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ABSTRACT

Programme for International Student Assessment-PISA), considered one of the most
comprehensive educational researches in the World, has been applied in the OECD member
countries and the participating countries by Organization for Economic Cooperation and
Development (OECD) once in every 3 years since 2000. PISA assesses mainly reading skill,
Mathematics and Science achievement, and announces the results considering various variables.
Countries are able to direct their educational policies in accordance with these results. The
purpose of this study is to determine whether the opportunities that the Turkish students have at
home predict their reading skills according to the recently published PISA data. In the study, in
which structural equation modelling analysis was conducted, it is concluded that the
opportunities that the Turkish students have at home significantly predict their reading skills.
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2015 PISA SONUCLARINA GORE TURK OGRENCILERIN EVDE SAHiP OLDUKLARI
OLANAKLARIN OKUMA BECERIiSiNi YORDAMA DUZEYLERI

0z

Dinyanin en kapsamli egitim arastirmalarindan biri olarak kabul edilen Uluslararasi Ogrenci
Degerlendirme Programi (Programme for International Student Assessment-PISA), iktisadi isbirligi
ve Kalkinma Teskilati (OECD) tarafindan 2000 yilindan itibaren her 3 yilda bir OECD Uyesi tlkeler
ile katilimci tlkelerde uygulanmaktadir. PISA temelde okuma becerisi, matematik ve fen basarisini
olgcmekte ve o6grencilere iliskin cesitli degiskenleri ele alarak sonuglari ilan etmektedir. Bu
sonuglara gore ulkeler egitim politikalarina yon verebilmektedir. Bu galisma ile sonuglari heniiz
yayinlanmis PISA verilerine gore Tirk oOgrencilerin evde sahip olduklari olanaklarin okuma
becerilerinin yordayicisi olup olmadigi lzerinde durulmustur. Yapisal esitlik modellemesi analizi
yapilan bu g¢alismada evde sahip olunan olanaklarin okuma becerisinin anlamli bir yordayicisi
oldugu sonucuna ulasiimigtir.

Anahtar Kelimeler: PISA, okuma becerisi, Yordama.
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EXTENDED SUMMARY

The most important key to lifelong learning and development in today’s information age is language. Processes
such as reading, writing, understanding, questioning, thinking and problem solving are carried out through
language. The basic tool for mental, emotional and social development is language. Language has an important
place in processes such as communication, expression emotions and thoughts, interaction, integrating with the
outside world and cultural transmission. Language affects features like developing one’s capacity to the full
extent, solving complicated problems, thinking scientifically, having various values and developing a wider
vision of world. This brought the necessity to improve language skills lifelong instead of restricting it within
school into question. Therefore, improving language skills is attached great importance in many countries

(Gunes, 2011; 123-148).

It can be stated that one of the basic objectives of countries is to increase the levels of development. However,
level of development does not only refer to the economic developments. Especially the importance attached to
education and to the level of education is also among the basic determinants of the level of development. In
fact, the education given is the direct indicator of development. As Korkmaz and Sahin stated (2013: 226),
specific criteria should be taken into consideration in determining the education level of a country, which can

only be possible through a comparison with other countries.

The importance of language in human life due to its direct relation to individual, community and culture is a
well-known fact because individuals exist in community, and they acquire and use the language within that
community and its cultural structure. Individuals use language as a tool for sharing their feelings and thoughts
in community. This shows the importance of language in realizing communication, which is one of individuals’
important needs. As individuals use their native languages as the basic tool for communication in this process,
they also learn the cultural values of their community and maintain the cultural values by transmitting them to
the other members of the community through their native languages. Aksan (2007: 51-54) considers language
as a complicated and advanced system that enables the transmission of thoughts, feelings and dispositions
using the elements and rules common in terms of sound and meaning. In this sense, language is considered as
the privilege document of human beings. It is known that there is a close relation between the ability to use

language and thinking ability.

PISA (Programme for International Students Assessment), which is among the most comprehensive educational
researches in the world, is applied to the OECD member countries and participant countries once every three
years since 2000. The purpose of PISA, which was applied to 70 countries in 2015, is to determine to what
extent 15-year old students have the knowledge and skills that will enable them to gain a place in today’s

society (ESAGEV, 2017).

There are exams (PIRLS, TIMMS) with different contents to compare the education systems of countries.

However, PISA has a distinctive place in terms of its goal, content and the variability of the countries it is
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applied in. PISA, which is applied to OECD member states and developing countries that are the participant
members of the organization once every three years, aims to give information based on the comparison of the

educational performances of participant countries (Yalgin, 2011; Ozenc¢ & Arslanhan, 2010).

Although it is criticized because of various reasons, PISA is the leading exam among the widely accepted
international exams (Aydin, Erdag & Tas, 2011: 652-653). As Bozkurt (2014: 141) stated, the most important
distinguishing feature of PISA is that it focuses on lifelong learning. Thus, several studies with various purposes
such as examining the PISA results and determining the current situation are conducted in our country as well
(See; Ayral et al, 2014; Bakioglu & Yildiz, 2013; Celen, Celik & Seferoglu, 2011; Glzeller & Seker, 2016; Sarier,
2010; Ozer Ozkan, 2016; Ozmusul & Kaya, 2014; Yilmaz Findik & Kavak, 2013).

PISA measures the knowledge and skill levels of students in terms of three basic fields such as Maths, Sciences
and Reading based on 6 levels that show the competency regarding every single field. The level of success
referred as “Level 1 and Below” means that students lack the basic knowledge and skills of that field. “Level 2”
shows the level of the possession of basic knowledge and skills. The remaining levels include the competency
to use the basic knowledge and skills in daily life, and to do advanced level of analysis and questioning as well

as having them (http://www.oecd.org/pisa/aboutpisa/ Date Accessed: 08.10.2017).

Turkey has been attending PISA regularly since 2003. While the level of success in all exams is below the OECD
average, a regular progress was made in all the exams until 2015. However, 2015 PISA results indicate such a

failure compared to the other PISA results that it should be taken into consideration by policymakers.

Considering the researches on reading skills, it can be concluded that there are many factors that affect reading
skill. It was seen that these factors were related to student, teacher, family, school and environment (Glizle
Kayirh, 2012; Karabay, 2013). According to Akyol (2003: 13), all developed countries accept the necessity to
raise functional readers who can comprehend what they read and who can use what they comprehend from
various aspects for improving their environment, and to arrange the reading-writing education accordingly.
While reading is defined as a process in which the information in the text is integrated with the prior
knowledge and reinterpreted (Glines, 2013: 128), it is stated as “reading literacy” in PISA, thus aiming to
“perform reading to a specific purpose and mission” (Bozkurt, 2014: 142). This basic goal consists of students’
acquisition of knowledge from different text types and their competency to process, interpret and use that

knowledge (Aydin, Erdag & Tas, 2011: 653).

In 2015 PISA application, 15-year old age group student population in Turkey was determined as 1.324.089 and
the population in Turkey who could participate in the application was found 925.366. School population in PISA
research is determined through stratified random sampling method. At first stage, schools were determined
through stratified random sampling method using Level-1 Classification of Statistical Regional Units (CSRG) ,
type of education, type of school, school district and types of school administration for PISA 2015 application.

Then, at the second stage, the students to take part in the application were chosen by random sampling
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method. 187 schools and 5895 students from 61 cities representing 12 regions according to CSRG Level-1

participated in PISA 2015 application.

PV1READ-PV20READ items were used for PISA 2015 results of students’ reading skills and the questions
between ST011Q01-012 and ST011Q16 were used for the opportunities that students have at home in PISA

2009. The alternative replies to these questions were “(1) Yes, (2) No, (3) Not yet”.

This research was designed in survey model since its purpose is to describe a situation that existed in the past
or is still present as it is (Karasar, 1999:77). Relational screening model, which reveals the relation among the
variables, was used in accordance with the purpose. Relational screening model provides the opportunity to
explain the relations among the variables and to predict the results (Tekbiyik, 2014). The hypothesis of the
research in conformity with the purpose of the research was developed as; “the opportunities that students

have at home are significant predictors of reading skill”.

Fit indices concerning the measurement model developed for the opportunities that students have at home
were analysed. x2/(df) was high as it was affected by the sample size and so it was not taken into consideration
in big samples. Considering the RMSEA value, the fact that it was below 0.08 shows that it has acceptable
fit/conformity index (Kline, 2010:206). However, it was seen that GFI, AGFIl, CFl and NNFI values had perfect fit
index (Stimer, 2000).

Fit indices concerning the measurement model developed for the opportunities that students have at home
were analysed. x2/(df) was high as it was affected by the sample size and so it was not taken into consideration
in big samples. Considering the RMSEA value, the fact that it was below 0.08 shows that it has acceptable
fit/conformity index (Kline, 2010:206). However, it was seen that GFI, AGFI, CFl and NNFI values had perfect fit
index (Simer, 2000). The analysis of the fit/conformity index values showed that the measurement model

developed for reading skill was verified.

Fit indices concerning the structural equation modelling in the study were analysed. x2/(df) was high as it was
affected by the sample size and so it was not taken into consideration in big samples. Considering the RMSEA
value, the fact that it was below 0.08 shows that it has acceptable fit/conformity index (Kline, 2010:206).
However, it was seen that GFI, AGFI, CFl and NNFI values had perfect fit index (Stimer, 2000). The analysis of

the fit/conformity index values showed that the structural equation modelling was verified.

The measurement model both for the opportunities that students have at home and for reading skill were
verified as a result of the analysis conducted in the study. The hypothesis (the opportunities students have at
home are significant predictors of reading skill) that was put forward in the structural equation modelling
developed after the verification of both models was proven correct. Arici (2008: 99) pointed out in his study
that parents should provide their homes with books at the levels that their children may be interested in so as

to make them love reading books. Mullis et al (2001: 104) claims that the books available at home increase the
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success in reading skill. Coskun (2003: 124-125) revealed that students who had more opportunities in terms of
reading at home had more effective reading skill in comparison with those who did not have such

opportunities. Ulper (2011: 952) concluded in his study that the environment would motivate students to read.
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GiRIS

Bilgi cagini yasayan diinyamizda yasam boyu 6grenmenin ve gelismenin en énemli anahtari dildir. Okuma,
yazma, anlama, sorgulama, diisinme, sorun ¢ézme gibi islemler dille gergeklestirilmektedir. Zihinsel, duygusal
ve sosyal gelismenin temel araci dildir. iletisim kurma, duygu ve disiinceleri ifade etme, etkilesme, dis diinya ile
bltinlesme, kiltiria aktarma gibi slireglerde dilin dnemli bir yeri vardir. Dil, bireyin kapasitesini sonuna kadar
gelistirme, karmasik sorunlari ¢6zme, bilimsel distiinme, cesitli degerlere sahip olma, daha genis bir dinya
gorisl olusturma gibi Ozellikleri etkilemektedir. Bu durum dil becerilerinin okuldaki egitimle sinirli kalmasi
yerine yasam boyu gelistirilmesi gerektigini giindeme getirmistir. Bu nedenle ¢ogu Ulkede dil becerilerini

gelistirmeye biyik 6nem verilmektedir (Glnes, 2011: 123-148).

Ulkelerin temel hedeflerinden birisinin gelismislik diizeylerinin artirilmasi oldugu ifade edilebilir. Ancak
gelismislik duzeyi dendiginde sadece ekonomik alanda meydana gelen gelismeler akla gelmemektedir. Bu
esnada Ozellikle egitime verilen Gnem ve egitimin seviyesi de gelismislik diizeyinin temel belirleyicileri arasinda
yer almaktadir. Oyle ki gergeklestirilen egitim, dogrudan gelismisliginde bir gostergesi olarak karsimiza
ctkmaktadir. Korkmaz ve Sahin’in (2013: 226) de belirttikleri gibi tGlkenin egitim seviyesini belirlemede belirli

kistaslari dikkate almak gerekir. Bu ise diger tlkelerle yapilacak bir karsilastirma ile ancak miimkin olacaktir.

Dilin birey, toplum ve kiiltirle olan dogrudan iliskisi dolayisiyla insan yasamindaki dnemi bilinmektedir. Clinki
birey toplumda vardir ve dili o toplum iginde o tolumun kiiltiirel yapisi gergevesinde edinmekte ve
kullanmaktadir. Toplumda birey, duygu ve dusiincelerini paylasirken dili bir arag¢ olarak kullanmaktadir. Bu
durum bireylerin 6nemli ihtiyaglarindan biri olan iletisimi gerceklestirmesinde dilin 6nemini ortaya
koymaktadir. Bu siiregte birey, iletisimin temel araci olarak anadilini kullandigindan bagh oldugu toplumun
klltirel degerlerini de anadili aracihigiyla 6grenmekte ve anadili aracihigiyla da diger bireylere aktararak kiiltirel
degerlerinin yasamasini saglamaktadir. Aksan’a (2007: 51-54) goére dil, distince, duygu ve isteklerin, bir
toplumda ses ve anlam yoniinden ortak olan tgeler ve kurallardan yararlanilarak baskalarina aktariimasini
saglayan ¢ok yonliu, c¢ok gelismis bir dizgedir. Buna gore dil, insanlarin ayricalik belgesi olarak
degerlendirilmektedir. insanlarin sahip oldugu bu ayricalikh dil kullanma yetenegi ile disiinme yetenegi

arasinda siki sikiya bir iliski oldugu bilinmektedir.

Diinyanin en kapsamli egitim arastirmalarindan biri olan Uluslararasi Ogrenci Degerlendirme Programi
(Programme for International Student Assessment-PISA), iktisadi isbirligi ve Kalkinma Teskilati (OECD)
tarafindan 2000 yilindan itibaren her 3 yilda bir OECD (yesi Ulkeler ile katilimci Glkelerde uygulanmaktadir.
2015 yilinda diinya ekonomisinin ylizde 90'in1 olusturan 70 (ilkede uygulanan PISA’nin amaci, 15 yasindaki
ogrencilerin glinimiz toplumunda yer almalarini saglayabilecek bilgi ve beceriye ne diizeyde sahip olduklarini

tespit etmektir (ESAGEV, 2017).

Ulkelerin egitim sistemlerini kiyaslamaya yarayacak farkli icerikte sinavlar (PIRLS, TIMSS) olmakla birlikte PISA

uygulama amaci, icerigi ve uygulandigi tlkelerin gesitliligi acisindan digerlerinden ayri bir yere sahiptir. OECD
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Uyesi Ulkeler ve bu kurulusun ortagi olan gelismekte olan tlkelerde uygulanan 15 yas grubundaki 6grencileri
kapsayan PISA sinavlari her ug¢ yilda bir yapilmakta ve PISA’ ya katilan degisen sayida ulkelerin egitim
performanslarinin karsilastirilmasina dayali bilgi vermeyi amaclamaktadir (Yalcin, 2011; Ozen¢ & Arslanhan,

2010).

Her ne kadar gesitli nedenlerle elestirilere de ugruyor olsa bile PISA en ¢ok kabul géren uluslararasi sinavlarin
basinda yer almaktadir (Aydin, Erdag & Tas, 2011: 652-653). Bozkurt'un (2014: 141) deyisi ile PISA’y
digerlerinden ayiran en énemli 6zellik onun yasam boyu 6grenmeye odaklanmasi olarak ifade edilebilir. Bu
goristen hareketle Glkemizde de iglerinde PISA sonuglarinin irdelenmesi ve mevcut durumun tespit edilmesinin
de yer aldigi farkli amaglarla pek ¢ok calisma gerceklestirilmistir (Ornek calismalar icin bkz; Ayral, vd., 2014;
Bakioglu & Yildiz, 2013; Celen, Celik, Seferoglu, 2011; Giizeller & Seker, 2016; Sarier, 2010; Ozer Ozkan, 2016;
Ozmusul, Kaya, 2014; Yilmaz Findik & Kavak, 2013).

PISA; 6grencilerin matematik, fen bilimleri ve okuma olmak tizere 3 temel alana iliskin bilgi ve beceri diizeyini
dlcmektedir. Olgme isi, her bir alana iliskin yetkinlik durumlarini gésteren 6 seviye temelinde yapilmaktadir.
“Seviye 1 ve Alt1” olarak ifade edilen basari diizeyi, 6grencilerin bu alana iliskin temel bilgi ve becerilerinden
yoksun olduklari anlamina gelmektedir. “Seviye 2” ise, temel bilgi ve becerilere sahip olma diizeyini
gostermektedir. Devaminda yer alan her bir seviye, temel bilgi ve becerilere sahip olmanin yani sira bunlar
gunlik hayata kullanabilme, ileri dizeyde analiz ve sorgulama yapabilme vyetkinligini icermektedir

(http://www.oecd.org/pisa/aboutpisa/ Erisim Tarihi: 08.10.2017).

Tiirkiye, PISA’ya 2003 yilindan itibaren dizenli olarak katilim saglamaktadir. Tim sinavlarda elde edilen basari
diizeyi, OECD ortalamasinin altinda kalmakla birlikte 2015 yilina kadar katilim saglanan tiim PISA’larda bir
oncekine kiyasla daha iyi sonuglar elde edilerek diizenli bir ilerleme kaydedilmistir. Ancak 2015 PISA sonuglari,
diger PISA sonuglari ile karsilastirildiginda Tirkiye agisindan politika yapicilari tarafindan dikkate alinmasi gerekli

kilacak ol¢lide bir basarisizliga isaret etmektedir.

Okuma becerileri Gzerine yapilan arastirma arastirmalar ele alindiginda okuma becerisini etkileyen pek cok
etkenin oldugu sonuglarina ulasilabilmektedir. Bu duruma, 6grenci, 6gretmen, aile, okul ve cevre ile ilgili oldugu
yapilan arastirmalarin bulgularinda goriilmustir (Guzle Kayirl, 2012; Karabay, 2013). Akyol’a (2003: 13) goére
okudugunu anlayan, anladigini da iginde yasadigl ortami gelistirmek amaciyla gesitli yonlerden kullanabilen
fonksiyonel okuyucularin yetistiriimesi, okuma-yazma egitim ve 06gretiminin de buna gore dizenlenmesi
diisiincesi batiin gelismis Ulkelerce kabul gormektedir. Okuma, 6n bilgilerle metindeki bilgilerin bitinlestirildigi
ve yeniden anlamlandirildigi (Glines, 2013: 128) bir siire¢ olarak tanimlanirken, PISA sinavlarinda ise okuma
daha ¢ok “okuma okuryazarligl” seklinde belirtiimekte ve bu ifade ile “okumanin etkin bir sekilde belirli bir
amaca ve goreve yonelik gerceklestirilmesi” (Bozkurt, 2014: 142) amaglanmaktadir. Bu temel amag 6grencilerin
farkh metin tirlerinden bilgi edinmeleri ve elde ettikleri bilgiyi isleme, yorumlama ve kullanabilme

yeterliklerinin 6l¢tilmesi boyutlarindan olusmaktadir (Aydin, Erdag & Tas, 2011: 653).
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YONTEM
Katilimcilar

PISA 2015 Tirkiye uygulamasinda 15 yas grubu 6grenci evreni 1.324.089 6grenci, uygulamaya katilabilecek
ulasilabilir Tlrkiye evreni ise 925.366 6grenci olarak belirlenmistir. PISA arastirmasinda okul 6rneklemi, tabakal
seckisiz drnekleme ydntemiyle belirlenmektedir. PISA 2015 uygulamasi icin ilk asamada istatistiki Bolge
Birimleri Siniflamasi (iBBS) Diizey 1, egitim tiiri, okul tiirli, okullarin bulunduklari yer ve okullarin idari bigimleri
tabakalari kullanilarak okullar tabakali secgkisiz 6rnekleme yéntemiyle belirlenmistir, ikinci asamada ise bu
okullarda uygulamaya katilacak olan o6grenciler seckisiz yontemle belirlenmistir. PISA 2015 uygulamasina

Tiirkiye’de IBBS Diizey 1’e gére 12 bélgeyi temsil eden 61 ilden 187 okul ve 5895 6grenci katilmistir.
Veri Toplama Araci

Ogrencilerin okuma becerileri OECD sayfasindan kullanima agilmis PISA 2015 sonuglari icin PV1IREAD-PV10READ
maddeleri kullanilmistir. Ogrencilerin evde sahip olduklari olanaklar igin PISA 2009°da ST011Q01-012 ve
ST011Q16 arahgindaki sorular kullanilmistir. Bu sorular igin cevaplama segenekleri; “(1) Evet, (2) Hayir, (3)

|II

Henlz degil” seklindedir.

Arastirmanin Yontemi

Bu arastirma, “gec¢miste ya da halen var olan bir durumu var oldugu sekliyle betimlemeyi (Karasar, 1999:77)”
amagladigindan tarama (survey) modelinde yapilandiriimistir. Belirlenen amag¢ baglaminda degiskenler
arasindaki iliskiyi ortaya cikaran iliskisel tarama modeli kullanilmistir. iliskisel arastirma modeli, degiskenler

arasindaki iliskileri agiklama ve sonuglari tahmin etme firsati sunmaktadir (Tekbiyik, 2014).

Arastirmanin amacina uygun olarak arastirma hipotezi asagidaki sekilde gelistirilmistir; “6grencilerin evde sahip

olduklari olanaklar okuma becerisinin anlamh bir yordayicisidir.”

BULGULAR VE SONUC

Bu asamada model kurulmadan 6nce olcekler ve basar testine iliskin dogrulayici faktor analizi sonuglarina

bakilarak 1. diizey tek faktorli kurulan modellerin uyum indeks degerleri incelenmistir.
Evde Sahip Olunan Olanaklar

Relative Multivariate Kurtosis = 1.106>1.00 oldugundan dolayi ¢ok degiskenli normallik varsayimini saglamadigi

ortaya cikmistir. Ev olanaklarina iliskin uyum indeks degerleri Tablo 1'de belirtilmistir.
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Tablo 1. Ev Olanaklarina iliskin Olgme Modeline Ait Uyum indeks Degerleri

x2/ (df) RMSEA GFI AGFI CFI NNFI
1076.85/(58) 0.055 0.97 0.95 0.96 0.95

Uyum indeks

Tablo 1’de 6grencilerin evde sahip olduklari olanaklara ait kurulan 6lgme modeline iliskin uyum indeks degerleri
incelenmistir. x2/(df) 6rneklemin biyukliginden etkilendigi icin degeri yiksek ¢ikmistir, bu ylzden buyuk
orneklemlerde dikkate alinmamistir. RMSEA degerine bakildiginda 0.08 kritik degerinden kiigiik olmasi, kabul
edilebilir uyum indeksine sahip oldugunu gosterir (Kline, 2010:206). GFI, AGFI, CFl ve NNFI degerlerinin ise
mikemmel uyum indeksine sahip oldugu gorilmektedir (Stimer, 2000). Uyum indeks degerleri incelendiginde
evde sahip olunan olanaklara yénelik kurulan 6lgme modelinin dogrulandigi goriilmektedir. Evde sahip olunan

olanaklara iliskin 6lgme model Sekil 1'de gériilmektedir.
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Sekil 1. Evde sahip Olunan Olanaklara iliskin Olgme Modeli
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Okuma Becerisi

Relative Multivariate Kurtosis = 1.102>1.00 oldugundan dolayi ¢cok degiskenli normallik varsayimini saglamadigi

ortaya ¢ikmistir. Okuma becerisine iliskin uyum indeks degerleri Tablo 2’de belirtilmistir.

Tablo 2. Okuma Becerisine iliskin Olcme Modeline Ait Uyum indeks Degerleri

x2/ (df) RMSEA GFI AGFI CFI NNFI
51.29/(35) 0.008 1.00 1.00 1.00 1.00

Uyum indeks

Tablo 2’de &grencilerin okuma becerisine ait kurulan 6lgme modeline iliskin uyum indeks degerleri
incelenmistir. x2/(df) 6rneklemin blyukliginden etkilendigi icin degeri ylksek c¢ikmistir, bu ylzden buyuk
orneklemlerde dikkate alinmamistir. RMSEA degerine bakildiginda 0.08 kritik degerinden kiiclk olmasi, kabul
edilebilir uyum indeksine sahip oldugunu gosterir (Kline, 2010:206). GFIl, AGFI, CFl ve NNFI degerlerinin ise
mikemmel uyum indeksine sahip oldugu gorilmektedir (Siimer, 2000). Uyum indeks degerleri incelendiginde
okuma becerisine yonelik kurulan 6lgme modelinin dogrulandigi gorilmektedir. Okuma becerisine iliskin 6lgme

model Sekil 2'de goriilmektedir.
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Sekil 2. Okuma Becerisine iliskin Olcme Modeli
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Yapisal Esitlik Modeli

Relative Multivariate Kurtosis = 3.131>1.00 oldugundan dolayi ¢ok degiskenli normallik varsayimini saglamadigi

ortaya cikmistir. Yapisal esitlik modeline iliskin uyum indeks degerleri Tablo 3’te belirtilmistir.

Tablo 3. Yapisal Esitlik Modeline iliskin Uyum indeks Degerleri

x2/ (df) RMSEA GFI AGFI CFI NNFI
2790.11/(223) 0.044 0.91 0.89 0.99 0.99

Uyum indeks

Tablo 3’te kurulan yapisal esitlik modeline iliskin uyum indeks degerleri incelenmistir. x2/(df) 6rneklemin
buyukligiinden etkilendigi icin degeri ylksek ¢ikmistir, bu yizden biyilik 6érneklemlerde dikkate alinmamistir.
RMSEA degerine bakildiginda 0.08 kritik degerinden kiiglik olmasi, kabul edilebilir uyum indeksine sahip
oldugunu gosterir (Kline, 2010:206). GFIl, AGFI, CFl ve NNFI degerlerinin ise mikemmel uyum indeksine sahip
oldugu gorilmektedir (Stimer, 2000). Uyum indeks degerleri incelendiginde yapisal esitlik modelinin

dogrulandig géralmektedir. Yapisal esitlik modeline iliskin model Sekil 2'de gorilmektedir.
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Chi-Square=2780.11, df=223, FP-value=0.00000, RM3EA=0.044

Sekil 3. Yapisal Esitlik Modeli

Yapisal esitlik modeli icerisinde tanimlanan yollara iliskin R’ degerleri Tablo 4’te verilmektedir.
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Tablo 4. Modele iliskin R> Degerleri

iliskinin Yonii R2

Evde sahip olunan olanaklar - Okuma becerisi 0.033

Modele ait degiskenler arasindaki iliskiler incelendiginde; 6grencilerin evde sahip olduklari olanaklarin okuma

becerisi Uzerindeki etkisinin R?=0.033 oldugu gorilmektedir.

Evde sahip olunan olanaklara iliskin kurulan dlgim modeli ve okuma becerisine iliskin kurulan 6lgim modeli
yapilan analiz neticesinde dogrulanmistir. Her iki modelin dogrulanmasindan sonra kurulan yapisal esitlik
modelinde ortaya konulan hipotez (6grencilerin evde sahip olduklari olanaklar okuma becerisinin anlamli bir
yordayicisidir.) dogrulanmistir. Arict (2008: 99) yapmis oldugu arastirmada kitap okumayi sevdirmek igin
ebeveynlerin evlerini ¢ocuklarin ilgi duyabilecekleri diizeyde kitaplar almalari gerektigine dikkat ¢cekmektedir.
Mullis vd. (2001: 104), evde sahip olunan okuma olanaklarinin okumada basariyi artirdigina vurgu yapmaktadir.
Coskun (2003: 124-125), yapmis oldugu arastirmada evde kitap okuma ile ilgili daha fazla olanaga sahip olan
cocuklarin olmayanlara gore etkili okuma becerisine daha fazla sahip olduklarini ortaya koymaktadir. Ulper
(2011: 952), yapmis oldugu arastirmada ortamin Ogrencilerin kendilerini okumaya glduleyecegini ortaya

koymustur.
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