yasam doyumu (1, 2, 3, 4, 5, 6), iliski doyumu (7, 8,
9, 10, 11), benlik doyumu (12,13,14,15), sosyal ¢cevre doyumu (16, 17, 18) ve is doyumudur (19, 20, 21). YYDO
Olceginin Cronbach’s alfa katsayisi 0.8’9 olarak saptanmistir. Bu calismada yetiskin yasam doyum olceginin,

Cronbach’s alfa katsayisi 0,90 olarak hesaplanmistir.
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Verilerin Toplanmasi

Arastirmanin veri toplama sirecinde gerekli izinler alinarak olgekler 6gretmenlere okul ortaminda uygu-
lanmistir. Arastirma, bilimsel arastirma ve yayin etigine uygun bir sekilde gerceklestirilir. Uygulama esnasinda
O0gretmenlere calismanin amaci, gizlilik ve gonulliluk ile ilgili agiklamalar yapilarak uygulamaya gegilmis ve

cevaplama suresi yaklasik 30 dakika sirmustdir.

Verilerin Analizi

Arastirmada SPSS programi yardimiyla degiskenlerin basikhk ve carpiklik degerleri, aritmetik ortalamalari,
standart sapma ve korelasyon degerleri hesaplanmistir. AMOS (Analysis of Moment Structure) programi
yardimiyla yapisal esitlik modeli aracilik testi yapilmistir. Yapisal esitlik modellemesi; belirli bir teoriye dayal
olarak sosyal bilimler, davranig bilimleri, egitim, ekonomi, pazarlama ve saglk vb. nedensellik ve iliskiyi bir
model olarak tanimlayan (Karagéz, 2017), kavramsal modellerin test edilebilmesine imkan saglayan (Yu,
2004’ten akt., Cengiz ve Kirkbir, 2007), ayni zamanda Ol¢im hatalarini da hesaba katan bir analiz teknigidir
(Wan, 2002). Yapisal esitlik modelinde 6l¢iim modeli ve yapisal model olmak lizere iki temel model s6z
konusudur. Model uyumlarinin degerlendiriimesinde kullanilan uyum iyiligi indeksleri, modele iliskin
degerlendirme olgltlerini olusturur. Her bir modelin bir bitin olarak veri tarafindan desteklenip
desteklenmedigine iliskin yargiya varilmasini saglar (Simsek, 2007). Arastirmada model uyumunun
degerlendirilmesi igin gesitli arastirmacilar (Karagdz, 2017; Mulaik vd., 1989; Sumer, 2000; Simsek, 2007)

tarafindan kabul edilen uyum iyiligi aralik degerleri Tablo 2’de verilmistir.

Tablo 2. Uyum lyiligi Aralik Degerleri

Uyum iyiligi Degerleri iyi uyum Kabul edilir Uyum
x2/df x2/sd<3 x2/sd<5
RMSEA RMSEA £0.05 RMSEA £0.08
RMR RMR=0.05 RMR=0.08

CFI CFl >20.95 CFI>0.90

GFI GFI > 0.95 GFI >0.90

IFI IFI<0.95 IFI<0.90
AGFI AGFI<£0.90 AGFI<0.85

Bu calismada takim galismasinin aracilik roll Gi¢ basamakta test edilmistir. Aracilik rolu test edilirken Baron ve
Kenny’'in (1986) onerdigi basamaklar takip edilmistir. Baron ve Kenny (1986) aracilik testi icin t¢ kosul 6ne
sirmektedir: (1) Aracilik testi yapabilmek icin bagimsiz degisken, bagimh ve araci degiskeni; (ii) araci degisken,
bagimh degiskeni etkilemelidir. (iii) Bagimsiz degisken, bagiml degisken ve araci degisken birlikte analize dabhil
edildiginde, bagimsiz degiskenin bagimli degisken Gzerindeki etkisinin “0” (sifir) olmasi veya azalmasi” gerekir.
Bagimsiz degisken ile bagimh degisken arasindaki yol katsayisi sifira yaklastiginda “tam araci” degisken veya
anlamli bir azalma var ise “kismi arac1” degisken oldugu yorumu yapilir. Bu modele modele gbre su basamaklar
takip edilmistir. Birinci basamakta duygusal zekanin, yasam doyumu (a) ve takim calismasi (b) Gzerindeki etkisi;
ikinci basamakta takim galismasinin yasam doyumu (c) Gzerindeki etkisi; Gglincl basamakta Sekil 2’de verilen

modele tim degiskenler analize dahil edilerek duygusal zeka ile takim galismasi arasindaki regresyon yol
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katsayisinin (a), birinci basamaktaki degerden daha az olup olmadigl kontrol edilmistir. Yapilan analiz
sonucunda yasam doyumunun aracilik edip etmedigine karar vermek igin duygusal zeka ile takim ¢alismasi

arasindaki regresyon yol katsayisi ve uyum iyiligi indeksleri incelenmistir.

BULGULAR

Arastirmada takim g¢alismasinin, duygusal zeka ile yasam doyumu arasindaki iliskide aracilik edip etmedigi
amaclanmistir. Bu amag dogrultusunda verilerin aracilik testi icin uygunluguna karar vermek igin verilerin
ortalama, standart sapma, basiklik, carpiklik ve korelasyon degerleri hesaplanmistir. Elde edilen degerler Tablo

3’te verilmistir.

Tablo 3. Duygusal Zeka, Yasam Doyumu ve Takim Calismasi Arasindaki Korelasyon Degeleri

N M SD Carpikhk Basikhk 1 2 3
1-Duygusal zeka 339 4.260 .834 1.268 1.502 -
2-Yasam doyumu 339 3.788 573 -.105 -.408 .374™ -
3-Takim calismasi 339 3.910 .520 -.400 -.193 266" 527" -

N=339; **p<.01

Tablo 3’te verilen degiskenler arasindaki korelasyon degerlerinin anlamli oldugu goériilmis ve verilerin aracilik
testi icin uygun olduguna karar verilmistir. Aracilik testi icin Baron ve Kenny’in (1986) 6nerdigi birinci ve ikinci

basamak analizler yapilmis ve Sekil 2’de verilen regresyon yol katsayilari ve anlamlilik degerleri incelenmistir.

Takim Caligmasi Yasam Doyumu

Duygusal Zeka .28 Yasam Doyumu

Duygusal Zeka Takim Caligmasi

Sekil 2. Olciim modeli
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Takim Calismasi

Duygusal Zeka Yasam Doyumu

)

Sekil 3. Onerilen Model

Sekil 3'te duygusal zekd, yasam doyumu ve takim calismasi degiskenlerinin olusturdugu modelde standardize
edilmis regresyon katsayilarina bakildiginda; duygusal zekanin yasam doyumunu (R= 0.28; p<0.05) ve takim
¢alismasini (8= 0.38; p<0.05) pozitif yonde anlaml bir sekilde etkiledigi gorilmektedir. Ayrica takim galismasinin
yasam doyumu (B= 0.52; p<0.05) pozitif yonde anlamli bir sekilde etkiledigi tespit edilmistir. Duygusal zekanin
(bagimsiz degisken), takim c¢alismasi (araci degisken) ve yasam doyumu (bagimh degisken) arasindaki yol

katsayilarinin anlamli oldugu tespit edildikten sonra tiim degiskenler birlikte analiz edilmistir.

Sekil 3 incelendiginde duygusal zekanin yasam doyumu Uzerindeki etkisi azalirken, duygusal zekanin takim
calismasi ve takim galismasinin yasam doyumu Uzerindeki etkisi artmistir. Bu ilk analize gére duygusal zeka ile
yasam doyumu arasindaki iliskide takim ¢alismasinin “kismi araci” rol Ustlendigi sdylenebilir. Ancak modeli

degerlendirmek igin o©ncelikle Tablo 4’te verilen yol kat sayilarinin (regresyon) anlamli olup olmadigi

incelenmistir.
Tablo 4. Degiskenler Arasindaki Regresyon Katsayilari
Estimate S.E. C.R. p
Takim Calismasi <---e- Duygusal zeka .375 .065 5.757 Hox
Yasam doyumu <--m- Takim galismasi .220 .038 5.799 *E
Yasam doyumu <----- Duygusal zeka .048 .030 1.583 114

Tablo 4 incelendiginde (¢ degiskenin modele eklenerek onerilen teorik modelin test edilmesi sonucunda
duygusal zekanin yasam doyumu (zerindeki etkisini gosteren yol katsayisinin anlamli olmadigi gorilmektedir
(p>.05). Bu durumda duygusal zekanin yasam doyumu Uzerindeki etkisini gosteren yol katsayisi silinmis, analiz

yeniden yapilmis ve Sekil 4’te verilmistir.
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Yasam Doyumu

Takim Calismasi

Sekil 4. Gegerli Model

Sekil 4 incelendiginde duygusal zeka ile yasam doyumu arasindaki iliskide takim calismasinin “tam” araci
degisken oldugu soylenebilir. Ancak modeli degerlendirmek igin dncelikle Tablo 5’te verilen yol kat sayilarinin

(regresyon) anlamli olup olmadigi incelenmistir.

Tablo 5. Degiskenler Arasindaki Regresyon Katsayilari

Estimate S.E. C.R. p
Takim Calismasi R J— Duygusal zeka 351 .062 5.640  ***
Yagsam doyumu <---m- Takim galismasi .244 .040 6.138  ***

Tablo 5 incelendiginde (¢ degiskenin modele eklenerek Onerilen teorik modelin test edilmesi sonucunda
duygusal zekanin yasam doyumu Uzerindeki etkisini gdsteren yol katsayisinin anlamli olmadigi gorilmis ve
duygusal zekanin yasam doyumu lizerindeki etkisini gbsteren yol katsayisi silinmis, analiz yeniden yapilmis ve

standardize toplam, direk ve dolayl etki degerleri Tablo 6’da verilmistir.

Tablo 6. Degiskenlere Ait Toplam, Direkt ve Dolayli Etki Degerleri

Standardize Toplam Etki ~ Standardize Direkt Etki Standardize Dolayli Etki

1 2 3 1 2 3 1 2 3
1-Duygusal zeka .000 .379 .198 .000 .379 .000 .000 .000 .000
2-Takim Galismasi .379 .000 .000 .379 .000 .000 .000 .000 .000
3-Yagam doyumu .198  .521 .000 .000 .521 .000 .198 .000 .000

Tablo 6’da gorildugi Gzere duygusal zeka ile yasam doyumu arasindaki iliskide takim calismasinin tam aracilik
ettigi; duygusal zeka yasam doyumunu dogrudan etkisinin ortadan kalktigi ve takim ¢alismasi araciligiyla yasam
doyumunu dolayl olarak etkiledigi sdylenebilir (8= 0,198; p<0.05). Ancak aracilik analizlerinde modelin uyumlu

olup olmadigina karar vermek icin bu yeterli olmayip, uyum iyiligi indeksleri incelenmistir.
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Tablo 7. Gegerli Modele Ati Uyum lyiligi Degerleri

Uyum iyiligi

Degerleri iyi uyum Kabul edilir Uyum Model Ait Degerler
x2/df x2/sd<3 x2/sd<5 3.698
RMSEA RMSEA < 0.05 RMSEA < 0.08 0.089
RMR RMR20.05 RMR20.08 0.065
CFI CFl 20.95 CFI>0.90 0.915
GFI GFI >0.95 GFI >0.90 0.906
IFI IFI<0.95 IFI<0.90 0.916
AGFI AGFI<0.90 AGFI<0.85 0.857

Tablo 7’de verilen model uyum indeksleri incelendiginde modelin kabul edilebilir diizeyde degerlere sahip
oldugu anlasilmistir ([x2=255,161; df=69] x2/df= 3.698, RMSEA= 0.089; RMR=0.065; CFI=0.915; GFI=0.906;
IFI=0.916; AGFI=0.857). Son olarak duygusal zekanin yasam doyumu uzerindeki etkisinde takim galismasinin

araci degisken modelini degerlendirmek icin Bootsrap testi yapilmis ve Tablo 8’de verilmistir.

Tablo 8. Gegerli Modele iliskin Bootsrap Testi Sonuclari

Dogrudan Etki Dolayli Etki ~ Baron ve Kenny Bootstrap Sig.

DZ €YD€TC .283 .198 Tam araci Kabul 0.00 (P<0.05)
DZ= Duygusal Zeka; YD= Yasam Doyumu; TC= Takim Calismasi

Tablo 8'teki veriler dogrultusunda 6gretmenlerin duygusal zeka diizeyleri, takim g¢alismalarini olumlu yonde ve
dogrudan; 6gretmenlerin duygusal zeka diizeyleri yasam doyumlarini hem dogrudan hem de dolayl olarak
anlamli bir sekilde etkilemektedir. Aracilik testi icin gerekli sartlar yerine getirildiginden bir sonraki adimda
modele takim calismasi araci degisken olarak yerlestirilmis ve duygusal zekanin yasam doyumu Uzerindeki
etkisinin ne odlglide degistigi incelenmistir. Baron ve Kenny (1986) yaklasimi ile Bootstrap testi sonucuna gore

takim calismasinin tam aracilik roli oldugu tespit edilmistir.

TARTISMA VE SONUC

Bu arastirmada, ogretmenlerin duygusal zeka dizeyleri ile yasam doyumlari arasindaki iliskide takim
calismasinin araci rol Ustlenip Gstlenmediginin belirlenmesi amaglanmistir. Arastirma sonucuna gore, duygusal
zeka ile yasam doyumu, yasam doyumu ile takim galismasi, takim calismasi ile duygusal zeka arasinda pozitif
yonde anlamli bir iliski bulundugu sonucuna ulasilmistir. Duygusal zekd dizeyi yiksek olan 6gretmenlerin

yasam doyum diizeylerinin yiksek ve takim galismalarinda basarili oldugu ulasilan sonuglar arasindadir.

Ogretmenlerin duygusal zeka diizeyleri ile yasam doyumlari arasindaki iliskide takim galismasinin aracilik rolii
test edildiginde, takim c¢alismasinin tam araci rol Ustlendigi sonucuna ulasilmistir. Baska bir ifadeyle,
ogretmenlerin duygusal zeka dizeyleri yasam doyumlarini ve takim galismalarini dogrudan olumlu yonde ve
dnemli dlclide anlamli bir sekilde etkilemektedir. Ogretmenlerin duygusal zeka diizeyleri yasam doyumlarini
takim calismasi araciligiyla dolayli olarak da etkilemektedir. Bu baglamda 6gretmenlerin duygusal zeka
dizeylerinin 6§ hem yasam doyumlari hem de takim galismasini dogrudan ve dolayh olarak etkilemektedir.

Arastirmanin ortaya ¢ikardigi bir baska olgu ise, egitim orgutlerindeki takim g¢alismalarinin 6gretmenlerin yasam
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doyumlarini hem dogrudan hem de araci olarak etkilemesidir, buradan da takim galismalarinin 6rgitlerdeki
Onemini ortaya konulmasini saglayacaktir. Duygusal zeka ile yasam doyumu arasindaki iliski hakkinda alan yazi
incelendiginde bireylerin is ve 6zel hayatlarindaki basari ve mutluluk (yasam doyumu) ile duygusal zeka dizeyi
arasinda iliskili oldugu, duygusal zeka dizeyi ylksek olan kisilerin yasam doyum dizeylerinin daha yiiksek
oldugu vurgulanmaktadir (Sezgin, 2014). Baron (1997), duygusal zeka seviyesi yiksek olan bireylerin
hayatlarinda karsilastiklari sorun ve streslerle daha basaril olabildiklerini ifade etmistir. Yapilan arastirmalarda,
duygusal zeka ile yasam doyumu arasinda pozitif ve anlamli bir iliskinin var oldugu, duygusal zekasi yiiksek olan
bireylerin yasam doyumlarinin daha yiiksek oldugu rapor edilmistir (Ardahan, 2012; Austin vd., 2005; Ciarrochi
vd., 2000; Constantine ve Gainor, 2001; Deniz ve Yilmaz, 2004; Ergin vd., 2013; Inci, 2014; Saklofske vd., 2003;
Tumkaya vd., 2016; Twin ve Gormez, 2010; Wing vd., 2006).

Argle (1994) yasam doyumunu, yasamdan duyulan memnuniyet hali olarak ifade ederken, Sung-Mook ve
Giannakopoulos (1994) yasama dair olan pozitif etkiler olarak betimlemistir. Ayni zamanda 6rglt mensuplarinin
psikolojik iyi olus halleri ile yasam doyum diizeyleri arasinda iliski oldugu belirtilmistir (Langellier, 2008).
Ozellikle okulda egitim &gretim etkinliklerinden ve egitim niteligini etkileyen en kritik faktor olarak
O0gretmenlerin takim c¢alismalarinin yasam doyumlarini destekleyen unsurlardan biri oldugu gorilmustur.
Telman ve Unsal (2004) is hayatinda yasam doyumunun yiiksek olmasinin olumlu cevresel 6zellikler arasinda
yer aldigini, Bal (2007) 6rgit tyelerin yasam doyumlarinin yiksek olmasinin, érgltteki bireylerin is tatminini ve
performansini artirdigini ifade etmislerdir. Bu arastirma sonucuna gére 6gretmenlerin duygusal zeka diizeyleri,
takim ¢calismalarini olumlu yonde ve dogrudan; yasam doyumlarini hem dogrudan hem de dolayli olarak anlamli
bir sekilde etkilemektedir, bu arastirma sonuglarinin 1siginda yasam doyumu ile takim calismasi arasinda pozitif
yonde anlamli bir iliskinin varligindan bahsedebiliriz. Yapilan arastirmadaki bulgulara paralel olarak (Chrispeels
vd., 2000; Cankaya ve Ekinci, 2010; Short, 1993; Telman, 2004; Rigby ve Huebner, 2005), okul ortamlarinda
ogretmenlerin duygusal zeka dizeylerinin yiksek olmasi, takim calismalarini ve yasam doyum diizeylerini
olumlu yonde artirdigini ve takim galismasi yapilan okullarda 6gretmenlerin yasam doyum diizeylerinin ylksek

oldugu ulasilan sonuglar arasindadir.

Takim galismasinda takimi olusturan bireylerin davranislari ok dnemlidir, bu davranislarin sekillenmesinde aktif
rol oynayan duygusal zeka, orgiitte gelisen olaylara karsi takim Gyelerinin tutumlarini, empati yapabilme ve is
birligine agik olabilme becerilerini, iletisim kurabilme, sorumluluk alabilme gibi kisilik 6zelliklerini sekillendirir.
Takim Gyelerinin performansini dogrudan etkileyen bu 6zellikler, ayni zamanda takim Uyelerinin sahip oldugu
duygusal zekayi olusturan 6zelliklerdir (Bal, 2007). Bal (2007) yaptigi arastirma sonucuna gore, duygusal zekasi
ylksek bireylerin takim calismasinda daha basarili oldugu ve takim calismasinin ise bireylerin performansini
olumlu etkiledigi sonucuna ulagsmistir. Yapilan arastirmanin sonucunda, duygusal zekanin takim g¢alismasina
etkiledigi tespit edilmis, duygusal zeka ile takim calismasi arasinda pozitif yonde bir iliski oldugu sonucuna
ulasiimistir. Jung ve Yoon (2012), Druskat ve Wolff (2001) ve Bal (2007) yaptiklari calismada duygusal zekasi
ylksek olan takim Uyelerinin takim g¢alismasi performanslarinin daha ylksek oldugu sonucuna ulasmislardir.

Literatlrde yer alan bu sonuglar bu ¢alismada elde edilen arastirma sonuglarini destekleyici yondedir.
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Duygusal zeka ile yasam doyumu arasindaki iliskide takim calismasi degiskenin aracilik roliini test etmek icin
kurulan kavramsal modelinde iyi uyuma sahip oldugu belirlenmis ve takim galismasinin modelde tam aracilik
roli Gstlendigi gorilmistir. Duygusal zekanin yasam doyumuna etkisi ise hem dogrudan hem de takim
calismasi tzerinden gerceklestigi sonucuna ulasiimistir. Sonuc olarak bu ¢alismada kavramsal model test edilmis
ve Onerilen model dogrulanmistir. Arastirmanin sonuglarinda oldugu gibi bireyin duygusal zeka dizeyinin,
yasam doyumu seviyeleri lizerinde etkisi oldugu ve takim calismasindaki davranislarini belirledigi, takim

calismasindaki davranislarinin bireyin yasam doyumu ile yakindan ilgisi bulundugu gorilmektedir.
ONERILER

Bireylerin duygusal zeka dlzeylerinin mimkin oldugunu ifade etmektedirler (Brockert ve Braun, 2000; Slaski ve
Cartwright, 2003; Mayer vd., 2000; Ozgelik, 2007; Yesilyaprak, 2001). Bu arastirma sonuclarina dayal olarak
egitim kurumlarinda Ogretmenlerin duygusal zekalarini artirict hizmet ici egitimlere yonelik ¢alismalar
yapilmasinin, 6gretmenlerin yasam doyum diizeylerini, buna bagh olarak takim galismasi performanslarini
artiracagl ongoriilmektedir. Ayrica okul icerisinde okul kiltlrinidn olusumunda ve tim yonetim silreglerinde
bas aktoér olan okul mudirleri okulda yapilacak olan faaliyetlere takim calismasi yaparak 6gretmenleri dabhil

edebilir.
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